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Chapter One 

Student/Community Profile and Supporting Data 
 
School Profile 
 
Berkeley High School (BHS) is the only comprehensive public high school in Berkeley, serving a 
diverse student body of 3,241 in grades 9-12 on our campus, in addition to 159 students in the 
Independent Studies Program.  The BHS program provides students with a broad range of quality 
academic choices including honors, college preparatory, compensatory, international baccalaureate, 
advanced placement and elective choices – all designed to offer a rigorous, comprehensive education at 
all grade levels.   The school’s African-American Studies program, now over 30 years old, is a model 
for the nation’s high schools.  Over the past decade BHS has transformed itself from a large, impersonal 
school into its present configuration of six learning communities – four small schools and two larger 
programs.  Chief among the results has been greater personalization for the students.   
 
Berkeley High School is located in the Northern Bay Area of California and is surrounded by the cities 
of Oakland, Richmond, Kensington, Albany, El Cerrito, and Emeryville. The city has a population base 
of over 100,000 and houses the University of California at Berkeley. The proximity to the university 
significantly impacts the community and high school through many school university partnerships and 
enrollment.  
 
Berkeley High enjoys vibrant support from the parent and the city community. This commitment is 
demonstrated in several bond measures and special taxes the voters have passed to fund school 
improvement.  The first was an extension of a parcel tax (first approved by voters in 2000) to help 
maintain safe and clean district school facilities.  The second measure will help pay to modernize old 
buildings and build some new structures, such as the planned new gymnasium for BHS, which will also 
include fifteen new classrooms.  The Berkeley Schools Excellence Project (BSEP) provides Berkeley 
schools with approximately $9.8 million for district-wide enrichment programs annually. The Berkeley 
High Development Group and the Berkeley Education Foundation are two parent-run groups that raise 
and distribute funds for school and class initiatives. BHS benefits from the active participation of parents 
and other community volunteers, ranging from classroom support, individual student mentors, writing 
coaches, to volunteers who help with school-wide projects and athletics.  BHS has strong connections to 
area business through the Downtown Merchants’ Association and other local groupings. 
 
Berkeley High School does not receive federal funds for Targeted Assisted Title 1, nor is it part of the 
federal Comprehensive School Reform program or the Immediate Intervention Underperforming 
Schools program.  Most of the other schools in our district do receive Title 1 funds.  Of the 16 schools in 
BUSD, 11 were in Program Improvement status in 2011.  Statistical data regarding BHS’ API score can 
be found in the Student Performance section of this report.  
 
To support the success of all students, Berkeley High School in the past decade has evolved from a 
single comprehensive high school into six distinct learning communities – four small schools of between 
230 to 300 students each, and two larger programs of between 900 to 1,300 students each.   One of the 
main goals of this division was to personalize education to meet diverse interests through rich curricular 
choices, and to meet all students’ needs through a wide range of supports and interventions.   
 
Students enrolled in any one of the learning communities share a core group of teachers.  All of the 
communities satisfy the A-G requirements for University of California.  All offer some AP or IB classes.  
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The smaller learning communities also offer opportunities for students to do internships and senior 
projects in a specific college and career pathway.  
 
Taking up an entire city block in downtown Berkeley, the BHS campus houses its 3,000+ students in an 
eclectic mix of newer buildings, older buildings with generations of students’ memories, and some 
temporary portables.  Though they vary considerably in size and age of construction, all classrooms at 
BHS are comfortable spaces for student learning, maintained and cleaned by a staff of two full-time 
maintenance, 14 full-time custodians, one part-time custodian, and ten tech students.  Renovations 
currently under way include a brand new set of bleachers for the sports field and a planned new 
gymnasium, which will also include fifteen new classrooms.  
 
Campus safety is in the hands of ten safety officers and four campus monitors, overseen by a dean of 
students and a director of on-campus intervention.  The campus safety officers work closely with a 
Berkeley Police Department Safety Resource Officers, as well as officers on bike patrol.  The campus is 
monitored by 143 cameras.  The school safety plan is updated every year. 
 
With the support of a federal small schools grant, BHS allocates release time for a team of professional 
development coordinators. 1.0 FTE was split by three teachers in 2010-2011; in the current year 0.8 FTE 
is being split by two teachers. The coordinators meet weekly with department chairs and small-school 
leaders to plan professional development activities, review best practices, and practice how to facilitate a 
meeting.  In the team-leader meetings, participants also regularly engage in a success/challenge analysis.  
Team leaders have as their primary responsibility the coordination and facilitation of professional 
development for their communities but also serve as resources and coaches/thinking partners for each 
other. 
 
There are more than seventy-five extra-curricular clubs at BHS, including the California Scholarship 
Federation and Honor Society, which serve approximately 400 students. Other clubs include the Black 
Student Union, Junior Statesman of America, Mock Trial, Raza Unida, Asian-Pacific Islander Union, DJ 
Club, Gay/Straight Alliance, Chess Club, Anime Club, Robotics Club, and the Jewish Student Union. 
 

DATA FROM THE SELF STUDY  
 
I. Demographic Information/Student Enrollment/Grade Level Enrollment 
 
DEMOGRAPHICS 2010-2011 
For the current 2012-2013 academic year there are 3,243 students enrolled at BHS.  Of these, 765 are 
freshmen; 836 are sophomores; 835 are juniors; and 807 are seniors.   
 

 
Native/ 
Asian/Pacific Latino 

African 
American White Multi Unknown Total 

Academic Choice 13% 12% 19% 41% 11% 4% 1336 
Arts and Humanities Academy 8% 14% 30% 36% 10% 1% 236 
Berkeley International High School 9% 11% 20% 47% 11% 2% 918 
Communications Arts and Sciences 5% 19% 34% 27% 13% 1% 231 
Community Partnerships Academy 6% 24% 51% 9% 7% 3% 238 
Green Academy 10% 12% 44% 20% 11% 3% 261 
Life Academy 0% 14% 62% 5% 19% 0% 21 
All BHS 10% 13% 26% 37% 11% 3% 3241 
Independent Studies Program 9% 9% 33% 38%  11%  159 
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In 9 years, the total population increased by 19 % from 2949 to 3505 (including independent study students). 
There was a notable rise in disadvantaged students -- defined as those eligible for free/reduced lunch.  Note that 
some of the categories are overlapping.  For example, the same student could be Asian, and also be an English 
learner, and also have a disability.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
DEMOGRAPHICS for small schools and programs, 2010-2011 
 
Higher percentages of African-American, Latino, and disadvantaged students are in the four small SLCs 
– Arts Humanities Academy (AHA), Communications Arts and Sciences (CAS), Community 
Partnerships Academy (CPA), and Green Academy (GRN).  Higher percentages of Asian and White 
students are in the two larger SLCs – Academic Choice (AC) and Berkeley International High School 
(BIHS).    
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Historically BHS has had relatively low attendance, due in part to under-resourced attendance staff.  In 2011-2012 
the school board added another full-time clerical and a half-time dean of attendance.   BHS is now making fuller 
use of range of interventions, including SART/SARB. 
 
 
 
 
 
 
 
 
Chronic truancy by ethnicity, in percentages 
The same data from figure 8a is represented in percentages in the chart below.  Asian and Latino 
percentages in this group of habitual truants are roughly comparable to their proportion in the general 
demographics of BHS.  African Americans and Whites appear in this chart in percentages considerably 
different from their numbers in the general population.     
 

	   Percentage of students  
with 30+ absences	  

Percentage of  
BHS population	  

Asians	   8%	   10%	  
African-Americans	   51%	   26%	  
Latinos	   17%	   13%	  
Whites	   11%	   37%	  

 
Expulsions for four-year period – BHS data 
 

School year Expulsions 
Students 
Expelled 

School 
Enrollment 

% of students 
Expelled 

2007-2008 8 8 3318 0.2% 

month	   2010-2011 
ADA %	  

2011-2012 
ADA %	  

percentage  
point growth	  

September	   93.58	   94.43	   0.85	  
October	   94.32	   95.06	   0.74	  
November	   92.71	   94.50	   1.79	  
December	   92.17	   93.19	   1.02 	  
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2008-2009 16 16 3329 0.5% 
2009-2010 8 8 3349 0.2% 
2010-2011 7 7 3417 0.2% 

 
 
Suspensions for five-year period – BHS data 
 

School year Suspensions 
Students 

Suspended 
School 

Enrollment 
% of students 

Suspended 
2006-2007 398 282 3384 8.33% 
2007-2008 345 236 3318 7.11% 
2008-2009 419 291 3329 8.74% 
2009-2010 290 208 3349 6.21% 
2010-2011 305 233 3417 6.80% 

                 
 
Suspensions in 2010-2011 by ethnicity 
African American students comprised the largest percentage of suspensions by ethnicity.   
 

Ethnicity	  
% of Population 

Suspended	  
% of Total 

Suspensions	  
Asian-Pacific Islander	   3.3%	   3.3%	  
Latino	   10.6%	   15.1%	  
African-American	   19.3%	   55.6%	  
White	   3.0%	   12.5%	  
Multi-Ethnic	   5.4%	   9.2%	  
Unknown / declined to state	                               --	   4.3%	  

 
 
 
II. Academic Data 
 
ACADEMIC PERFORMANCE INDEX 
The 2010 API for BHS was 713; the statewide target is 800.  While low, the 2010 score represents an 
accomplishment because BHS’ current API score is the first in seven years.  Between 2004 and 2011 
Berkeley High School did not have an API score, as a result of not meeting the state’s participation rate 
in some of the CST tests.  The chart below illustrates low student participation on the math CSTs in 
2010.  
With a new principal taking the helm in the fall of 2010, Berkeley High School began a campaign to 
increase student participation in the CSTs.  The plan had a two-pronged approach:  first to promote 
student awareness of the importance of tests and second to follow up on students who missed the test 
with make-up tests.   As a result, in 2011 BHS surpassed required participation thresholds and received 
an API score.  The school’s administration has made a commitment to continue to meet participation 
rates and receive yearly API scores.  The new rate of 713 serves as a useful benchmark as BHS moves 
forward.  
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CST PERFORMANCE DISTRICT, COUNTY STATE for grades 9-11 
In ELA, BUSD has more students scoring Proficient or Advanced, relative to the county and the state.  ELA 
proficiencies have consistently remained higher than math.  Math proficiencies in the district dropped over the 
same seven-year period, while proficiencies were rising in county and state. 
 
. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
BHS Class of 2011 CAHSEE ELA and Math Cumulative Pass Rate 
This chart shows total pass rates by ethnicities, by grade.  For example, 91% of Latinos passed both 
tests:  73% in their sophomore year, 12% in junior year, and 6% in senior year.    
 
The total pass rate for BHS was 89% in 2011.  In previous years, the total pass rate was 93% in 2010; 
87% in 2009; and 90% in 2008 
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Adequate Yearly Progress 
Berkeley High School does not receive federal funds for title 1 and, thus, is exempt from AYP 
calculations. 
 
California English Language Development Test 
The percent of BHS students scoring at or above proficient dropped 11 percentage points in three years. 
 

Year 	   Students 
Tested	  

At or 
above 
proficient	  

Level 1	   Level 2	   Level 3	   Level 4	   Level 5	  

2008	   199	   51%	   8%	   9%	   33%	   35%	   16%	  
2009	   189	   45%	   4%	   13%	   38%	   38%	   7%	  
2010	   222	   40%	   12%	   14%	   35%	   34%	   5%	  

 
 
 
 
III. Post-Secondary Preparation 
 
AP Test-Taking and Scores over Time 
The number of AP tests dropped when Berkeley International High School began offering IB classes 
and IB tests.  The total number of AP + IB tests has risen (see figure 53 on p. 42).  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Graduation Rate in Comparison to State and County, Class of 2010 
Graduation rates for BHS are higher than county and state graduation rates, especially for BHS African 
American and Latino students. 

 
 

Rate of Students graduating based on 4-year Cohort Percentage 
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Average Total SAT Score Over Time 
BHS SAT scores are significantly above county and state averages.  Following a dip in 06-08, BHS 
average scores have risen in past two years of data.  No county data for recent period. 
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Chapter Two 
Progress Report 

 
 
 
WASC Accreditation History 
2012:  current self study 
2011:  WASC visit originally scheduled for this year; extension granted 
2005:  six-year accreditation  
2002: three-year accreditation 
1999: revisit 
 
Since our last WASC visit in 2005, Berkeley High School has added two learning communities – Green 
Academy and Berkeley International High School – thus concluding our small-schools conversion 
process.  Work has continued on our physical plant, with a significant demolition/reconstruction project 
currently underway on the south side of campus.  
  
The administrative team has changed since 2005, with our current principal now in his second year.  All 
four vice principals and two deans have assumed their current positions since the last WASC 
accreditation visit.   The district’s superintendent also assumed his position after the last visit.  The BHS 
Shared Governance Council was reconfigured into a School Site Council, with a different scope and 
mandate.  
 
VISITING TEAM RECOMMENDATIONS 
The 2005 & 2008 WASC visiting team’s recommendations are referenced to each action plan. 
 
ACTION PLAN AREA 1:  CURRICULUM  

2005 The leadership and instructional staff establish a systematic use of assessment data to inform 
instructional practices, as referenced in Curriculum Action Plan. 
2008 Continue to develop a robust school and district data system that provides accurate, focused and timely 
feedback to teachers regarding formative student achievement data and progress, as well as summative data.  
As the school leadership and staff continue to shape a school culture of examining and using data to guide 
their practices to address student needs to close the achievement gap, ongoing formative data based on the 
curricular and instructional priorities of the school programs will serve as a roadmap of sorts to chart a course 
toward achievement goals. 

 
Berkeley High School planned to achieve this goal by raising expectations, strengthening the 
curriculum, improving students’ support services, motivating and supporting professional development 
training, and using disaggregated data. 
 
Since the last visit a wide variety of after-school tutoring sessions are funded through the Berkeley High 
School Development Group.  Participating teachers receive a stipend for tutoring from the development 
group.  In the 2011-2012 year, a new position of Academic Support Coordinator was created to be the 
point of contact for students, parents, counselors, general education teachers and school administrators 
regarding tutorial support, direct instruction and guidance in study skills, organizational development, 
and advising.  Also, a new advisory program at BHS was started.  Now in its second year, advisory 
seeks to support student achievement through personalization and increasing students’ access to college.  
Advisory sessions meet eight times a year, roughly once a month.   
 



  11 

Berkeley High School acknowledges that they began to stress the CST tests in the 2010-2011 school 
year and are working with the district data service to disaggregate date for teacher use.  It is not a 
common practice at BHS to use this data source as a tool to inform instruction and best practices. 
 
A. Raising Expectations and Increasing Rigor   

2005 The leadership and instructional staff apply consistent high academic and behavior expectations for all 
students within the classroom and greater campus settings as referenced in the Curriculum Action Plan 
2008  Continue to build capacity and skills of staff in facilitation practices to develop trust, build consensus 
around equity goals and high expectations, and enhance commitment to addressing student needs and 
eliminating the achievement gap. 

 
Berkeley High School had already shifted toward an all-college-prep focus at the time of our last visit, 
but the change had not percolated through the whole school.  Almost all courses at BHS are now year-
long classes, with the exception of a few electives and semester classes, such as Government/ 
Economics.   
 
B. Supporting Professional Development   

2005 The leadership, in collaboration with staff, provides on-going staff development to certificated and 
classified staff to support the BHS action plan as referenced in each plan area. 
2008  Continue to provide teachers with opportunities to learn and use culturally relevant pedagogy, within 
the context of the content they teach and the connected relationships among the students and staff within 
small schools and the large school programs. The continuous inquiry around best practices and strategies for 
eliminating the achievement gap needs to also inspire the trust, elicit the cooperation, stimulate the ambition, 
and support sustained engagement among all students at the school. 

 
All departments and programs at BHS now have their own professional development plans. These plans 
are developed through the use of data examination, they have a measurable achievement goal, a 
measurable equity goal (defined as a target to reduce the achievement gap), and they are connected to 
WASC goals.  The PD plans are developed collaboratively in each learning community and the teacher 
leaders receive significant support from the school’s two professional development coordinators.    
 
Another crucial component of professional development has been BHS’s support for our WASC critical 
academic needs.  For example, one of our new critical academic needs is the development of students’ 
use of academic language.  Supporting this goal, the administration and district funded professional 
development from a research-based program, headed by Susana Dutro and Ellen Levy, called 
Constructing Meaning, to train teachers how to incorporate concrete academic-language development 
strategies into their content teaching for Long Term English Learners and other struggling students.  
During the 2011-2012 academic year, portions of two all-faculty professional development days have 
been dedicated to expanding the pool of teachers conversant with explicit Academic English Instruction.   
 
C. Strengthening the Curriculum   

2005  The instructional staff further develop clearly articulated benchmarks for student performance that are 
linked to academic standards and the essential schoolwide learning results as referenced in the action plan 
areas of Curriculum and the Ninth Grade Program. 
2008 
Professional development support and time has given BHS programs and departments the 
opportunity to examine their respective curriculum offerings – adding new courses where needed 
and enriching the content of existing courses.   
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At the time of our 2005 WASC report there was uneven acceptance at BHS of the need for meeting state 
standards at BHS.  The school has taken strides in making various curricula standards-based.  Several 
departments and programs have completed or are in the process of writing standards-based pacing 
guides.  As the various learning communities at BHS deepen their use of benchmarks and standards, the 
next logical step for our school will be to establish school-wide benchmarks that link all the learning 
communities.  Although this work has begun with some benchmarks, such as the newly created 9th grade 
ELA tests, much of the progress with benchmarks has been specific to learning communities, as opposed 
to school-wide. 
 
The use of formative assessments and common assessments has increased.   Spanish teachers have 
added two levels of Spanish to their common assessment and are working on the third year.      
 
D. Using Disaggregated Data  

2005  The leadership and instructional staff establish a systematic use of assessment data to inform 
instructional practices, as referenced in Curriculum Action Plan. 
2008 Continue to develop a robust school and district data system that provides accurate, focused and timely 
feedback to teachers regarding formative student achievement data and progress, as well as summative data.  
As the school leadership and staff continue to shape a school culture of examining and using data to guide 
their practices to address student needs to close the achievement gap, ongoing formative data based on the 
curricular and instructional priorities of the school programs will serve as a roadmap of sorts to chart a course 
toward achievement goals. 

 
The use of data has increased to involve all departments and learning communities at BHS.  The district 
purchased Datawise and made it accessible to staff.  Through Berkeley Evaluation and Assessment 
(BEA), the district’s data office, administrators and teacher leaders receive regular updates on school-
wide data, disaggregated by subgroups.  More crucially, BEA implemented a year-long series of data 
workshops in the 2010-2011 academic year.  Different BHS learning communities are located at 
different points in the spectrum of data analysis, with a few departments still in the initial stages of data 
use.   
 
E. Reducing Achievement Gap and Improving Outcomes for All   

2008 Enhancing commitment to eliminating the achievement gap was one of the 2008 midterm 
team’s recommendations.    

The school has taken strides toward increasing the academic achievement of all students, with a 
particular focus on traditionally underserved populations.  The graduation and student retention rates, 
which are considerably above state averages for the school population in general, for Latino and African 
American students have risen.   BHS reports that a key component for this success is the personalization 
and support we have been able to provide through our structure of six learning communities.   
 
Despite advances so far, the achievement gap continues to loom large at BHS, appearing repeatedly in 
the data of this self study.   
 
 
ACTION PLAN AREA 2:  NINTH-GRADE PROGRAM 
GOAL:  “Continue to strengthen the 9th grade academic program that imparts a strong foundation of 
knowledge that will help students not only in 9th grade but throughout their academic careers as well.” 
 
A. Early Identification / Early Intervention 
Working in conjunction with middle-school teachers, and through analysis of testing data and grades, 
BHS in recent years has spent more resources identifying and supporting ninth-grade students who 
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might lack basic skills.  Established in 2010, the program now has 34 students in the first cohort and 25 
students in its second cohort.  Starting in the summer before their freshman year, students from our 
district are identified and recruited to join a voluntary two-week course for students and a series of 
workshops for their parents.  Another important component of ninth-grade support is placing new 
students in the right courses.   
 
Information from middle schools is crucial to placement in the Accelerated Reading program.  Now in 
its seventh year, Accelerated Reader identifies likely 9th grade candidates through analysis of STAR 
tests, middle-school grades, and referrals from middle-school teachers. The students have been primarily 
9th grade African-American or Latino students who struggle with reading.  The highly scaffolded 
program helps students become stronger readers.  Another important transition support is the Academic 
Language Development classes offered for 9th grade Long-Term English Learners.   
 
B. Support for Academic and Emotional Needs   

2008 Continue the process for implementing a well planned and active advisory program at Berkeley and 
assess the effectiveness of the Futures Committee exploration and decision making process for use with 
additional school and program priorities. 

 
Our structure of six learning communities is an important scaffold of support for ninth graders and other 
students new to the school.  Because one of the founding principles of small schools is personalization, 
this means that community-building is a leading objective and making newcomers feel safe and 
welcomed is an essential part of what we do at BHS.  Each learning community at BHS handles it their 
own way, but all make an effort one way or another to reach out to ninth graders.   
 
The school’s new advisory program is another key component for ninth-grade support.  Now in its 
second year, the advisory program groups students in advisory classes by grade level.    In addition to 
the advisory curriculum activities, there is usually time built into advisory for the teacher to conference 
individually with students about their grades and/or attendance.  Surveys taken during the Self Study 
process do not show consensus for continuing the Advisory program. 
 
 
ACTION AREA 3:  SPECIAL EDUCATION PROGRAM 

2005  Apply instructional strategies that engage all students, 
2008  Continue to develop modified curricular strategies within the general education setting for special 
needs students that include pre-and post-secondary strategies. Continue to utilize community resources for 
mental health needs and begin to use data to track the success of various programs available. 

 
A. Inclusive Environment 
In 2005, some respects the Special Education program functioned as if it were another small school 
within BHS.  The school has implemented a clearly articulated continuum of services so that students 
are placed in the least restrictive environment, based on individual needs. BHS students with disabilities 
are accessing the appropriate curriculum, ranging from vocational activities for students with the most 
severe disabilities, to AP classes with modifications or accommodations for other students.    
 
The school added a Counseling Enriched Class and has also established alternative opportunities for 
credit acquisition, including work experience, CyberHigh, and field studies.  Special education students 
are also supported with inclusion in clubs with typically developing peers, such as Best Buddies.  A 
majority of special education students at BHS are in some general education classes and have access to a 
rich curriculum.  Their teachers are encouraged to challenge them at a rigorous level.   
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Berkeley High School has piloted the use of team teaching by pairing special education teachers with 
general education teachers.  Success was mixed, with more positive results in the smaller schools, 
particularly with teachers who already had a working relationship.  Currently there are no plans to 
expand the use of team teaching at BHS.   
  
 
ACTION AREA 4:  SAFETY AND DISCIPLINE 

2005  Establish discipline procedures that emphasize early intervention, student support, and positive 
school culture as a means to reduce and/or prevent negative behaviors. 

 
A. High Expectations for Behavior 
The school established a safety and discipline committee as a subcommittee of school governance.  Over 
the past years, this subcommittee has made annual evaluations of our campus safety and discipline, and 
produced a comprehensive safety plan.  The safety subcommittee meets regularly and includes 
representatives of staff, parents, community members, and law enforcement.  BHS has implemented 
strategies designed to establish a positive learning environment, with assemblies in which students are 
welcomed and the behavior expectations are explained.   
 
Most of the small schools and programs have some form of proactive classroom management system 
they use to create atmospheres in which disruptive behavior is less likely to occur.  For example, 
Community Partnership Academy uses S.L.A.N.T.   (Sit straight, Lean forward, Activate your thinking, 
Name key information, Track the talker).    
 
B. Intervention and Support  

2005  Provide proactive engagement of all students in available support services.   
 
For discipline-related support, the school has the On Campus Intervention (OCI).  Overseen by a dean of 
students, OCI’s counselors and safety officers focus on ensuring a safe learning environment for all 
students.  It is the policy of BHS to bring parents/guardians into the discipline conversation whenever 
possible and in a timely fashion.  Teachers, too, are included.   
 
The BHS Health Center is central to student physical and mental health.  Funded through a partnership 
with the city of Berkeley, the health center is located on our campus and open to students every day of 
the school year.   
 
The school is committed to a greater use of technology to support safety and discipline.  Since then the 
school has increased the number of working cameras on campus, as well as ensuring that the majority of 
classrooms have access to an intercom for announcements and a landline phone for emergencies.   
 
 
ACTION PLAN AREA 5:  ATTENDANCE 

2005  Continue proactive and responsive measures to increase the attendance rate for all students 
leading to increased achievement outcomes for all students while working towards eliminating the 
achievement gap. 

 
In the 2010-2011 academic year the attendance staff was increased to two.  This allowed the school to 
clear absences more quickly but still did not allow for significant interventions such as SART meetings.  
Taking his case to the school board, the new principal secured district backing to increase the attendance 
staff to four in the 2011-2012 year.   
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Attendance staff supports teachers with problems they experience taking attendance and holds them 
accountable for doing so.  Teachers who forget to take attendance are contacted by the dean of 
attendance.  BHS has expanded its capacity to track attendance accurately.  The expanded attendance 
staff now keeps absence clearance up to date and provides teachers, administrators, and district officials 
with timely attendance data in a variety of formats.   
 
Attendance information is sent electronically via Etree, and is available in flyers distributed at Back to 
School Night.  All of these publications are bilingual in Spanish and English.  PowerSchool allows 
parents to check online their students’ daily and cumulative attendance.    
 
 
BHS’ new attendance focus emphasizes student accountability.  When a student starts to accumulate 
tardies or absences, teachers are encouraged to speak individually with the student and also to call home.   
 
In the 2011-2012 school year, BHS began to make use of the SARB process. Student Attendance 
Review Board panels were not used by the high school in the past due to lack of personnel.  With 
expanded staff this year, the attendance office was able to begin referring students to SARB.   
 
 
ACTION PLAN AREA 6:  SCHOOL CULTURE   

2005  The leadership, instructional staff and other stakeholders provide proactive engagement of all students 
in available support services as referenced in the General School Culture Action Plan. 

 
A.  Staff Climate and Culture 
 
BHS reports that all departments and programs have a professional development plan with a measurable 
achievement goal, a measurable equity goal, and a connection to our WASC areas of critical academic 
need.  Two professional development coordinators help to support the team of teacher leaders.  Teacher 
leaders receive release time to meet with the coordinators and to plan meetings for their learning 
communities.  Yet to be developed is our school’s professional development plan for classified staff.   
 
The current principal brings strong communication skills to the job, and he has deepened the process of 
clarifying and conveying school-wide policies to all stakeholders.  This focus on open communication 
has meshed with the growing school culture of distributed leadership.  The school also makes use of 
online forums for feedback.   
 
Progress has been made in diversifying the staff to more closely reflect the racial/ethnic/gender 
composition of our student body.  Most significant are changes in the makeup of the BHS administrative 
staff and the counseling staff.   Teaching staff remains more homogeneous than the rest of staff, 
although some learning communities have seen demographic shifts in recent years.   
 
 
 
ACTION PLAN AREA 7:  COMMUNICATION 

2005  Improve communication among all members of the BHS community through various media 
and many languages; and to collect data concerning the needs and wants of the various member 
groups towards increasing academic outcomes for all students. 
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Berkeley High has a dynamic mix of support systems for the families of our students; English Learners’ 
parents, African American parents, Latino parents and PTSA.  The Berkeley High School Development 
Group also raises money for the school.  BHS’ school governance structure includes active participation 
of parents, students, community members, and staff.   
 
Each of the six learning communities has its own advisory council, which includes teachers, students, 
and parents.  Most of these advisory councils meet on a regular basis and are a forum for information 
distribution, in addition to being vehicles for decision-making.  However, not all of the learning 
communities’ advisory councils were fully composed in 2011-2012.   
 
The College Career Center has a wide array of services for parents and students, including support with 
all aspects of university admissions, such as testing, online applications, financial aid.  The college 
advisor also sends regular bulletins to parents. 
 
The school makes use of a wide variety of media to communicate.  At key points in the year, all families 
receive mailings with relevant information in paper form.  This information is duplicated electronically 
via eTree.  All students and parents have access to PowerSchool, which  gives them an updated snapshot 
of grades and student attendance.  Parents and teachers can easily contact a teacher using the email links.    
The school continues to use the PA system for daily reading of the bulletin during second period.   
 
 
 
 
ACTION PLAN AREA 8:  SMALL SCHOOL CONVERSION PROCESS 

2005  Continued implementation and assessment of the Guiding Principles for BHS Small School 
Initiative established by the Berkeley Unified District School Board. 

Since our last WASC self study in 2005, two new learning communities were added -- Berkeley 
International High School and Green Academy.  Now in its sixth year, Berkeley International High 
School prepares students to participate in the International Baccalaureate Diploma Program in 11th and 
12th grades.   
 
The division of Berkeley High School into six distinct-yet-connected parts forms the basis of the 
school’s approach to equity and high achievement for all.  It is the belief that students and their families 
are better served when some degree of personalization is present.  In order to assess the effectiveness of 
our school’s division into different parts, all small schools, programs, and departments are required to 
have a professional development plan that includes measurable equity and achievement goals.   
 
The BHS lottery system that places students in one of the six learning communities does not always 
ensure that all BHS communities reflect the diversity of our student population at large. The school 
assignment system takes into consideration multiple factors, including family background and student 
preference.   
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Chapter 3 

Self-Study Process 
 

 
Berkeley High School has engaged in an in-depth review of assessment data in preparation for their 
Self-Study.  Other stackholders were surveyed and the document was reviewed by the School Site 
Council.  Some classified staffs were involved in the Self-Study.  There was accelerated work on action 
plans with the advent of a new principal.  All four vice principals and two deans have assumed their 
current positions since the last WASC accreditation visit.  The BHS Shared Governance Council was 
reconfigured into a School Site Council. There is no question that the school’s Self-Study was conducted 
with the intention of presenting an accurate reflection of the school’s programs for students.  The open 
and honest manner in which the self-study was pursued by the school is illustrated by the sharing of 
recently-available information regarding the limited use of CST data and the beginning of use of 
common assessments as tools to evaluate student performance. 
 
Berkeley High School has added two learning communities – Green Academy and Berkeley 
International High School – thus concluding our small-schools conversion process.  Work has continued 
on our physical plant, with a significant demolition/reconstruction project currently underway on the 
south side of campus. BHS has built a robust culture of professional development, with a network of 
teacher leaders supported by release time and two professional development coordinators.  All 
departments and programs at BHS now have their own professional development plans, which are 
connected to our WASC critical academic needs.  
 
Development of the school’s statement of expected schoolwide learning results was specifically 
undertaken in conjunction with the Focus on Learning process.  The process used by the school insured 
that staff, parents and members of the community have opportunity to participate in the development of 
these expectations.  Nevertheless, because of the short time between their development and the school’s 
involvement in the comparison to the criteria, the potential relationship between these guiding ESLRs 
and the specific expectations of instruction in each discipline and the services provided by each of the 
school’s programs has not been fully explored. 
 
The BHS Expected Schoolwide Learning Results are as follows: 
 

•  MASTERS OF FUNDAMENTAL SKILLS WHO: 
 Integrate the basic skills of reading, writing, and arithmetic into meaningful activities and 

projects. 
 Demonstrate competence in the use of a computer, the internet, and other appropriate 

technological devices. 
•  EFFECTIVE COMMUNICATORS WHO: 

 Are able to receive and interpret information. 
 Write coherent essays and reports relatively free of grammatical errors. 
 Speak confidently, demonstrating command of language with clear enunciation. 
 Can create and interpret artistic expression. 

•  EFFECTIVE COLLABORATORS WHO: 
 Work effectively with others in a variety of situations to set and achieve goals. 
 Manage and evaluate their behavior as group members. 
 Contribute and function in a variety of group roles. 
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 Demonstrate the ability to manage disagreements and conflicts caused by diversity of 
opinions and beliefs. 

•  SELF-DIRECTED, REFLECTIVE LEARNERS WHO: 
 Develop a roadmap (plan) for the high school years and beyond. 
 Establish and adhere to standards of behavior that aid in their development. 
 Overcome obstacles by effective application of skills. 
 Reflect on and evaluate their learning for the purpose of involvement. 

•  ACTIVE PARTICIPANTS AND CONTRIBUTORS TO OUR COMMUNITY WHO: 
 Work to improve the quality of life for themselves, their school, community and the world. 
 Understand how action or inaction affects oneself, others, and the community at large. 
 Demonstrate knowledge of diverse cultures that fosters understanding of individual 

differences.  
 
The sections for the school Action Plan were developed by the Leadership Team as they considered the 
growth areas of the Focus Groups and identified multiple themes.  The school community groups 
identified specific actions that will be taken with SLCs and/or departments to ensure accomplishment of 
the schoolwide action plan sections.  A follow-up process within the Professional Development Group 
to monitor the implementation and accomplishment of the schoolwide action plans has been established. 
 
 
 
 

CHAPTER IV: QUALITY OF THE SCHOOL’S PROGRAM 

PART A:  What Currently Exists. 

CATEGORY A. ORGANIZATION: VISION AND PURPOSE, GOVERNANCE, 
LEADERSHIP AND STAFF, AND RESOURCES  

{This section was written as a single narrative.  The original work was lost to a computer hard 
drive crash that resulted in all of the writing lost.  The team member constructed this from notes.} 

A1.  To what extent does the school have a clearly stated vision or purpose based on its student needs, 
current educational research, and the belief that all students can achieve at high levels?  

To what extent is the school’s purpose supported by the governing board and the central 
administration and further by expected schoolwide learning results and the academic standards?  
 

A2. To what extent does the governing board have policies and bylaws that are aligned with the 
school’s purpose and support the achievement of the expected schoolwide learning results and 
academic standards based on data-driven instructional decisions for the school?  
To what extent does the governing board delegate implementation of these policies to the 
professional staff?  
To what extent does the governing board monitor regularly results and approve the single 
schoolwide action plan and its relationship to the Local Educational Agency (LEA) plan?  
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A3. To what extent based on student achievement data, does the school leadership and staff make 
decisions and initiate activities that focus on all students achieving the expected schoolwide 
learning results and academic standards?  
To what extent does the school leadership and staff annually monitor and refine the single 
schoolwide action plan based on analysis of data to ensure alignment with student needs?  

 
A4.  To what extent does a qualified staff facilitate achievement of the academic standards and the 

expected schoolwide learning results through a system of preparation, induction, and ongoing 
professional development?  

A5.  To what extent are leadership and staff involved in ongoing professional development that 
focuses on identified student learning needs?  

A6.  To what extent are the human, material, physical, and financial resources sufficient and utilized 
effectively and appropriately in accordance with the legal intent of the program(s) to support 
students in accomplishing the academic standards and the expected schoolwide learning results?  

 
The mission of the Berkeley High School (BHS) is to educate and inspire all students in a safe, 
respectful, and supportive environment. The high school is organized into six small learning 
communities (SLCs, grades 9-12). Students submit their preferences in the spring before the 9th grade 
and a lottery determines student placement (page 3).  
 
Recently, BHS students translated the expected student learning results (2001) into SOLID Learning 
Goals (Skills, Oral and written communication, Learning together, Independence, Discovering 
community).  The World Language Department identified significant language content standards that 
align to the SOLID results. 
 
The school reports that in nine years, the BHS population has increased by 19% to approximately 3500, 
of which approximately 9% are English learners, another 9% are identified as re-designated fluent 
English proficient, and nearly one-third of the students are from families of low income. The 2010-11 
demographics show a student body that is 10% Asian, 13% Hispanic, 26% African-American, 37% 
white, 11% multi-ethnic, and 3% unknown (pages 6-8).  
 
Communications within BHS and with the larger community have been strengthened with the updated 
school Web site, more frequent use of email, entree communications managed by parent volunteers, the 
services of the parent resource center, parent and student access to PowerSchool to know student 
progress in courses, and in-person visits by administrators to parent groups, teacher meetings, and 
classrooms.  
 
Through interviews with representatives of the leadership team, the professional development (PD) 
teacher team, the administrators, and parent representatives, there is a general agreement that the 
community promotes a vision that each individual will learn at high levels.  The school reports that the 
vision of the school, although of limited understanding by staff, is linked to the district vision. Based on 
interviews of students, parents, staff, and review of the Choices brochure for the small learning 
communities (six SLCs on campus), the student/parent handbook, and the course catalog, it is apparent 
that additional clarification is needed to assist students and parents to recognize the features and benefits 
to the learners of each SLC and the relationship to the school and district mission. 
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Evidence gathered in interviews and observations highlight how the SLCs organized at BHS allow the 
teams of teachers of multiple subjects in the students’ schedule to have greater capacity to know students 
and their needs.  
Clarity is needed to link the increased capacity to build strong communities of learners within the SLCs 
and attention to the chronic truancy problem identified in the BHS FOL Report (page 10). Nearly 10% 
of students were truant at least thirty days (51% of these were African-American). The school reported 
that this year the teachers have agreed to “take attendance” as part of the effort to improve average daily 
attendance (page 9).  
 
The district and community (property taxes) generously support a professional learning community 
structure within BHE that focused time for professional collaboration across the campus every Monday 
morning.  Two highly qualified teachers share one position as professional development (PD) Teacher 
on Special Assignment (TOSA, each with .4 FTE release time). The TOSAs work with a cadre of PD 
teacher leaders from each discipline and each small learning community to establish joint learning about 
strategies they determine are relevant to all teacher groups. Each of the PD teacher leaders have .2 FTE 
release time to coach their subject matter group or small learning community group of teachers.  Each of 
the PD teacher leaders developed a PD plan for their subgroup of teachers to improve student learning in 
their area. The data elements identified on their PD plans were related to grades and/or development of 
teacher-made common assessments measuring impact of the strategies they agreed to focus on this 
year—constructing meaning and building academic language.  
 
Each SLC has developed its own PD plan. Also, most SLCs have an advisory council (represented by 
teachers, students, parents, stakeholders) to explore policy and practices of benefit to the students.  
Further clarification of the entire governance structure and the mapping of the accountability structure 
for progress on school goals is to include how the SLC advisory councils link to the governance for the 
whole school (Leadership Team, the Professional Development Teacher Leaders, the school 
administrative team, the School Site Council, the ELAC, the teacher leaders for each department and 
each SLC). 
 
The professional staff at BHS is highly qualified and many are published and make presentation at peer 
conferences. They use special time provided to collaborate within subject areas and in integrated teams 
of teachers. For example, the mathematics teachers collaborated to map to CA state standards five 
mathematics courses in preparation for future experimentation with the Common Core State Standards.  
The English Language Arts teachers collaborated to map the ninth grade course to CA state standards 
and then developed pre-assessment tool to build a profile of student needs for additional standards-based 
learning support. 
 
The school, however, reported (pages 29-30) that cumulative CAHSEE pass rates for the class of 2011 
showed that all subgroups scored below their state counterparts; the cumulative CAHSEE pass rate in 
ELA and mathematics was 89% (BHS) to 95% (state).  Review of course information, observations, and 
did not reveal consistent efforts to build a joint understanding of the standards addressed in the 
CAHSEE among the teachers in 9th and 10th grade courses in order to support student achievement of the 
content standards assessed with the CAHSEE.   
 
The school reports limited success in collaboration among all teachers of the same core course to work 
together to expand content knowledge, to build course agreements about performance expectations, 
standards maps, pacing guides, and to share effective strategies for differentiation to increase student 
achievement. 
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It is noteworthy that limited interest is exhibited in the standards-based California Standards Tests in the 
core subject areas (pages 21-29 and the thirteen PD plans provided in the FOL Report).  Limited 
commitment to standards-based assessment data is reflected in the low participation rates by students in 
the annual exams and the flat line of performance over seven years. In 2011, for the first time in seven 
years, the BHS participation rate on the CSTs was high enough to calculate an Academic Performance 
Index (API) score for the school.  
 
The CST data provided in the FOL report is not disaggregated (e.g., by ELA course/year, content 
clusters, subgroups). Evidence was not available to demonstrate ongoing professional habits across the 
campus to use valid and reliable assessments to enhance professional learning, for example:   
 

- To engage collaboratively in a cycle of inquiry about common standards-aligned assessments in 
order to expand teacher content knowledge,  
 
- to share promising strategies for powerful teaching and re-teaching, and  
 
- to engage in collaborative planning to improve future results.   
 

Over the years, opportunities have been missed to regularly examine the curriculum content standards 
and CST data to validate the content, expected rigor, and differentiated support provided in core courses 
(A-G courses).  
 
For the 2011-12 year, new horizontal collaboration efforts were made among some groups of teachers to 
use the content standards to map content agreements (9th grade ELA and initial mathematics courses).  
For the 2011-12 school year, a model of standards-aligned collaboration is seen in the efforts by the 9th 
grade ELA teachers to build a standards-aligned pre-assessment and explore together how they may use 
the profile of their students’ performance to increase their support of individual students and to 
differentiate instruction.  
 
The district is implementing a new data system that will support strategic use of assessment data to 
support student learning. The system will support the use of formal assessment data, e.g., district 
benchmark assessments, CSTs, CAHSEE, and CELDT, to inform and prioritize areas of need for student 
learning. The district implementation plan links resources to the current PD system of teacher facilitators 
of each professional learning community and subject area.   
 
Areas of Strength for Organization: Vision and Purpose, Governance, Leadership and Staff, and 
Resources that need to be addressed to ensure quality education for all students.  
 
 Berkeley High School students translated the expected results for student learning into:  SOLID 
Learning Goals (Skills, Oral and written communication, Learning together, Independence, and 
Discovering community).  
 
 Communications within BHS and with the larger community has been strengthened with the updated 
school Web site, more frequent use of email, eTree communications managed by parent volunteers, the 
services of the parent resource center, and in-person visits by administrators to parent groups, teacher 
meetings, and classrooms.  
 
 The professional staff at BHS is highly qualified who practice collaboration within subject areas and 
in integrated teams of teachers working within SLCs to support cohorts of students.  
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 The small learning communities (SLCs) and subject areas are engaged in focused professional 
development (PD) efforts within professional learning time supported by the district.  
 
 Professional development plans (thirteen) are each focused on equity goals developed to support 
academic achievement for their SLC population or subject matter area.  
 
 The PD efforts are supported at the school level through the structured system of PD lead teachers, 
with additional release time, who meet weekly to build capacity in facilitative leadership skills and 
research-based pedagogy about constructing meaning and building academic language.  
  
 Administrators provide organizational support to assigned small learning communities and subject 
areas. The PD support structure led by teachers allows administrators to support assigned subject areas 
and SLC(s).    
 
 The district is implementing a new data system to support strategic use by teachers of formal 
assessment data (district benchmark assessments to be developed at the high school level, CSTs, 
CAHSEE, CELDT) to support teachers through the PD system currently in place in their work to 
identify and prioritize areas of need for student learning.  
 
 Communication within BHS and with the larger community has been strengthened with more 
frequent use of email, announcements, eTree, parent access to PowerSchool, and administrator visits to 
parent groups, teacher meetings, and classrooms.  
 
 The physical plant is clean, modern, and safe with significant renovations under way.  
 
Key Issues for Organization: Vision and Purpose, Governance, Leadership and Staff, and 
Resources that need to be addressed to ensure quality education for all students.  
 
 The system for school governance needs to be clarified to make transparent the flow of decisions or 
advice in coordination with district mission and goals. [Include clarification of the roles and accountability for 
schoolwide improvements for the current structure of school site council, school leadership team, the administrative team, the 
PD teacher leaders, the SLC leadership, the subject matter lead teachers, the array of SLC advisory councils, and the English 
Language Advisory Council.] 
 
 There is an urgent need to build faculty capacity and community interest in the benefits of consistent 
integration of state and district assessments within the school action plan and the thirteen separate PD 
plans. The equity goals of the PD plans need to integrate multiple measures of standards-based 
assessment data from CSTs, CAHSEE, CELDT as part of the theory of the action for each plan.  
 
 A concerted, focused effort is needed to build a schoolwide accountability system, led and monitored 
by the principal, and linked to the implementation of an updated, prioritized action plan for the whole 
school.  [Accountability for the plan is to include ongoing monitoring of the array of selected indicators that contribute to the goals of 
the whole school. The multiple measures are linked to effective implementation of PD objectives, instructional strategies for student 
engagement in standards-based learning with rigor, student participation in bell-to-bell instruction, successful schedule changes, and 
safety/legal issues.] 
 
 The administrative team needs to engage more parents who are representative of the subgroups of 
students in the array of advisory and governance activities that support student learning.  
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 Although there are many opportunities for students at BHS, there needs to be a more coherent picture 
of how the excellent work of the SLCs and the array of student supports directly contribute multiple 
measures of effectiveness to a more focused, comprehensive schoolwide action plan.  
 
 The demographics of the entire student population need to be mirrored in each SLC in an equitable 
manner. District attention to the review of the lottery system is needed to ensure equitable access to 
rigorous curriculum and support. 
 
 
Important evidence from the self-study and the visit that supports these strengths and key issues 
include the following:  
 
Student Course Selection Catalog 
BHS Web site 
Choices Brochure 
Parent/Student Handbook  
Professional development plans (13) 
Classroom observations of student engagement, student work 
Observation of technological tools and applications for teachers and learners 
Interviews with students, parents, faculty, support staff, TOSAs, administrators (school and district) 
 
 
 
CATEGORY B. STANDARDS-BASED STUDENT LERNING: CURRICULUM 
 
B1.   To what extent do all students participate in a rigorous, relevant, and coherent standards-
 based curriculum that supports the achievement of the academic standards and the expected 
 school wide learning results?  That is, through standards-based learning (what is taught and 
 how it is taught), how are the ESLR’s accomplished?  
 
The school reports that students participate in a rigorous, relevant, and coherent California State 
standards-based curriculum.  BHS is divided into small learning communities: AC, AHA, AMPS, BIHS, 
CAS and GRN.  Each small learning community reported that they have incorporated national and or 
state content standards as well as additional standards specific to their discipline.   Respectively, small 
learning communities develop professional development plans to support teachers in meeting 
instructional and equity goals and professional development outcomes. Staff draws from readings such 
as Teach like a Champion, pedagogical research in academic language and constructing meaning, 
common assessments and interdisciplinary collaboration to inform their teaching practices.   
 
The school staff communicates with the district’s middle schools and local private middle schools to 
prepare students for the transition to BHS.  Staff and student representatives from each learning 
community visit middle schools, hold informational events for parents and students in English and 
Spanish, to help students select the appropriate learning community for their goals.    Students perceive 
that some learning communities are more rigorous than others in preparation for college.  A lottery 
system is used to place students in the learning communities. Counselors monitor students’ 5 year plans 
to promote graduation, a-g completion and student goals.   
 
In the self-study, BHS included a Spring 2011 Report prepared by Worrell and White of 60% of the 
school population.  The report includes GPA, student perceptions and their post high school goals.   
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How this data is used to assess student learning is not evident. Alignment of school or department wide 
policies regarding grading, homework and attendance is a focus area for staff. 
 
Staff shares an expectation that all students can learn and reach proficiency.  Evidence of this belief is 
universal access to the core curriculum including a variety of arts, Advanced Placement (AP) and 
International Baccalaureate IB classes. Students that need additional support can participate in AP 
augmentation classes after school tutorials.  Other avenues for academic recovery are Cyber High to 
improve grades and recover credit and concurrent enrollment in local community colleges.   
 
The school reports support for newcomer and English learners through ELD and SDAIE classes.  
Special Education students are supported by their IEPs that are monitored by case managers and 
mainstream teachers.  A range of Counseling Enriched Classroom (CEC) courses address students with 
mild to severe learning disabilities.  Students can access special education and other appropriate 
interventions through SSTs.   
 
 
B2: To what extent do all students have access to the school’s entire program and assistance with 
 a personal learning plan to prepare them for the pursuit of their academic, personal, and 
 school-to-career goals?  
 
Course offerings provide a college preparatory curriculum to promote student success in post-secondary 
education and careers.  BHS provides multiple pathways in pursuit of their goals and in developing a 
personal 5 year plan.  A wide variety of coursework is available for the diverse needs of BHS students.  
Some choices are Advanced Biology and Chemistry, Theory of Knowledge (Berkeley International 
High School), African American Studies, African-American Literature, Bible as Literature (Academic 
Choice), Jazz Ensemble, drama, Spanish for Native Speakers, Kiswahili,  Mandarin, Latin, Health 
Pathway and ROP Biotechnology, video  and sports medicine. 
 
Teachers throughout learning communities have begun planning together to address vertical articulation 
of standards and skills.  Learning communities are at different points in completing this task.  Limited 
data is available for review. Continuous improvement through data analysis is the goal of professional 
development. Focused attention toward improving curriculum and ensuring access for all students is 
addressed through individual professional development plans and monitored by the school 
administration.  Teachers are beginning to share best practices to teach, engage and include all students.   
 
An Academic Support Coordinator manages and connects tutorial support for students through direct 
instruction, study skills, organizational development, advising, R.I.S.E, Y Scholars, SAT and ACT 
preparation programs and CAHSEE exam tutorials.   The Athletic Department facilitates tutoring for its 
athletes as well. 
 
Power School provides a vehicle for communication between parents, students and staff.  A Parent 
Resource Center staffed with English and Spanish speaking staff assists parents’ access to Power 
School.  The College and Career Center provides assistance with college visits and scholarship 
information, on campus SAT and ACT prep. The Center also holds periodic parent and student 
information nights on the college application and financial aid process.  Seniors are given exit surveys to 
monitor the post-secondary plans of BHS graduates. 
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The City of Berkeley provides a free on-site health center to address students’ physical and 
psychological wellness. The community also provides healthy organic meals cooked on site and free 
breakfast for the entire student body.   
 
 
B3.   To what extent are students able to meet all the requirements of graduation upon completion 
 of the high school program?  
 
Graduation requirements are explained in the BHS Course Catalog and the Student Handbook that is 
sent annually to all students and their parents.  Graduation rates are 80% for the African American 
cohort in 2010 and 86% for the Latino cohort, 87% for Asian, 89% for white students. The overall drop-
out rate for 2010 is 14%. 
 
Advisory program teachers and academic counselors meet with students and parents to monitor 
students’ path to graduation, a-g completion and develop 4 year plans.  Teachers communicate with 
parents through phone calls and emails.  Students and teachers report that the delivery of the advisory 
curriculum is inconsistent. 
 
BIHS includes requirements for “Creative Action Service” projects. Green Academy (GA) connects 
interests in alternative energy their curriculum.  Interactive Math Program (IMP) teaches math within 
the context of real world scenarios. AHA, CAS, Green and AMPS offer internships in the local 
community, providing students with authentic experiences and a network career support.  Youth in 
Government provide an opportunity to influence decision makers at the state and local levels on current 
legislation.   
 
Arts programs provide real world applications through a design-based curriculum.  The World Language 
department offers programs to communicate with people of a different culture and language. Real world 
applications are also available in computer programming strands.  The Science Department provides 
experiences such as ecological field trips studying habitat restoration and monitoring.  Biotechnology 
has a partnership with Bayer and other local biotech that provide experiences in the field.  
 
 
Areas of Strength for Standards-Based Student Learning:  Curriculum that need to be addressed 
to ensure quality education for all students.  
 
Areas of Strength  
	  Students enjoy academic support through individual relationships with their teachers and counselor. 
 
	  BHS has a comprehensive program of academic support through free after school tutoring in every 
subject by onsite teachers 4 days per week from 3:30-6:00pm. 
 
	  Parents have access to a resource center run by 2 full time employees that provides information and 
assistance in Spanish and English.   
 
	  Instructional staff is studying and beginning to implement strategies for academic language 
development by setting language, equity and learning outcomes for all classes. 
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Key Issues for Standards-Based Student Learning:  Curriculum that need to be addressed to 
ensure quality education for all students. 
 
	  Needs to promote full participation in and examination of reliable CST data in every core subject for 
every grade level, disaggregated by learning community, gender, race and feeder school to continue to 
increase the extent to which students are participating in rigorous, relevant standards based curriculum.  
 
	  Compare CST results to student grades in each subject tested. 
 
	  Develop partnerships with parent groups, community leaders and student groups to increase 
participation in CST.  
 
	  Continue to explore and implement effective instructional strategies that raise the levels of student 
engagement and understanding.   
 
	  Develop consistent school wide policies and practices on common grading, attendance and 
homework.   
 
	  Develop a new system that enrolls and supports students in learning academies that reflects the 
demographics of the school.  
 
 
Important evidence from the self-study and the visit that supports these strengths and key issues 
include the following:  
Self Study Document 
Curriculum Focus Group Meeting 
Classroom observations 
Leadership team meetings 
Student Focus group meetings 
 
 
CATEGORY C: STANDARDS-BASED STUDENT LEARNING: INSTRUCTION 
 
C1.  To what extent are all students involved in challenging learning experiences to achieve the 
 academic standards and the expected school wide learning results? 
 
In the fall of 2012, Berkeley High School adopted a revised set of ESLRs.  The current ESLRs, now 
referred to with the acronym “S.O.L.I.D.”, are more user-friendly.  Consequently, both staff and students 
are able to readily evidence when the ESLRs are being supported by instruction.  A variety of learning 
modalities are sporadically addressed in the classrooms at Berkeley High, thus making instruction more 
relevant to the students.  In addition, each of the six learning communities offer courses that meet A-G 
requirements as well as the California standards, although it was unclear to the visiting team whether the 
daily objectives overwhelmingly posted in the classrooms were linked to the state standards.  It should 
be mentioned that during the summer of 2011, course outlines for five of the math classes at BHS were 
generated and mapped to the CA content standards, with a mind towards making adjustments with the 
advent of the common core standards in the near future.    
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While direct instruction is employed in the classrooms, it isn’t the only means used to impart content to 
the students.  Group work is frequently used to engage them, as well as achieve the “L” in S.O.L.I.D., 
which stands for “Learning Together.”  
 
Special education students are mainstreamed whenever possible to ensure they all receive the best 
instruction possible.  The special education department provides staff development for the general 
education instructors in all the learning communities.  For those students with more severe needs, basic 
skills and special day classes are available as well. 
 
A variety of higher level courses are open to all students, with extra support being offered through 
scheduled after-school tutoring and more informal office hours held during lunch and after school by 
many of the staff.  In addition, the English department has moved to incorporate AP curriculum in 
English classes across all the small learning communities, thereby exposing all students to increased 
rigor and expectations.  Students who wish to take AP exams take the same English class as their peers 
and then enroll in additional AP augmentation courses.  Sixty-five percent of the class of 2011 enrolled 
in the AP augmentation course in the CPA, a marked increase from sixty in 2007. 
 
To keep students on track with attendance and academics, they all must participate in a monthly 
structured advisory with one of their teachers.  Not all students get individualized attention at this 
advisory, but they should get one-on-one face time at least once a quarter and there are opportunities for 
informal check-ins at other times during the school day.  It should be noted that in the student survey 
from the 2010-2011 school year, 30% of the respondents disagreed or strongly disagreed that they were 
supported by their advisor during this process, dependent largely upon the advisor. 
 
C2: To what extent do all teachers use a variety of strategies and resources, including technology 
 and experiences beyond the textbook and the classroom, that actively engage students, 
 emphasize higher order thinking skills and help them succeed at high levels? 
 
The Self-Study and interviews make it clear that Berkeley High is committed to improving classroom 
instruction.  The science department in the 2010-2011 school year chose to take on student engagement 
techniques from the book  Teach Like a Champion and were followed by the World Language 
department in the current school year.  Now the administration is encouraging other departments to 
follow suit.  In addition to department-chosen professional development, the district has also been 
funding training in the research based program “Constructing Meaning (CM)” which focuses on using 
academic language in classrooms.  CM is particularly useful for language learners and struggling 
students, but its strategies can be beneficial for all.  Every teacher at Berkeley High has been trained 
with this program and the district has pledged to further their training with CM next year as well.  The 
administration team has put together a list of key instructional strategies to look for in the classroom.  
Observations by both the BHS administration team and the WASC visiting team found that these 
strategies were seldom in evidence, indicating that while BHS is moving in the right direction, more 
work is needed, as well as more communication to the staff regarding these expectations.  Individual 
instructors at Berkeley High have also taken advantage of the opportunity to pursue their own 
professional development goals pertaining specifically to their subjects. Overall, the staff at Berkeley is 
continually seeking new methodologies and ways to improve classroom instruction.   
A variety of teaching strategies are intermittently used to reach all the students, although student work 
demonstrates that they are given ample opportunities to research, gather, inquire, and discover 
information as well as discuss it with their peers.  A perfect example of this is the capstone project that 
each learning community requires of its seniors.   The teachers act as coaches and facilitators by guiding 
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their students through the material, making directed inquiries, and actively listening to their responses in 
a never-ending process, although not necessarily in that order. 
 
It’s clear that technology is used by some teachers, although not all, and not necessarily to help deliver 
content.  Teachers have used it particularly well with respect to the “L” in the ESLRS, which refers to 
“Learning Together”.  For example, students have used Moodle and other online forums, as well as 
iPadio, a website whereby students can record audio presentations on their cell phones and upload them 
to be critiqued by classmates.  For students who are seldom without phone in hand, these strategies are 
both very relevant and engaging.  Students who lack access to these tools from home can use computers 
in the Student Learning Center and the Library. 
There are ample opportunities for job-shadowing, apprenticeship, and internships within the four small 
learning communities at Berkeley High:  Arts and Humanities (AHA), Communications Arts and 
Sciences (CAS), Community Partnerships Academy (CPA), and Green Academy.  In addition, 
community service is required in most of the learning communities. 
 
 
Areas of Strength for Standards-Based Learning: Instruction that need to be addressed to ensure 
quality education for all students. 
Areas of Strength 
 
	  Staff has access to multiple sources of professional development focusing on content delivery and it is 
actively encouraged by the administration. 
 
	  Some teachers make technology available to students in a variety of formats for a variety of 
applications.  
 
	  The ESLRs new format (S.O.L.I.D.) is easy to understand, access, and apply to daily curriculum and 
instruction. 
 
	  Community partnerships with the four smaller learning communities that make apprenticeships and 
internships possible. 
 
	  The five course outlines that map to the CA content standards in mathematics.   
 
 
Key Issues for Standards-Based Student Learning: Instruction that needs to be addressed to 
ensure quality education for all students. 
Key Issues that need to be addressed to ensure quality education for all students. 
 
	  Despite the large number of students who perceived the monthly advisory meeting to be of little use, 
Advisory has great potential.  The process needs to be revisited and improved. 
 
	  The CST scores in Biology, Physics, and mathematics in general have been dropping. 
 
	  Every core course needs be mapped to the CA state standards by subject area teams as modeled by 
the math department thus far.  
 
	  Daily lesson objectives in core classes need to be linked to the CA state standards and assessed at the 
end of a lesson. 
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Important evidence from the self-study and the visit that supports these strengths and key issues 
include the following:  
Student survey 2010-2011 
CST scores 
ESLRS 
Professional Development agendas 
Interviews from the Student Focus on Learning Group 
Interviews with administration 
CLC Outcomes Rubric 
Walkthrough Checklist for Academic Language 
 
CATEGORY D. STANDARDS-BASED STUDENT LEARNING: ASSESSMENT 
AND ACCOUNTABILITY 
 
D-1: The school uses a professionally acceptable assessment process to collect, disaggregate, 
 analyze and report student performance data to the parents and other shareholders of the 
 community. 
 
Berkeley High School uses a variety of assessment processes to collect, disaggregate, analyze, and 
report student performance data to the parents and other stakeholders within their community. In 
addition to course grades, BHS reports individual student performance data to the parents and other 
shareholders of the community. Parents / caregivers are supplied with copies of their children’s scores 
on external standardized tests, such as the CSTs and the CAHSEE. Aggregate data reports are presented 
to the SSC, parent groups, and the school board. These reports are archived at the district web site and 
available for viewing any time.  
 
BHS provides students and their parents regular feedback every 4.5 weeks in the form of a progress 
report or quarterly report card which is mailed home and also posted online. BHS uses PowerSchool 
student information system to provide feedback to students and parents on individual assignments and 
marking period grades. In the first semester of this year, 88% of BHS students, or their parents, accessed 
online grade reports at least once. Many teachers update their grades on PowerSchool on average every 
two weeks, but other teachers do so with less frequency. There is no school-wide requirement for 
frequency of posting grades, aside from the requirement for semester, quarter, and midterm progress 
reports. 
 
Parents and community members also have access to the BHS school accountability report (SARC), 
which contains information regarding the school, such as demographic data, standardized testing results, 
school safety, school/district resources, and school expenditures. 
 
D-2:   Teachers employ a variety of strategies to evaluate student learning.  Students and teachers 
 use these findings to modify the teaching/learning process for the enhancement of the 
 educational progress of every student. 
 
Berkeley High teachers employ a wide variety of methods for allowing students to demonstrate progress 
on learning outcomes. These include portfolios (used by English and Visual Arts Departments and the 
CPA and CAS SLC, standard assessments, student performances, projects (both group and individual), 
essays, interviews, and additional assessments for EL students. Many of the BHS staff have participated 
in professional development over the past several years around differentiation, staged questioning (a 
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strategy for providing all students with a rigorous assessment), and using rubrics to improve the quality 
of teacher made assessments. During the current year’s professional development calendar the school set 
aside two days for reviewing their assessments prior to the semester one exams and analyzed the data 
after giving the exam. 
 
During the school year some common assessments are used within the learning communities as well as 
across the entire school. For example, this past year, all BHS 9th graders took a common pre-assessment 
aligned with ELA standards. Each English teacher was provided with a detailed report for each of his or 
her sections that showed student performance on each of the standards. Because the information is 
uploaded into Datawise, teachers are able to analyze the results, thus providing students with the 
necessary support and furthermore, teachers are able to emphasize curriculum in a focused approached 
to meet the needs of their students. Every incoming 9th grader is also given a math pre-assessment and 
the results are one measure used to ensure proper student placement. Common assessments, however, 
are not utilized school wide by all small learning communities or throughout common disciplines 
creating curriculum inequities. The English department, World Language department and IMP math 
courses are leading the way in terms of the development in common assessments. 
 
Teachers use a variety of methods to do in-the-moment assessments of student learning. These range 
from class and individual check-ins through a variety of methods, to a few electronic “clickers” where 
student answers are aggregated via computer to let the teacher see how well students are able to solve 
problems, to the regular 
use of exit slips.  Aside from some daily informal assessments, the school shows no evidence of 
common formative assessments to help drive instruction. 
 
D-3: The school with the support of the district and community has an assessment and monitoring 
 system to determine student progress toward achievement of the academic standards and the 
 expected school wide learning results. 
 
Several times during the year the school and the district office’s data department (Berkeley Evaluation 
and Assessment) present findings for the school board and for the School Site Council. During this 
presentation disaggregated information is provided on CST, CAHSEE, AP and IB scores, discipline, 
attendance, as well as additional data requested by the community. 
 
Berkeley High School uses the results of assessments of student achievement relative to both academic 
standards as well as the ESLRs to drive the school’s design, inform professional development, and 
allocate resources. For example, results of the 2011-2012 ELA Assessment led to a more thorough 
examination of English teachers’ standards-based instruction. The principal allocated resources for an 
“Assessment Link,” a series of workshops designed to foster collaboration among English teachers on 
standards-based instruction and provided training in Datawise to further analyze student results which 
caused the creation of interim assessments used to monitor student progress on standards. 
 
The leadership team (and, to a lesser degree, the whole staff) studied assessment data disaggregated by 
subgroups to come up with two critical academic needs, which were selected in spring 2011. Since then, 
the school has been allocating resources and studying the best resources to support the two goals of 
increased mathematics skills and academic language development. Support for the latter is already in 
full swing with the school’s adoption of a researched-based program called Constructing Meaning. 
Starting in the summer of 2011, teacher leaders and teachers from all BHS learning communities were 
encouraged and paid a stipend to attend a summer two-day workshop in CM’s Academic English 
Instruction techniques. During the 2011-2012 year, portions of two all-faculty professional development 
days were dedicated to expanding the pool of teachers familiar with CM.  All BHS teachers have been to 
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either the two-day summer workshop, or to one of the in-service PD day trainings. The administration 
has promised to continue funding the summer trainings in 2012. 
  
Berkeley High School administrators have a walk through monitoring tool to assist in data collection of 
progress towards teacher use of academic language development objectives.  Furthermore, the 
administrators meet regularly with PD leaders to discuss the progress and to provide feedback for 
implementation of the academic language development in the classrooms. Quarterly, a team made up of 
administrators, district office data department and some PD lead teachers, review the data to plan for 
future professional development needs. First quarter analysis of the academic language development 
implementation in all classrooms showed that only 10-16% of all teachers were utilizing some form of 
the strategies presented in the CM training.  The schools results for the second quarter were not available 
during the visit, but informal observations by the committee showed similar results. 
 
D-4: The assessment of student achievement in relation to the academic standards and the expected 
 school wide learning results drives the school’s program, its regular evaluation and 
 improvement, and the allocation and usage of resources. 
 
The six BHS learning communities use state and district assessment data in designing their programs, 
informing their courses, and allocating resources. 
 
Many Berkeley High teachers use the findings from formal and informal assessments to inform the 
development of lessons. In varying degrees, learning communities use the data for incoming freshman 
from both state and district made assessments in designing their lessons for their freshman class. In this 
way they are able to address the general level of student need at the macro level. 
 
The adoption of the current professional development structure, motivated in large part by a desire to 
move toward a culture of greater data usage, includes a weekly Monday morning late-start meeting for 
departments and learning communities; pullout time for teacher leaders elected by their learning 
communities /departments; and two TSAs who share a position as professional development 
coordinator. The current structure allows time for data analysis and evaluation of teaching practices to 
assist in the improvement of student achievement.  The school is using the meeting time to establish 
common assessments in many core areas as well as some small learning communities.  The results of the 
common assessments are evaluated and adjustments are made to instruction to ensure student 
achievement.  Not all disciplines have created common assessments but the school is moving in that 
direction. 
 
 
Areas of Strength for Standards-Based Student Learning: Assessment and Accountability that 
need to be addressed to ensure quality education for all students. 
 
 Support by the school district and school administrators to provide resources for PD leaders, trainings 
and meeting time. 
 
 A wide variety of assessments throughout the school. 
 
 The use of rubrics by a few of the small learning communities to assess teacher made assessments 
Emphasis on Academic Language throughout the entire school. 
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 ELA pre-assessment to identify gaps in learning and math’s pre-assessment to ensure proper student 
placement. 
 
 Green and AHA small learning communities’ pre-assessment to all math students in determining 
foundational math skills level to foster intervention help. 
 
 
Key Issues of Strength for Standards-Based Student Learning: Assessment and Accountability 
that need to be addressed to ensure quality education for all students. 

 
 Use of common formative assessments to drive daily instruction. 
 
 Administration needs to monitor the various PD plans and their effective implementation to measure 
student outcomes. 
 
 The need for the entire staff to implement academic language development as prescribed in 
Constructing Meaning. 
 
 The need to emphasize the importance of CST testing to all stakeholders. 
 
 All departments need implementation of common assessments aligned to state curriculum standards 
Datawise is inadequate at fulfilling staff’s data analysis needs. 
 
Important evidence from the self-study and the visit that supports these strengths and key issues 
include the following:  

Action Plan  
Teacher and student dialogue 
Department minutes 
Staff Development trainings 
STAR/CAHSEE/AP/IB scores 

 
 
 
 
Category E: School Culture and Support for Student Personal and Academic 
Growth 
 
E1.  To what extent does the school leadership employ a wide range of strategies to encourage 
 parental and community involvement, especially with the teaching/learning process? 
 
The school implements strategies and processes for the regular involvement of parents and the 
community, including some which allow them to be active partners in the teaching/learning process 
including the non-English speaking parents, including the ELAC group.  Overall, Berkeley High School 
continues to encourage the parent community to be involved in the school although their efforts do not 
seem to be cohesive across the entire school.  There are some SLCs that have advisory councils 
associated with each learning community which are comprised of parents, students, teachers, and 
community partners.  In these meetings, as stated in the report the stakeholders are able to provide 
guidance and input on course offerings and practices that positively impact the teaching/learning 
process.   
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It is unknown the exact numbers of parent participants in PTSA, ELAC, Latino Parent Association or 
Black Parent Association but all of these parent communities exist at the school.  It is also unknown if 
these parent organizations work alongside of each other for the same goals or if they work independently 
of each other on their own specific goals.    It is unclear whether the mission statement and goals of the 
district, BHS, and the SLC are synchronized or aligned.  The report stated that the school is making an 
effort to reach out to additional families so that participants more closely mirror the demographics of the 
parent population.  This is evidenced by the work through the Parent Resource Center (PRC) which 
supports parents in accessing school related electronic resources such as PowerSchool.  Within the PRC, 
a Spanish-speaking Parent Liaison communicates with Spanish-speaking parents and translates much of 
the home to school communications. 
 
Berkeley High School also has its own website that keeps parents informed of school activities.  The 
Berkeley High etree is the primary vehicle for eliciting parent involvement which is updated on a daily 
basis.  BHS also sends home “phone blast” messages and mailing for all important announcements.  
This is one way that parents without internet access are kept updated.  Additionally, the Attendance and 
Dean’s office initiate “phone parties” on a regular basis to find students who have disconnected phone 
numbers or low parent involvement.  The teachers in each SLC make phone calls to parents regarding 
student achievement, disciplinary matters and to invite parents to school events such as dance projects, 
African Dance performances and student run productions.   
 
The school also mails all essential documents in paper copies including report cards and informational 
packets about school and events at school. In addition, the school uses community resources to support 
students, such as professional services, business partners, speakers and real world examples of student work.  The 
Student  Learning Center (SLC) employs a large number of tutors from UC Berkeley for after-school 
study hall. UC Berkeley students and parents also assist students in college essay writing sessions. The 
EL/Newcomer program is also affiliated with organizations such as Berkeley Congregations Organizing 
for Action (BOCA) – an interfaith community that supports BHS families – and Chicanos and Latinos 
for Academic and Student Success (CLASS) – a Latino community that supports BHS families. As 
stated in the report, these organizations support families and students as they navigate the BHS 
landscape, which can sometimes be complex, especially for a newcomer. 
 
To an extent, the school ensures that the parents and the school community understand student 
achievement of the academic standards/expected schoolwide learning results through the curricular/co-
curricular program.  Again it is noted that although there are many different parent organizations, it is 
unknown if there is a unifying goal or if each parent organization has their own goals.  To this extent it 
is also unknown if the parent organizations are informed and have input on student achievement, 
academic standards, expected schoolwide learning results and the achievement gap. The report did state 
that the four small schools host yearly exhibitions of student work and performances.  In these forums 
the staff discusses student achievement of the academic standards and the ESLRs.  It is unknown if 
parent input is solicited at these events. 
 
 Other resources provided from parent organizations or the community include the Berkeley Public 
Education Foundation (BPEF), which annually honors teachers for distinguished service and provides 
hundreds of thousands of dollars in grants to teachers and programs throughout the district.  In addition, 
BPEF partners with Berkeley School Volunteers to provide classroom support to teachers.  Additionally 
the Berkeley High Development Group (BHSDG) is comprised of parent volunteers and provides grants 
to teachers at Berkeley High (including an annual $200 grant to each teacher for supplies they have 
purchased throughout the year.) There are many community-supported tutoring programs. The Berkeley 
Schools Excellence Project (BSEP) funds a .6 FTE position to coordinate subject-specific daily 
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afterschool tutorials and a daily after-school two-hour study hall staffed by UC Berkeley volunteers. In 
addition, many community programs at Berkeley High School exist to support students in non-academic 
ways that impact their learning process. The Berkeley High School Health Center, a City of Berkeley 
entity, provides students not only with preventive care and first aid for physical needs, but also mental 
health counseling, addiction, eating disorders and domestic violence support groups, as well as resources 
for additional help. The Counseling-Enriched Class (CEC) is staffed with teachers and counselors from 
the Seneca Center, which helps to support students. Clubs and organizations like Best Buddies, Build 
On, and the Outsiders Club help to keep students in special education programs well-integrated in the 
BHS mainstream student population. 
 
E2. To what extent is the school a safe, clean, and orderly place that nurtures learning? 

To what extent is the culture of the school characterized by trust, professionalism, high 
expectations for all students, and a focus on continuous school improvement? 

 
Berkeley High School has shown their work to improve the school setting by making it a safer and more 
orderly place to enhance learning with a focus on continuous school improvement.  The school’s safety 
and cleanliness is improving to nurture learning due to the schools new improvements which include the 
addition of the D building, dance room and gym, and the ongoing field renovation.  There are future 
plans for another gym to be demolished and a new gym to be built beginning the summer of 2012.  An 
additional 10 classrooms will be in the new gym.  For the most part, students take pride in the school 
and keep it clean.  The report stated that the custodial and maintenance staff is available during school 
hours, after school and on weekends to quickly respond to any acts of vandalism or graffiti. There is still 
minor graffiti in some classrooms. 
 
In 2010-2011, there were three incidents involving guns on campus and one across the street from the 
campus.  As the report stated, there were no injuries but in one of the cases a gun was discharged in a 
bathroom.  The faculty praised the administrative team for their swift action and transparency to share 
the process and solutions to these incidents.  In fact following the event, students produced videos, news 
articles and opinion pieces in the school newspaper which were reflective and approved of the handling 
of these situations.  There is no on-going evidence that students have been encouraged to be a part a part 
of the updated safety plan other than the small representation from the students on the SSC.  The district 
immediately agreed to fund new temporary safety officers, whose positions were made permanent in the 
following year.  The superintendent also convened an advisory safety committee that made several 
suggestions and new policies were instituted including the mandate of only two student entrances to the 
school, which are both supervised at all times.  Students must provide a BHS identification to gain entry 
during class time and the main entrance is for staff and visitors only and is equipped with a security 
buzzer.  Additionally the administration also implemented an anonymous “tip line” for students to report 
suspected weapons on campus.  These policy changes have been successful, with no gun reports so far 
in 2011-2012.   At this time, staff stated that they have not received any calls on the tip line.  Teachers 
report that the safety at school is due in part to the relationships with the SLCs and the new safety 
officers.  Recently, the school had their annual lock down drill which again teachers praised the 
administration for the information provided and the continued transparency. 
 
As stated in the report, students are more consistently held accountable by administrators, school safety 
officers and teachers. The BHS School Safety Officers have a prominent presence on the campus.  BHS 
also has an on-campus liaison from the Berkeley Police Department who works to support the Dean of 
Students and safety officer staff and intervenes when any legal issues arise.  Although the expectation 
from the administrative team is that there are to be fewer students in the halls between classes, during 
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the visit there still seems to be casualness amongst the students and campus security about getting to 
class on time.   
 
Berkeley High School encourages a level of student trust, community and teacher to student 
relationships.  In particular this is evidenced in the  small schools, but the larger school programs have 
also increased their atmosphere of trust, respect and professionalism since splitting into “houses” that 
allow for subject-specific collaboration, team planning, and greater opportunities for personalization The 
report stated that  all learning communities work hard to welcome their students at the beginning of the 
year, with orientation sessions for freshmen, schoolwide welcome picnics, and student leadership 
retreats. The small schools promote a “family” atmosphere, largely due to community building efforts, 
retreats, interdisciplinary units, and teacher/cohort looping. 
 
Berkeley High School encourages students to reach to achieve through many opportunities.   
The AP Augmentation program in the small schools has demonstrated an increasing level of rigor and 
high expectations since its inception in 1997. Among the results has been increased minority 
participation. In 2011-2012, 80% of the AP Augmentation students are students of color. At BHS, many 
teachers open their classrooms before and after school and at lunch to provide help to students. 
 
The BHS Student Leadership program has evolved to have an increasingly significant impact on 
building school community.  The program, as the report stated is robustly diverse, representing the 
heterogeneity of the school community in ethnic background, ability levels and interests.  The voice of 
all students are represented more authentically in the school community than they were in the recent 
past.  Student leaders and the activities director are now organizing thirty to thirty-five events or 
campaigns that previously did not occur at BHS, all with the aims of increasing student achievement, 
attendance, and safety, helping students to positively identify at school, and to build community. 
Examples include an annual multicultural show, election convention, club fairs, staff appreciation 
reception and humanitarian campaigns that have unified the community and brought over $50,000 to 
disaster relief in Haiti, Japan, and Pakistan as well as to help the local homeless and hungry. Staff and 
students who have been at BHS through this transition validate the change in the general climate of the 
school, involvement of the students, the relationships between administrators, staff and students 
resulting in a higher level of social integration. 
 
Overall, the report stated that veteran teachers at BHS know about the myriad of student-support 
resources provided through the BHS Health Center and other district and city services but not all new 
teachers are yet aware of the gamut of services available to students.  There are plans in fall 2012 to 
revitalize a catalogue of school and community services so that all teachers are aware of the many 
services offered to the students at BHS.  Newly hired teachers are given a teacher orientation that covers 
some of these services but there needs to be a concerted effort to assure that all teachers, no matter how 
long they have been at the school, are aware of the  policies and procedures for referring students to 
services and providing legal safety mandates. 
 
 
E3. To what extent do all students receive appropriate support along with an individualized 
 learning plan to help ensure academic success? 
 
At BHS greater student access to  individualized learning plan has improved through the development of 
an advisory program, which began in 2010-2011.  Teachers present a preplanned advisory curriculum to 
approximately 20-25 students in a 45 minute advisory period eight times a year. In the past, eight 
counselors were tasked with the responsibility of creating an individualized learning plan with all 
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freshmen, and then reviewing that plan from year to year with students on their caseloads. With the 
creation of a five-year plan in the advisory program that students review and adjust from year to year 
with the help of their advisors, students can have a greater opportunity for feedback from an adult now 
that they have an advisor responsible for 25 students (as opposed to a counselor responsible for 
approximately 400 students each). In this way, academic counselors can still review individualized 
learning plans of students on their case loads, but can also be freed up to deal with more pressing student 
concerns. Student input regarding advisory was at best mixed.  Student respondents shared that SLCs 
handle the advisory in a variety of ways to make it more interesting for the students.  Students also 
shared that their counselors cover many of the items covered in advisory in a more effective manner 
than some teachers can or do.  Students also shared that advisory is as good as the teacher is willing to 
make it for them. 
  
As stated in the report, support for academically struggling students is growing in significant ways. As 
of 2011-2012, BHS has an Academic Support Coordinator who helps academically struggling students. 
There are many after-school tutoring and support programs.  The new advisory program is intended to 
give more attention to students that might fall through the cracks. An area for improvement would be to 
increase participation in after-school tutoring programs for the students that need it most. When a 
student is found to be at-risk academically, teachers may first set up parent-teacher conferences to meet 
a specific academic concern. If the problem continues, or if the academic concern is more widespread, a 
Student Study Team (SST) may be convened. The result of an SST can be a behavior modification plan, 
a review of the student’s individualized learning plan, or a referral to be evaluated for special education 
services. Students who are not on track for graduation can enter a credit recovery class. This class may 
include a blended online learning component, CyberHigh. 
 
Individualized Educational Plans (IEPs) are set up to help students who qualify for special education 
services. Students are monitored by special education case managers and classroom teachers. If a student 
has a disability but does not qualify for special education services, a PL 504 plan meeting is convened 
by the student’s academic counselor, who with the help of parents, teachers and other support staff craft 
an individualized learning plan to best meet the student’s needs. 
 
Berkeley Schools Excellence Program (BSEP) funding is a great strength for BUSD. This voter-
approved parcel tax provides funding to the school district, allowing Berkeley to keep high school class 
at an average of 28:1, which is small relative to most other schools in California. 

 
Average daily attendance at Berkeley High has been lower than the state average for comparably sized 
schools. The district allocated funds this year to add a new 0.5 FTE administrative position, the Dean of 
Attendance, as well as another new clerical position, bringing the number of classified staff working in 
attendance to three. As stated in the report, the increase in attendance staff has improved the ability to 
work proactively with students and their families, including individual communication with students and 
parents, truancy enforcement and the use of SARB panels. 
 
 
E4.  To what extent do students have access to a system of personal support services, activities and 
 opportunities at the school and within the community? 
 
At BHS greater student access to individualized learning plan has improved through the development of 
an advisory program, which began in 2010-2011.  Teachers present a preplanned advisory curriculum to 
approximately 20-25 students in a 45 minute advisory period eight times a year. In the past, eight 
counselors were tasked with the responsibility of creating an individualized learning plan with all 
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freshmen, and then reviewing that plan from year to year with students on their caseloads. With the 
creation of a five-year plan in the advisory program that students review and adjust from year to year 
with the help of their advisors, students can have a greater opportunity for feedback from an adult now 
that they have an advisor responsible for 25 students (as opposed to a counselor responsible for 
approximately 400 students each). In this way, academic counselors can still review individualized 
learning plans of students on their case loads, but can also be freed up to deal with more pressing student 
concerns. Student input regarding advisory was at best mixed.  Student respondents shared that SLCs 
handle the advisory in a variety of ways to make it more interesting for the students.  Students also 
shared that their counselors cover many of the items covered in advisory in a more effective manner 
than some teachers can or do.  Students also shared that advisory is as good as the teacher is willing to 
make it for them.  
 
As stated in the report, support for academically struggling students is growing in significant ways. As 
of 2011-2012, BHS has an Academic Support Coordinator who helps academically struggling students. 
There are many after-school tutoring and support programs.  The new advisory program is intended to 
give more attention to students that might fall through the cracks. An area for improvement would be to 
increase participation in after-school tutoring programs for the students that need it most. When a 
student is found to be at-risk academically, teachers may first set up parent-teacher conferences to meet 
a specific academic concern. If the problem continues, or if the academic concern is more widespread, a 
Student Study Team (SST) may be convened. The result of an SST can be a behavior modification plan, 
a review of the student’s individualized learning plan, or a referral to be evaluated for special education 
services. Students who are not on track for graduation can enter a credit recovery class. This class may 
include a blended online learning component, CyberHigh. 
 
Individualized Educational Plans (IEPs) are set up to help students who qualify for special education 
services. Students are monitored by special education case managers and classroom teachers. If a student 
has a disability but does not qualify for special education services, a PL 504 plan meeting is convened 
by the student’s academic counselor, who with the help of parents, teachers and other support staff craft 
an individualized learning plan to best meet the student’s needs. 
 
Berkeley Schools Excellence Program (BSEP) funding is a great strength for BUSD. This voter-
approved parcel tax provides funding to the school district, allowing Berkeley  to keep high school class 
at an average of 28:1, which is small relative to most other schools in California. 
 
Average daily attendance at Berkeley High has been lower than the state average for comparably sized 
schools. The district allocated funds this year to add a new 0.5 FTE administrative position, the Dean of 
Attendance, as well as another new clerical position, bringing the number of classified staff working in 
attendance to three. As stated in the report, the increase in attendance staff has improved the ability to 
work proactively with students and their families, including individual communication with students and 
parents, truancy enforcement and the use of SARB panels. 
 
 
Areas of strength for School Culture and Support for Student Personal and Academic Growth 
that need to be addressed to ensure quality education for all students.  
 
 There is a great variety of well-attended community events for parent and community involvement. 
 
 BHS offers a wide variety of programs and interventions to support students academically and 
emotionally. 
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 Campus safety has been increased through the use of security gates, more security officers, and 
attendance tracking. 
 
 There is a gamut of cultural, political, and social clubs available to all students. 
 
 The BHS has an extensive list of athletics for students. 
 
Key issues for School Culture and Support for Student Personal and Academic Growth that need 
to be addressed to ensure quality education for all students. 
 
 BHS needs to reach out to and recruit parents of color to join school governance venues such as the 
SSC. 
 
 Students need to be connected with the school resources that will help them achieve their goals. 
 
 School policies regarding student participation in athletics and clubs need to be clarified and 
consistent.  
 
 BHS needs to continue the focus for all administrative and safety staff to   consistently motivate 
students to get to class on time and assure all safety entrances are used appropriately. 
 
Important evidence about student learning from the self-study and the visit that supports these 
strengths and key issues include the following: 
Self Study document 
Dialogue with focus groups 
Conversations with parents, students and teachers 
Achievement data 
Classroom observations 
Student work 
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Part B: Synthesis of Schoolwide Areas of Strength and Schoolwide Critical Areas 
for Follow-up 
 
The faculty of Berkeley High School is recognized for their preparation of the Self-Study document.  All 
stakeholders assisted the Visiting Committee in the collection and clarification of data that was needed 
in order to analyze the existing status of Berkeley High School.  The District Office administration 
assisted with the gathering and analysis of the school data and provided other resources to the school.  
The Visiting Committee found that students were extremely congenial and appreciative of the efforts 
made to improve the quality of educational opportunities available to them.  Interviews with other 
stakeholders in the community reiterated the same sentiment.   
 
Schoolwide Areas of Strength 
The Visiting Committee has found the following areas of strength at Berkeley High School after 
reviewing the self-study document, data provided by the school and other sources, evidence provided by 
the school and interviews with Focus Groups, Parent Groups and Stakeholders including students. 

 The professional staff at BHS is highly qualified. They collaborate within subject areas and in 
integrated teams of teachers.  

 BHS has a comprehensive program of academic support through free after school tutoring in every 
subject by onsite teachers 4 days per week from 3:30-6:00pm 
 
 Staff has access to multiple sources of professional development focusing on content delivery and it 
is actively encouraged by the administration. 
 
 Support by the school district and school administrators to provide resources for PD leaders, trainings 
and meeting time 
 
 Campus safety has been increased through the use of security gates, more security officers, and attendance 
tracking. 
 
Major Areas of Growth 

 There is an urgent need to build faculty capacity and community interest in the benefits of consistent 
integration of state and district assessments within the school action plan and the thirteen PD plans.  

	  Despite the large number of students who perceived the monthly advisory meeting to be of little use, 
Advisory has great potential.  The process needs to be revisited and improved. 
 
 Needs to promote full participation in and examination of reliable CST data in every core subject for 
every grade level, disaggregated by learning community, gender, race and feeder school to continue to 
increase the extent to which students are participating in rigorous, relevant standards based curriculum. 
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Schoolwide Critical Areas for Follow-up 
The Visiting Committee has identified the listed Critical Areas for follow-up: 
 
 1. Increase proficiency and performance of all students in academic language, while accelerating 

the proficiency and performance gains of African American, English Lerner and Latino students 
in academic language. 

 
 2. Increase proficiency and performance of all students in mathematics, while accelerating the 

proficiency and performance gains of African American, English Lerner and Latino students in 
mathematics. 

 
 3. Create a culture of high expectations for academic achievement for all students through the use 

of disaggregated assessment data from internal and State CST sources. 
 
 4. Improve student engagement and achievement through innovative, standards-based curriculum 

that addresses the range of students’ needs. 
 
 5. Increase access and utilization of social and emotional support for all students, with an 

emphasis on struggling students. 
 
Chapter V:  Ongoing School Improvement 
 
The School-Wide Action Plan was created from evidence including student work, sample assignments 
and assessments, the school and community profile, and data analysis.  Focus groups created a list of the 
school’s strengths and prioritized areas for growth.  Shortly thereafter, the Leadership Team and 
Professional Development Group, with input from the Focus Group work, drafted an Action Plan with 
five goals.  Feedback was given by the Focus Groups and Parent groups and the Plans were redrafted.  
New drafts were created and Focus Group members revised the plans once again.  These plans are a 
representation of the Berkeley High School community.  The Action Plan includes plans for 
implementing, monitoring, and assessing each of its goals.  It is understood that as years pass, state and 
school priorities will change and stakeholders will change, and the annual review will result in a 
corresponding change.  This Action Plan delineates the individuals that will be responsible for the 
implementation of each goal, timelines, and resources/funding.  The most efficacious method for 
evaluation of each goal needs to be determined.   
 
The Visiting Committee finds that the Action Plans need to be focused and prioritized based on the 
Schoolwide Critical Areas of Follow-up to meet the identified needs of Berkeley High School as stated 
in the school report. The District is committed to providing resources to complete the plan. 
 
The school-wide action plan combines existing processes and resources with reasonable new goals and 
is aligned with the Professional Development Plan.  The plan relies on existing and as yet to be 
determined processes to achieve the stated goals.  There is an emphasis on refining processes that are in 
its nascent stages, and the responsible parties for guiding the development of new initiatives are staff 
and administrators who must be committed to the success of these initiatives. 
 
The evidence that has been gathered indicates that the five goals of the Action Plan are not completely 
supported by all stackholders.  Through effective use of site monies and staffing, Berkeley High School 
has the opportunity to reach the goals identified in the plan.   


