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The School Community 
Berkeley High School is the only comprehensive public high school in Berkeley. Our school 
serves a diverse population of 3,043 students in grades 9-12 on BHS’s campus, in addition to 120 
students in the Independent Study Program.  The Berkeley High School program provides 
students with a broad range of academic choices including honors, college preparatory, 
compensatory, International Baccalaureate, Advanced Placement, ROP, and elective choices – 
all designed to offer a rigorous, comprehensive education at all grade levels.  Among our many 
accomplishments, we are proud of our graduation rate, which is higher than the county or the 
state.  We also face some daunting challenges, such as a troubling achievement gap. 
 
Berkeley is located in the Northern Bay Area of California, and is surrounded by the cities of 
Oakland, Richmond, Kensington, Albany, El Cerrito, and Emeryville.  Berkeley had a population 
of over 112,580 in the census of 2010.  Whites comprised the largest ethnic group, with 66,996 
people (59.5%), followed by Asians, with 21,690 (19.3%), and African-Americans, with 11,241 
(9.9%).    
 
In 2011, Berkeley’s median household income was $77,000, and our city had the largest income 
gap between wealthy families and poor families of any city in the Bay Area.  our school is four 
blocks away from the University of California at Berkeley, which  significantly impacts the 
community and high school through many school-university partnerships and through the 
enrollment of faculty members’ children in our high school.   Berkeley High School reflects the 
diverse ethnic, cultural, and demographic community of Berkeley. At least 10% of Berkeley 
High School students speak a primary language other than English. While many students live in 
areas where the household income exceeds $80,000, about 30% of Berkeley High School 
students qualify for free or reduced lunch. 
  
 
Community and Parent Support  
Berkeley High enjoys vibrant support from the parent and the city community. This commitment 
is demonstrated in several generous bond measures and special taxes the voters have passed to 
fund school improvement.  For example, in November 2010 Berkeley voters approved two 
measures to support the district’s schools.  The first was an extension of a parcel tax (first 
approved by voters in 2000) to help maintain safe and clean district school facilities.  The second 
measure helped pay to modernize old buildings and build new structures, such as a new 
gymnasium and new classrooms.  The Berkeley Schools Excellence Project (BSEP) provides 
Berkeley schools with approximately $9.8 million for district-wide enrichment programs 
annually. The Berkeley High Development Group and the Berkeley Public Education Foundation 
are two parent-run groups that raise and distribute funds for school and class initiatives. Berkeley 
High School benefits from the active participation of parents and other community volunteers, 
ranging from classroom support, individual student mentors, writing coaches, to volunteers who 
help with school-wide projects and athletics.  BHS has strong connections to area business 
through the Downtown Merchants’ Association and other local groups. 
 
 
School Purpose 
The mission of Berkeley High School is to educate and inspire all students in a safe, respectful, 
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and supportive environment.   We strive to create a variety of academic options for our students 
that both challenge and support all students to become academically successful.   We share a 
commitment to: 

● Pedagogy that focuses on student achievement and results 
● A rigorous academic curriculum in which all students can succeed  
● Effective instruction that is assertively monitored and supported 
● Positive relationships and community  
● A school culture that values inquiry and growth 

 
 
Status of School 
Berkeley High School does not receive federal funds for Targeted Assisted Title 1, nor is it part 
of the federal Comprehensive School Reform program or the Immediate Intervention 
Underperforming Schools program.  Many of the other schools in our district do receive Title 1 
funds.  Of the 16 schools in BUSD, 11 were in Program Improvement status in 2011.  Statistical 
data regarding BHS’ API score can be found in the Student Performance section of this report.  
 
Small Schools and Programs: 
To support the success of all students, Berkeley High School in the past decade has evolved from 
a single comprehensive high school into six distinct learning communities: four small schools of 
approximately two hundred and forty students each (one of which is being discontinued and 
currently only has seniors), and two larger programs of approximately 1,200 students each.   The 
three remaining small schools are California Partnership Academies. One of the main goals of 
this evolution was to personalize education to meet diverse interests through rich curricular 
choices while meeting all students’ needs through a wide range of supports and interventions. 
 
Students enrolled in any one of the learning communities share a core group of teachers and 
classes are generally proximate to one another.  All of the communities satisfy the A-G 
requirements for University of California.  All offer access to some AP or IB classes.  The 
smaller learning communities also offer opportunities for students to do internships and senior 
projects in a specific college and career pathway.  
 
In spring, at the same time they make course requests, incoming freshmen and students new to 
BHS rank and submit their learning community preferences.  At the end of spring semester, a 
lottery (which follows diversity guidelines set by the Berkeley Unified School District) 
determines student placement.  The six BHS learning communities are described below.   The 
two largest communities – Academic Choice and Berkeley International High School – are 
usually referred to on our campus as “programs,” while the other four learning communities are 
usually referred to as “small schools” because of their proportionally smaller enrollment.   
 
Academic Choice (AC) 
With approximately 1,200 students, Academic Choice is one of the two large programs. As the 
largest program with the most teachers on campus, Academic Choice also offers the widest range 
of classes. AC offers a core curriculum of humanities classes while allowing access to the full 
range of African-American studies, science, math, arts, physical education and world language 
classes available at Berkeley High School.    
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Academy of Medicine and Public Service (AMPS) 
The Academy of Medicine and Public Service (AMPS) is a small school offering a college and 
career curriculum that develops community leaders in health careers and services through the 
broad lens of public health. AMPS works through new and established relationships with 
community organizations, institutions and businesses. Through these partnerships students gain 
valuable job experiences and opportunities beyond the traditional educational framework, 
planting the seeds of leadership during these significant and life-shaping years. AMPS students 
learn by addressing issues and problems in the larger community, with an emphasis on individual 
and public health. AMPS teachers encourage students to work for reform in their communities 
and the world.  
 
Arts and Humanities Academy (AHA) 
The Arts and Humanities Academy (AHA) is a small school that provides an innovative, 
rigorous academic and arts curriculum. Students use the lens of the arts to seek creative solutions 
to academic and artistic challenges. The curriculum in AHA is designed to inspire greater levels 
of academic achievement by linking student interest and talent in the arts to all aspects of their 
educational experience. The culture of AHA is one in which everyone embraces the pursuit of 
personal growth, development, and excellence as a student, as an artist, as an individual, and as a 
member of a community. Students graduate from AHA prepared for college as well as 
possessing the skills necessary to explore their artistic endeavors. 
 
Berkeley International High School (BIHS) 
With about 1200 students, the Berkeley International High School (BIHS) is one of the two large 
programs. BIHS is an authorized International Baccalaureate school, and focuses on international 
studies.  BIHS students participate in the IB Diploma Program in 11th and 12th grade. The 
integrated four-year study of humanities focuses first on the study of geographical regions and 
elements of culture, including literature, art, history, economics and beliefs. It then progresses 
systematically through the study of nations and the dynamics of global relationships, building in 
complexity each year.  Fundamental to the BIHS curriculum is developing the students’ 
understanding of the nature and value of their own cultures and the recognition and development 
of universal human values. In the ninth and tenth grade, the program is split into two houses that 
allow teachers and students to work together in a more personalized way.   
 
Communications Arts and Sciences (CAS) 
Distinguished by its focus on critical thinking, social justice, media literacy, and service learning, 
Communication Arts and Sciences (CAS) is a small school that offers an academically rigorous 
course of study and trains its students to communicate effectively in both print and electronic 
media through a curriculum built around experiential learning. In addition to traditional forms of 
expression like fiction, essays, lab reports and research papers, students create their own videos, 
podcasts and digital projects. Learning in CAS also includes travel to museums, theaters, cultural 
centers and even abroad.  All CAS classes are untracked and feature a demanding academic core 
and elective curriculum designed to challenge and engage every student. Classes are integrated 
with cross-disciplinary assignments and consistent articulation between the grade levels. The 
English/History Core emphasizes written communication throughout the four-year curriculum 
and focuses on the development of critical thinking and analysis.    



5 
 

 
Green Academy (GRN) 
In its final year as a small school at Berkeley High School, the Green Academy offers college 
and career curriculum that introduces students to significant issues facing our environmental and 
energy future. Current seniors took one of two pathways, either focusing on Environmental 
Science and Sustainability (SEED) or energy and alternative technologies (HEAT). Seniors 
participate weekly in career-focused internships and explore a variety of career opportunities 
related to energy and Environmental Science.  Regardless of students’ chosen field or 
educational focus, they leave the Green Academy with a sophisticated understanding of the many 
complex energy and environmental issues that humanity faces currently, and in the future. 
 
Because of low enrollment, Green Academy stopped recruiting new students in 2011, and will be 
phased out after this year.  
 
Counseling Enriched Class (CEC) 
The Counseling Enriched Class is an option for students with Individualized Educational Plans 
who would benefit from a smaller program that offers an on-site therapeutic environment. 
 
English Learners-Newcomers (ELN) 
This program focuses on recently arrived students who speak little or no English. The program is 
a Structured English Immersion Program (SEI) with academic classes offered in the student’s 
native language. This year there are 88 EL students in the Newcomer Program. A Newcomer EL 
student is learning a new language: reading, writing, speaking, and listening to academic 
English, as well as acculturating to American school culture and expectations. Newcomer EL 
students are in ELD classes for two hours daily and in Specially Designed Academic Instruction 
in English (SDAIE) classes for their core subjects of math, history, science, and English. In 
addition, many of EL Newcomers take a 7th period tutorial for academic support. Our goal in the 
Newcomer Program is to mainstream students as soon as possible. 
 
Home Base (HB) 
The Home Base program is a Special Day Class for students with more significant needs based 
on their Individualized Educational Plan. 
 
Independent Studies (ISP) 
Berkeley Independent Study offers an alternative to the typical classroom environment. Students 
must be self-motivated and organized to succeed in BIS’ academically rigorous courses.   The 
program is considered a model by the California Department of Education because all the 
teachers are NCLB-compliant.  Many different kinds of students attend BIS: those who excel 
academically, those taking college courses, those who have jobs, those with children, those with 
major athletic or artistic pursuits, those with emotional or health related issues who need extra 
support, or those who for some other reason are seeking an alternative educational environment.  
 
Special Education Inclusion Program (SEIP) 
The SEIP program offers students an alternative to on-site access to curriculum based on 
decisions made by the IEP team. 
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Academic Support Index 
In response to the problematic nature of disaggregating student data by race and ethnicity, 
Berkeley High School and Berkeley Unified School District has begun using an Academic 
Support Index (ASI). The ASI is a new method for providing each student with a quantitative 
measure of the likelihood that he or she will require additional academic support to fully realize 
his or her learning potential. The ASI has shown strong correlation along a variety of academic 
outcomes (Semester GPA, Cumulative GPA, CAHSEE passing rates, Graduation and UC 
eligibility rates, meeting end of year reading targets).  

Through the use of ASI, Berkeley High School has been able to score each student and reliably 
identify students at-risk for academic underperformance, particularly those transitioning from 
middle to high school, and prioritize them for appropriate interventions.  Additionally, the ASI 
provides context for classroom, program, and intervention evaluation, assessment data, and 
promotes more precise data disaggregation allowing for “apples-to-apples” comparisons across 
programs. The ASI is calculated three times each year to adjust for updated student information. 

Throughout this document the Academic Support Index will be included to provide context 
regarding student populations at BHS. An ASI of zero means that the student had none of the 
academic challenges used to calculate the index: Low socioeconomic status, low parent 
educational level, not an English Learner, Parent has at least some college education, not in 
special education, and no Far Below Basic or Below Basic on their most recent CST in ELA or 
Math.  The higher the ASI, the greater the number of these factors would be present for a 
student.   

 

Factors(Contributing(to(the(ASI!
Demographic(Characteristic:! Points!
English!Learner! 2!
Special!Education! 2!
Socio5Economically!Disadvantaged! 2!
Parents!are!not!high!school!graduates! 2!
Parents!are!high!school!graduates! 1!
Experiencing!Education!as!an!African!American!Student! 1!
CST$Math$FBB! 2!
CST$ELA$FBB! 2!
CST$Math$BB! 1!
CST$ELA$BB! 1!
Italicized factors are presently being eliminated from the ASI calculation. 
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Strength(of(relationship(between(the(ASI(and(student(outcomes!

Metric! n=! Correlation Coefficient!
High School Semester One GPA ! 2987! R² = 0.8980!
High School Semester Two GPA ! 3155! R² = 0.8364!
English Language Arts CAHSEE Passing Rate 
(2014) ! 748! R² = 0.9022!
Math CAHSEE Passing Rate (2014) ! 750! R² = 0.8528!
High School On Track for UC Eligibility ! 3208! R² = 0.9684!
Third Graders Meeting End of Year TCRWP Target ! 634! R² = 0.9637!
 
 
Samples of Correlation of ASI to Student Outcomes: 
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Average ASI by Race/Ethnicity: 

Race/Ethnicity Average ASI 
Maximum 

ASI 
Minimum 

ASI 
Standard 
Deviation 

American Indian or Alaska Native 2.83 5 0 1.94 
Asian 1.94 11 0 2.20 
Black or African American 3.53 10 1 2.02 
Filipino 1.13 8 0 2.32 
Hispanic 2.80 11 0 2.43 
Native Hawaiian or Other Pacific Islander 3.00 7 0 2.37 
Two or More Races 1.45 8 0 1.75 
White 0.49 9 0 1.11 
Grand Total 1.81 11 0 2.20 
 
 
Average ASI by English Learner Status: 

English Learner Status Average ASI 
Maximum 

ASI 
Minimum 

ASI 
Standard 
Deviation 

English Learner 5.71 11 0 2.39 
English Only 1.45 10 0 1.96 
Initially Identified as Fluent English Proficient 1.54 8 0 1.81 
Re-designated Fluent English Proficient 2.62 8 0 1.74 
Grand Total 1.81 11 0 2.20 
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Average ASI by Parent Education Level: 

Parent Educational Level Average ASI 
Maximum 

ASI 
Minimum 

ASI 
Standard 
Deviation 

College Graduate 1.35 9 0 1.77 
Decline to state/unknown 1.28 10 0 1.98 
Graduate School/Post Graduate 0.63 9 0 1.22 
High School Graduate 3.72 10 1 1.89 
Not a High School Graduate 5.70 11 4 1.83 
Some College 2.75 9 0 2.05 
Grand Total 1.81 11 0 2.20 
 
 
Enrollment Data 
For the current 2014-2015 academic year there were 3232 students enrolled on the main campus 
of BHS at the start of the year.  Of these, 787 were freshmen; 858 were sophomores; 841 were 
juniors; and 746 were seniors.  The breakdown of enrollment by learning community is shown in 
the table below: 

Learning 
Community!

Total 
Enrollment!

Percent 
English 
Learners!

Percent 
Special 

Education!

Percent!
Socio-

economically 
Disadvantaged!

Average 
Academic 

Support Index!
AC! 1199! 2.7! 8.3! 27.4! 1.63!

AHA! 232! 6.0! 10.3! 40.5! 2.44!
AMPS! 233! 6.4! 10.7! 62.7! 3.27!
BIHS! 1034! 2.1! 7.8! 22.7! 1.21!
CAS! 235! 5.5! 11.1! 42.1! 2.44!
GRN! 35! 2.9! 17.1! 42.9! 3.71!
BHS! 3232 *! 5.7! 10.2! 31.0! 1.86!

*  Enrollmente numbers always decline slightly as the year goes on -- as of this writing (Dec 18th) enrollment stood at 3043.   
 
BHS Demographics: 2014-2015 

 Programs 
or Small 
Schools 

% 
American 
Indian or 
Alaska 
Native 

% 
Asian 

%  
Black or 
African 

American 
% 

Filipino 
% 

Hispanic 

% 
Native 

Hawaiian 
or Other 
Pacific 

Islander 

% 
Two or 
More 

Races 
% 

White 
% 

Unspecified 
AC 0 9 16 1 20 0 10 44 1 

AHA 0 4 34 0 21 0 8 32 1 
AMPS 0 3 40 1 35 1 7 13 1 
BIHS 0 9 14 1 19 0 10 45 2 
CAS 0 3 29 1 28 0 11 27 1 
CEC 0 0 52 0 15 0 15 19 0 
ELN 3 32 13 2 33 0 0 14 3 
GRN 3 11 31 0 28 0 8 19 0 
HB 0 14 33 5 19 0 0 29 0 
ISP 0 10 10 0 23 0 15 41 1 

SEIP 0 0 20 0 20 0 40 20 0 
BHS 0 8 20 1 22 0 10 38 2 
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BHS Demographics, 2003, 2013, 2014 

 
 
 
 
 
BHS Demographics (by percent) for small schools and programs, 2013-2014 
Higher percentages of African-American and Latino students are in the four small learning communities – 
Arts Humanities Academy (AHA), Communications Arts and Sciences (CAS), Academy of Medicine and 
Public Service (AMPS), and Green Academy (GRN).  Higher percentages of Asian and White students 
are in the two larger programs – Academic Choice (AC) and Berkeley International High School (BIHS).    
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BHS Demographics (by percent) for small schools and programs, 2013-14 
The highest percentages of English learners are in the California Partnership Academies (AMPS, AHA, 
CAS, and GRN).  The highest percentages of disadvantaged (eligible for free and reduced lunch) students 
are in Green Academy and AMPS.   The highest percentages of students with disabilities are in Green and 
AMPS. 
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Language Proficiency 
The percentage of English Language Learners has declined from 7.8% to 6.2% over the past 
three years.  

! 2011@2012! 2012@2013! 2013@2014!
Total! Percent! Total! Percent! Total! Percent!

English Learner! 249! 7.8! 202! 6.4%! 195! 6.2%!
Initial Fluent English 

Proficient! 578! 18%! 609! 19.2%! 586! 16.6%!
Re-designated Fluent 

English Proficient! 20! 6.1%! 42! 16.9%! 16! 6.9%!
 
 
 
English Learners’ home languages, 2013-2014 
Spanish speakers comprise by far the largest group of English Learners at BHS. 
LANGUAGE Number,of,Students %,Of,ELs 
Spanish 101 52.0% 
Other2Non5English2Language 26 13.3% 
French 13 6.7% 
Arabic 12 6.2% 
Other2Languages2(n<10) 43 22.1% 
Total 195 100% 

 
 
 
Attendance 
BHS has made significant gains in attendance rates for all students. 

Actual Year-Long Attendance Rates!
(September through May Combined Monthly Averages)!

! All Students! African American Students!
2010-2011! 92%! 90%!
2011-2012! 93%! 91%!
2012-2013! 94%! 92%!
2013-2014! 95%! 91%!
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BUSD tracks the rates of students having 5 or more days of unexcused and unverified absences 
as well as the rates of students missing 10% of the school year.  Significant gains have been 
made at BHS in both of these areas over the past four years. 

Totals  2010-11 2011-12 2012-13 2013-14 

Berkeley High School Total Enrollment 3485 3322 3509 3145 
Berkeley High School students with more than 5 

days of unexcused and unverified Absences 
1617 
(46%) 

1207 
(36%) 

955 
(27%) 

721 
(23%) 

Berkeley High School students with more 10% of 
total days marked as absences 

1014 
(29%) 

835 
(25%) 

714 
(20%) 

487 
(15%) 

Berkeley High School African American students 
with more than 5 days of unverified absences 

552 
(67%) 

467 
(55%) 

401 
(50%) 

269 
(41%) 

Berkeley High School African American students 
with more 10% of total days marked as absences 

367 
(44%) 

302 
(35%) 

257 
(32%) 

159 
(24%) 

 
 
Attendance Rate By Academic Support Index 

 A difference of 1% in attendance is equivalent to missing 10 periods of class.  The chart below 
looks at the relationship between the Academic Support Index and attendance rates in periods one 
through six. 
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Analysis2of2monthly2attendance2rates2has2allowed2the2school2to2fine2tune2the2interventions2to2
improve2attendance. 

 
 
 

 
 
Discipline Referrals, Suspension and Expulsion Rates, Crime Statistics 
Expulsion and suspension rates have been declining for all students, including the district’s focus 
of reducing suspension rates for African Americans, but disproportionality remains. 
 
Expulsions for six-year period 

School year Expulsions 
Students 
Expelled 

School 
Enrollment 

% of students 
Expelled 

2007-2008 8 8 3318 0.2% 
2008-2009 16 16 3329 0.5% 
2009-2010 8 8 3349 0.2% 
2010-2011 7 7 3417 0.2% 
2011-2012 6 6 3415 0.2% 
2012-2013 0 0 3317 0% 
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Suspensions for six-year period 

School year Suspensions 
Students 

Suspended 
School 

Enrollment 

Percent of 
students 

Suspended 
2007-2008 345 236 3318 7.11% 
2008-2009 419 291 3329 8.74% 
2009-2010 290 208 3349 6.21% 
2010-2011 305 233 3417 6.80% 
2011-2012 301 246 3415 7.20% 
2012-2013 298 191 3317 5.80% 
                 
 
 
 
Suspensions for African American students (district focus) 

Student Suspensions 2011-12 2012-13 2013-14 
Total Student Enrollment 3205 3176 3145 

Total Number of Suspensions 301 298 141 
Rate of students suspended 

(Number of Suspended students / Total Enrollment) 
8% 

(245/3205) 
6% 

(191/3176) 
4.4% 

(90/3145) 
Total African American (AA) Enrollment 736 687 655 

Percent of Enrollment that is African American 22.9% 21.6% 20.8% 
Number of African American Students Suspended 118 93 41 
Rate of Suspensions of African-American Students 

(Number of AA Students suspended / AA 
Enrollment) 

16% 
(118/736) 

14% 
(93/687) 

7.1% 
(41/655) 

Percent of total Suspensions issued to African-
American Students 

(Total suspensions of AA/Total suspensions BHS) 

52% 
(177/301) 

49% 
(147/298) 

62% 
(88/141) 
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Offense,Description,2012=20132(Most2recent2available2at2Dataquest) 

Total2Number2of2
Offenses2Involved2
in2Suspensions 

Possession,2Use,2Sale,2or2Furnishing2a2Controlled2Substance,2Alcohol,2
Intoxicant 80 
Caused,2Attempted,2or2Threatened2Physical2Injury 74 
Disruption,2Defiance 69 
Property2Theft 15 
Harassment2or2Intimidation 10 
Received2Stolen2Property 9 
Used2Force2or2Violence 8 
Possession2of2Controlled2Substance 6 
Obscene2Acts,2Profanity,2and2Vulgarity 5 
Robbery2or2Extortion 5 
Hazing 4 
Bullying 4 
Sexual2Harassment 3 
Caused2Physical2Injury 3 
Possession,2Sale,2Furnishing2a2Firearm2orÊ2Knife 2 
Property2Damage 2 
Offering,2Arranging,2or2Negotiating2Sale2of2Drug2Paraphernalia 2 
Harassment,2Intimidation2of2a2Witness 2 
Possession2of2a2Knife2or2Dangerous2Object 2 
Committed2Assault2or2Battery2on2a2School2Employee 2 
Possession2or2Use2of2Tobacco2Products 1 
Possession2of2an2Imitation2Firearm 1 
Made2Terrorist2Threats 1 
Sale2of2Controlled2Substance 1 
 
 
 
Socio-economically Disadvantaged Students (SED) 
Berkeley High School has made a significant effort to encourage more eligible students to apply 
for free or reduced lunch access over the past two years. 

Academic Year! Number of SED! Total Enrollment! Percent SED!
2013-14! 1068! 3145! 33.4%!
2012-13! 999! 3176! 31.2%!
2011-12! 928! 3205! 29.0%!
2010-11! 1117! 3417! 32.7%!
2009-10! 1057! 3349! 31.2%!
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Parents’ level of education 2014-2015 
Most BHS parents, 84%, graduated from high school.  Of those, almost 57% went on to 
complete college.  A smaller proportion – 6% -- did not complete high school.   

PARENTS’,LEVEL,OF,EDUCATION 

Number,of,
students 
2011=12 

Percent,
2011=12 

Number,of,
students 
2014=15 

Percent,
2014=15 

Graduate2Degree2or2Higher 1019 31.6% 1106 34.2% 
College2Graduate 746 23.1% 734 22.7% 
Some2College2or2Associate's2
Degree 570 17.7% 536 16.6% 
High2School2Graduate 372 11.5% 308 9.5% 
Not2a2High2School2Graduate 194 6.0% 198 6.1% 
Decline2to2State 325 10.1% 350 10.8% 
Total 3226  3232  
 
Parent’s level of education for 9th graders, by learning community 
Academic Choice, Arts and Berkeley International High School have the largest proportion of 
college graduates among the parents of this year’s freshmen.  The ratio of kids from families of 
high education level to lower education level varies significantly amongst the different learning 
communities.  AHA, AMPS, and CAS are California Partnership Academies that are required by 
law to be composed of higher levels of students considered to be academically at-risk. 
! Percent College 

Graduate!
Percent High School 

diploma or less!
Ratio(of(College(Graduate(to(High(

School(Diploma(or(less!
AC! 57.8%! 14.2! 4.1 to 1!
AHA! 48.3%! 20.7! 2.3 to 1!
AMPS! 34.5%! 21.8! 1.6 to 1!
BIHS! 56.6%! 11.1! 5.1 to 1!
CAS! 46.7%! 18.3! 2.5 to 1!
All 9th Graders! 53.6%! 15.5! 3.5!to!1!
 
 
School Safety, Cleanliness, and Facilities 
Taking up an entire city block in downtown Berkeley, the BHS campus houses its 3,000+ 
students in an eclectic mix of buildings consisting of older and newer construction.  Though they 
vary considerably in size and age of construction, all classrooms at BHS are comfortable spaces 
for student learning, maintained and cleaned by a staff of two full-time maintenance, 14 full-time 
custodians, one part-time custodian, and ten tech-support students.  
 
Campus safety is in the hands of 10 safety officers, 4 campus monitors, 1.6 student welfare and 
attendance officers, and is overseen by a dean of students and a director of on-campus 
intervention.  The campus safety officers work closely with an on-campus Berkeley Police 
Department Safety Resource Officer.  The campus is monitored with 143 cameras.   
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Staff 
Educational Background of Teachers and Administration 

 BA/BS 
BA,+30,
Credits Doctorate Master None 

Master,Plus,
30 Grand,Total 

Admin 1 1 2 4 2 3 9 
Pupil2Services 1 2 2 10 2 5 16 

Teacher 71 36 3 62 1 12 185 
Total 73 37 3 76 1 20 210 

 
Teachers by Race/Ethnicity and Gender 

Gender 

American 
Indian or 
Alaskan 
Native Asian 

African 
American Hispanic Missing Multiple White Total 

F  11 5 11 4 7 83 121 
M 1 4 7 4 2 3 68 89 

Total 1 15 12 15 6 10 151 210 
 
Classified Staff by Race/Ethnicity and Gender 

 
Asian not 
Hispanic 

Hispanic or 
Latino of Any 

Race 

African 
American not 

Hispanic 
White not 
Hispanic 

Two or More 
Races not 
Hispanic Total 

Female 3 4 20 5 4 
36 

(45.0%) 

Male 1 4 26 11 2 
44 

(55.0%) 
Total 4 8 46 16 6 80 

 
 
Professional Development 
Professional development has been the cornerstone for change at Berkeley High over the past 
eight years.  Through a Small Learning Communities grant that funded the program from 2006 
through 2012, the school was able to reorganize into smaller learning communities and develop 
and institutionalize a variety of systems focused on increasing access for all students to a 
rigorous course of study.  Professional Development receives a 0.8 FTE for coordination 
(currently shared by two teachers) as well as a 0.2 release for a staff member from each learning 
community (most small school PD leads are English or History teachers) and department (World 
Languages, Science, Math, Special Education, Art).  Upon the sun-setting of the grant the cost 
was picked up by the school district.   
 
The PD coordinators are responsible for developing the annual PD calendar that supports our 
WASC goals, coordinating common assessments and scoring (fall, winter, and spring), 
coordinating the Constructed Response Writing Intervention (writing intervention that is part of 
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our CCSS roll out), writing a quarterly PD newsletter for staff, holding weekly meetings for PD 
Leads (department and small school), interfacing weekly with site administration and at periodic 
meetings with district administrators and interested school-board members, as well as providing 
coaching support for PD Leads and any interested teachers. 
 
The PD Leads are responsible for holding weekly meetings for members of their community, 
developing and implementing an annual PD plan that supports school-wide goals, writing an end 
of the year executive summary addressing progress on their PD plan goals, and providing 
support to members of their team as needed. 
 
Professional development has had two main goals over the past three years that both support the 
school’s transition to the CCSS as well support achievement of our WASC Goals: 

1. Maintain and promote our system of standards based common assessments  
2. Develop teachers’ capacity to implement the CCSS through Constructing Meaning, our 

school-wide writing initiative, and assessment. 
 
As of fall 2014, all Berkeley High School teachers have been trained in Constructing Meaning. 
 
 
Academic Support Programs and Interventions 
 
Academic Support Programs 
Berkeley High School has developed a comprehensive network of options for academic support 
for students.  Each intervention is designed to address a level of need along with varying 
duration of support.  An Intervention Team consisting of teachers, administrators, and classified 
staff work together to provide support for targeted groups of students to address academic, 
behavioral, and social-emotional needs of students. 
 
Supporting students based on level of need: 

RTI!
TIER!

Intervention! Number of 
Participants!

3! Special Education! 329!
3! Newcomers Program! 75!

2+! BHS/BCC College Preparation Class! 75!
2+! Cohort for Prioritized Intervention! 54!
2+! AC-Academic Development! 17!
2! Bridge! 114!
2! RISE! 96!
2! Y-Scholars! 168!
2! AVID! 80!
2! CPAs! 786!
1! Student Learning Center! 3,046!
1! After School Classroom Tutoring! 3,046!
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Map of student supports over four years: 

Tier! Grade 9! Grade 10! Grade 11! Grade 12!
3! Special Education and Newcomers Program!

2+! Cohort for Prioritized Intervention!
Bridge!

2!

AC Academic 
Development!

AC Academic 
Development!
!

AC AP 
Academic 
Support!

BCC College 
Preparation 

Class!

Avid! Avid!
Academic Language 
Development Class!

!
AP Augmentation!

!
9th Grade Transition 
Support!

2! CPAs !
2! Bridge, RISE, Y-Scholars!
1! Cohesion and Calibration around instructional practices!
1! Professional Development (CM, Common Assessments, CR)!

 
 
 
Newcomer / English Learners Program 
There are currently 277 English Learners at BHS -- about 8% of the student population.   They 
speak 32 different languages.  52% are Spanish Speakers.  Arabic and Urdu are the next biggest 
groups of students.  43 of them have IEPs.  About a third are in the EL Newcomer Program and 
about two thirds are fully integrated in all of the learning communities.  They do not receive 
ELD or SDAIE unless they are in the 9th grade Academic Language Development class. There 
are 27 students in this well-attended pilot class.  
 
The EL Newcomer Program is for students recently arrived in the country.  For the most part, 
they have education in their own language and many have studied English and another language 
in their country. It is a Structured English Immersion Program (SEI)  This year there are 105 ELs 
in the Newcomer Program.  Newcomer EL students are in ELD classes for two hours and are in 
Specially-Designed Academic Classes SDAIE for their core subjects.  In addition, many EL 
Newcomers take a 7th period tutorial for academic support.   
 
The goal of the Newcomer Program is to mainstream students as soon as possible.  About 10-12 
EL Newcomers mainstream every year as expected.  They meet the district goal of improving 
one CELDT level every year.   
 
The EL students causing the greatest concern for BHS are those who have been in US schools 
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for over 5 years (usually since Kindergarten) and have not met reclassification criteria.  These 
students are often called Long Term English Learners (LTELs).  They are no longer making 
yearly progress on the CELDT, hovering at levels 3 & 4.  Nor are they becoming proficient in 
English Language Arts, based on their scores on CST and CAHSEE, and have a 
disproportionately high course failure rate. BUSD has not met the state's criteria for EL progress 
for three consecutive years (AMAO 3, CST proficiency rate). 

Special Education 
Berkeley High School offers a continuum of services and programs for its approximately 320 
students with disabilities. The Special Education program is designed to meet the diverse needs 
of students with a wide range of learning needs; from mild to moderate learning disabilities to 
severe cognitive and physical differences.  Three years ago we established a counseling enriched 
program on site for students with emotional challenges, providing a therapeutic environment 
where students can also have access to general education curriculum.  In accordance with our 
mandate to provide the least restrictive environment for all students, the Special Education 
Department is continually moving towards the most inclusive program possible.  Students with 
IEPs are mainstreamed across all six learning communities to the extent determined by their 
educational needs through the IEP process.  Students with IEPs are in mainstreamed classrooms 
for a great majority of their classes. 
 
The Special Education Department offers classes in Algebra and Pre-algebra, Literacy, 
Transition, and Consultative Learning Centers (CLC) where they receive specialized individual 
support around both their academic classes as well as their transition needs.  Additionally, the 
department offers various supportive programs such as a structured and facilitated social group, 
cooking club, a transition class to community college for seniors, and outdoor educational 
opportunities. 
Special education teachers are each affiliated with a learning community where they both case-
manage students within that program as well as provide educational resources to support broader 
school challenges such as addressing the achievement gap and increasing the use of 
differentiated instruction.  
  
Number and percent of students with IEPs, by grade, in 2014-15: 

Grade! Number of students with 
IEPs!

Total Number of 
Students!

Percent Students with 
IEPs!

9! 83! 787! 10.5%!
10! 84! 858! 9.8%!
11! 77! 841! 9.2%!
12! 85! 746! 11.4%!
Total! 329! 3232! 10.2%!
 
Bridge Program 
Bridge is designed to help underserved students successfully transition to Berkeley High, support 
them during their four years in high school, and maintain eligibility to attend a four-year college 
or university when they graduate. A focus is also placed on developing the leadership 
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capabilities of the students so they can become facilitators of positive change. The program is 
voluntary and intended for students who have the desire to succeed academically but who can 
benefit from extra support and guidance. Each year, students attend summer sessions and after 
school classes to help ensure they remain academically successful. Families also participate in 
workshops to better navigate Berkeley High and enhance their own abilities to support their 
children at school. The classes take place every day after school at Berkeley High and serve as a 
consistent, reliable home base that keeps students accountable for their academic progress, with 
the ultimate aim of teaching them to become accountable to themselves.  
 
Bridge provides academic tutoring, counseling, coaching and a space for kids to work. We help 
students diagnose and problem-solve their academic challenges, facilitate their access of 
Berkeley High resources, and monitor their progress. Bridge also facilitates communication 
between students, families, teachers and key people at the school site who provide additional 
resources and support. Bridge offers an intensive personalized solution to address challenges 
student-by-student, day-by-day, and in many cases, assignment-by-assignment. Our mission is to 
have more African American and Latino students make an academically successful transition 
from middle school to Berkeley High and from Berkeley High to college. The BHS Bridge 
Program currently has limited availability and prioritizes students who qualify for free and 
reduced lunch, students who will be the first students in their families to attend college, and 
students who generally maintained a 2.0-2.9 GPA in middle school. 
 
Summer Bridge is currently in its fifth year; there are 34 sophomore Summer Bridge students 
and 25 freshmen. The primary goal of Summer Bridge is for students entering the program in 
the ninth grade to be eligible to attend a four-year college or university when they leave Berkeley 
High School. 
 
AVID 
Advancement Via Individual Determination (AVID) is a four-year academic elective course that 
prepares students for college readiness and success. The 9th and 10th grade AVID course 
emphasizes rhetorical reading, analytical writing, collaborative discussion strategies, preparation 
for college entrance and placement exams, college study skills, test-taking strategies, note taking 
and research. The 9th and 10th grade AVID curriculum also focuses on college and career 
awareness through work in class, guest speakers and field trips to colleges. The 11th grade AVID 
Elective course is the first part in a junior/senior seminar course that focuses on writing and 
critical thinking expected of first- and second-year college students. In addition to the academic 
focus of the AVID seminar, there are college-bound activities, methodologies and tasks that 
should be undertaken during the junior year to support students as they apply to four-year 
universities and confirm their postsecondary plans.  Currently there are students in 9th through 
11th grades.  In the 2015-16 school year, we will add a senior class. Prospective students fill out 
an application and are interviewed by members of the AVID site team.   
 
AC Academic Development 
Academic Choice Academic Development is a class offered in both the 9th and 10th grade year 
that provides additional structured time for students to get support in the academic classes. 
Students are identified after the first progress period based on the number of classes they are 
failing and recruited into the class. Staff meets with parents and students who are then given the 
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option to take the recommended class. 
 
 
Ninth Grade Transition Support 
In the spring of the 2013-14 school year, the BHS Intervention Team developed a rubric to 
collect specific information on eighth graders who would be transitioning to our school from 
Berkeley public middle schools.  The rubric solicited information that would better help us 
provide more personalized support during their ninth grade year. Five hundred forty students 
were scored on the rubric below: 

 
The rubric was completed by middle school grade level teams led by the school counselors.  The 
data was then analyzed and filtered along with students’ ASI.  Students were screened for any 
rubric score of a 4 or 5 (high or extreme concern), a total score of 18 points or higher, and/or an 
ASI of 4 or higher.  Twenty-three students showed up on all three screens, fifty-seven on two 
screens, and eighty more on one screen.  Due to limited capacity, we chose to target support for 
students who showed up on at least two screens (80 total).  These eighty students were identified 
for priority enrollment for our more significant interventions (Bridge, Rise, Y-Scholars) and 
available support classes. Additionally, these students are monitored by the intervention team for 
attendance, incidents, and grades on a regular basis. Counselors, administrators, and small school 
leadership have met with these students during the first quarter of the year.  Specific supports 
such as the Berkeley Health Center and Student Learning Center have reached out to make 
personal invitations for students to access their programs when needs were indicated by the 
rubric scores. The Health Center was able to meet with every student who received a five under 
Mental Health concerns within the first four weeks of school and met with all students receiving 
fours during the subsequent months. 
 
Cohort for Prioritized Intervention 
Beginning with the 2011-12 school year, students who had committed three or more behavioral 
incidents in the prior year were targeted for additional support.  Analysis of the prior year 
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showed that a small group of students was responsible for a large percentage of the total 
incidents on campus.  During the pilot year the targeted students had regular contact with their 
vice principal, school-home liaison, academic counselor, and other support staff such as 
attendance office or Health Center as indicated.  The intervention team documented their 
interactions via a Google doc in order to share critical information as well as to hold themselves 
accountable. At the end of the year the number of incidents from this targeted group was reduced 
by 80% from the previous year.  The process of identifying and providing targeted support is 
now in its fourth year. Similar results have been shown each year in the reduction of behavioral 
incidents. Each cohort is tagged in our student data and assessment system and we are studying 
the long term outcomes for these students. Early analysis showed that while there was no 
academic improvement measured by semester GPAs during the year of intervention, significant 
academic outcomes were seen in the subsequent years. 
 
California Partnership Academies 
Berkeley High School has four California Partnership Academies that offer four-year support 
and personalization for students who would benefit from a smaller community at school.  The 
CPAs offer a curriculum that accesses all the courses necessary for being UC eligible (A-G) 
along with the opportunity for internships and a college and career focus. 
 
 
Community Based Organizations 
 
RISE 
Berkeley High School’s RISE (Responsibility, Integrity, Strength, Empowerment) program is an 
initiative that encourages Berkeley High youth to make positive changes in their communities. 
Targeting at-risk youth, RISE is an after-school program designed to help high school youth 
succeed in school and get into college. RISE’s primary goal of motivating students to do well in 
school is partially accomplished by providing academic tutoring and extracurricular activities, 
and largely accomplished via mentoring and an academically nurturing environment. 
 
Y-Scholars 
The Y-Scholars Program is a free college preparatory afterschool program that works with first-
generation college-bound students in grades 9-12, preparing them to pursue higher education 
through career exploration and academic achievement. Services include: weekly workshops 
covering topics ranging from study skills to college exploration, mentoring, after-school tutoring, 
SAT preparatory classes, college tours, social events, and much more. In addition, all 12th grade 
participants receive weekly individual advising on exploring college majors and potential 
careers, and completing college and financial assistance applications. Applications are required 
and accepted on a rolling basis. This program is based in the new Y-Teen Center on the corner of 
Martin Luther King and Addison across from Berkeley High School. 
 
 
Academic Support Programs 
 
Student Learning Center 
Funded through a local parcel tax, the Student Learning Center is a program run Mondays 
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through Thursdays in the College and Career Center till 6:00 PM.  Approximately one hundred 
students attend the SLC each day. Students are required to sign in with their student ID which 
allows us to track usage as well as impact on student performance. The chart below is a look at 
the 2013-14 school year. As the rate of usage increased, there was no measurable impact for 
students of ASI 0-2. However, for students of ASI 3 and higher, semester GPAs increased along 
with the rate of SLC usage.  Further analysis showed that the average ASI for each cohort of 
students ASI 3+ increased along with the rate of SLC usage.  
 

 
 
Content Teacher Tutoring opportunities 
The Berkeley High School Development Group (Parent organization) pays teachers to be 
available on a scheduled basis for student drop-in academic support after school hours each day. 
Information on which teachers are available, locations, and content areas is updated and 
disseminated by the Student Learning Center. 
 
Independent Study Program 
Berkeley Independent Study (BIS) offers an alternative to the typical classroom environment. 
Students must be self-motivated and organized to succeed in BIS’ academically rigorous courses.   
The program is considered a model by the California Department of Education because all the 
teachers are NCLB-compliant.  Many different kinds of students attend BIS: those who excel 
academically, or are taking college courses, students who have jobs, students with children, 
students with major athletic or artistic pursuits, students with emotional or health related issues 
who need extra support, or students who for some other reason are seeking an alternative 
educational environment.   Students fulfill the same course requirements as at Berkeley High and 
earn the same high school diploma by meeting individually or in small groups with their 
instructors weekly. Each quarter, students at BIS complete ten hours of homework per course 
every week. They earn five semester credits for each quarter course they complete.  Courses not 
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offered on the Independent Study campus may be taken concurrently at the high school. Most 
BHS courses are offered at BIS.  The BIS campus is located near the main campus, on 2701 
MLK Jr. Way.   The BIS campus has two large classrooms with quiet study areas and computers 
with internet access and printing capabilities.  There is a tutor on site and Cyber High is offered.  
Students also work at various locations, including at home, at the library, local cafes, etc. 
 
The Home Hospital Instruction Program is tied to ISP.  It is for students in grades K-12 who 
cannot attend a traditional school setting and who need a teacher to provide instruction at home 
or in the hospital. 
 
 
Clubs and Activities 
There are more than seventy-five student organizations at Berkeley High School. Among the 
most active clubs on campus are the Model UN, Black Student Union, Choir Club, Junior 
Statesman of America, Model UN, Homeless Support Team, Asian-Pacific Islander Committee, 
Mountain Bike Racing Team, Gay-Straight Alliance, Chess Club, Math Team and the American 
Red Cross Club. The school also has a robust leadership program that includes over 120 
students. In addition, it is part of the California Scholarship Federation serving approximately 
400 students. 
 
The drama, music, and dance departments, including African dance, modern dance and 
Advanced Theater Projects, put on major productions each Fall and Spring. The Jazz Ensemble 
places consistently in the top three in West Coast competitions and regularly tours across the 
world. The newspaper, yearbook, and literary magazine have received national recognition. The 
newspaper, The Jacket, has won numerous awards, including first place for the National 
Scholastic Press Association and Quill and Scroll. 
 
BHS has one of the largest varsity sports programs in the U.S., and belongs to the Alameda 
Contra Costa Athletic League. Some of our sports include the following: badminton, baseball, 
basketball, crew, cross country, field hockey, football, golf, lacrosse, soccer, softball, 
swimming/diving, tennis, track and field, volleyball, wrestling, water polo, and wrestling. 
 
 
 
District Policies, School Financial Support 
Expense of education per ADA, 2012-2013 

BUSD 
(2012-13) 

Berkeley Unified 
School District 

$ / Student 

Statewide average 
for all unified 

school districts 

Statewide 
average for 
all districts 

State Aid $2,392 $3,194 $3,237 
Local Property Taxes and Fees $3,183 $2,273 $2,407 
Federal Revenue $537 $765 $727 
Other State Revenue $2,249 $1,946 $1,809 
Other Local Revenues (BSEP, etc.) $4,603 $557 $619 
Expenditures per ADA $12,964 $8,734 $8,794 
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Student and Community Profile 

Part B:  Student Performance Data 
 

 
 
 

Standards based common assessments 
CAHSEE Results 
AP and IB Tests 
SAT and ACT 

Academic Performance Index 
Grades 

Graduation Progress and CSU/UC Eligibility 
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Standards Based Common Assessments 
Berkeley High School staff has developed standards-based common assessments for a variety of 
commonly taken courses.  Assessments are given to support a growth model whereby we are 
able to capture the improvements made by students between the beginning of the year prior to 
instruction and the end of the year as a summative assessment.  The standards-based common 
assessments also serve as a bridge between the CST and CCSS/NGSS assessments for tracking 
student progress.  Teachers are encouraged, but not required (per contract), to provide a grade 
based either on student effort (pre-assessments) or actual performance. Connecting common 
assessments to grades addresses the issue around validity of student scores that was significant 
with historic CST results. 
 

Course! Fall! Winter! Spring!
9th Grade ELA! X! ! X!
10th Grade ELA! X! ! X!
Algebra 1! X! X! X!
Algebra 2! X! X! X!
Geometry! X! X! X!
IMP 2! X! X! X!
IMP 3! X! X! X!
Biology! ! X! X!
Chemistry! ! X! X!
World History! X! ! X!
Writing! X! X! X!
Special Education CLC! X! ! X!
Special Education Transition Outcomes! X! ! X!
Spanish 1/2! ! X! X!
Spanish 3/4! ! X! X!
Spanish 5/6! ! X! X!
French 1/2! ! X! X!
AP Spanish for Native Speakers! ! X! X!
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ELA 9th and 10th Grade Results from the last two years (Color is for tracking cohort through 
two years): 

BHS Ninth Grade ELA COMMON ASSESSMENT!

Proficiency Level!
Spring of 2013!

(All numbers!
are in percent)!

Spring of 2014!
(All numbers!
are in percent)!

Spring of 2015!
Target!

! All! ASI=3+! All! ASI=3+! All! ASI=3+!
Mastery! 31%! 3%! 39! 8! 45%! 13%!

Advanced! 2! 0! 6! 0! 10%! 1%!
Proficient! 30! 3! 33! 8! 36%! 12%!

Basic! 39! 34! 36! 37! 33%! 36%!
Below Basic! 21! 43! 18! 36! 16%! 34%!

Far Below Basic! 9! 20! 7! 19! 5%! 17%!
n=! 704! 197! 719! 194! ! !

 
BHS Tenth Grade ELA COMMON ASSESSMENT 

Tenth Grade 
Proficiency Level 

Spring of 2013 
(All numbers 
are in percent) 

Spring of 2014 
(All numbers 
are in percent) 

Spring of 2015 
Target 

 All ASI=3+ All ASI=3+ All ASI=3+ 
Mastery 42 14 53 17 60% 20% 

Advanced 7 0 11 1 15% 2% 
Proficient 34 14 42 16 48% 18% 

Basic 36 46 25 37 17% 40% 
Below Basic 17 32 16 33 15% 30% 

Far Below Basic 5 9 6 13 5% 10% 
n= 598 169 679 190   

 
 

BHS Ninth and Tenth Grade ELA Common Assessments!
! 2013-2014! 2014-2015!

n=!
Fall!
PL!

Average 
Spring!

PL!

Average!
Change in 

PL! n=!
Fall!
PL!

Average 
Spring!

PL!
Target!

Average!
Change in 

PL!
Target!

9th! ! ! ! ! ! ! ! !
Below Basic! 78! 2! 2.19! +0.19! 53! 2! 2.5! 0.5!

Far Below Basic! 16! 1! 1.56! +0.56! 14! 1! 1.5! 0.5!
10th! ! ! ! ! ! ! ! !

Below Basic! 77! 2! 2.40! +0.40! 66! 2! 2.5! 0.5!
Far Below Basic! 11! 1! 1.63! +0.63! 37! 1! 1.5! 0.5!
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Math Common Assessments:  District superintendent and school board has set a goal of 100% 
participation on math common assessments for all ninth graders. Because some students take 
courses outside of the traditional sequence (either through the special education department or as 
advanced learners) not all students are able to take the common assessments as ninth graders. 

Course!
Participation Rate 

Spring 20141!
Participation Rate 

Fall 20142!

Winter 2015!
 Participation 

Target!

Spring 2015!
Participation 

Target!
Algebra 1! 69%! 62%! 95%! 95%!
Algebra 2! 75%! 67%! 95%! 95%!
IMP 2! 64%! 81%! 95%! 95%!
IMP 3! 95%! 92%! 95%! 95%!
Geometry! 93%! 79%! 95%! 95%!
 

! Percent of all students at Mastery in 
Spring Common Assessment!

Percent of all students with an ASI 
=3+ at Mastery in Spring Common 

Assessment!

Course! 2013-14!
2014-15!
(Target)! 2013-14!

2014-15!
(Target)!

Algebra 1! 26%! 31! 18%! 25!
Algebra 2! 52! 57! 33! 40!
Geometry! 43! 48! 17! 24!

IMP 2! 15! 20! 4! 11!
IMP 3! 34! 39! 11! 18!

 
 
 

California High School Exit Exam (CAHSEE) 
BHS tenth graders have shown significant gains over the past five years for first-time CAHSEE 
ELA passing rates. 

CAHSEE ELA DATA 
(All data from Dataquest with the exception of ASI 3+) 

CAHSEE ELA 2011 % 
Passing 

2012 % 
Passing 

2013 % 
Passing 

2014 % 
Passing 

2015 
% Passing 

Target 
All Students 84% 87% 86 87% 88% 

ASI =3+   68% 66% 68% 
African American 58% 69% 66% 65% 68% 
Hispanic/Latino 83% 82% 82% 80% 82% 
English Learner 41% 53% 29% 31% 33% 
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The table below provides greater insight into CAHSEE performance taking into account the 
impact of the disproportionate distribution of English Learners, students with disabilities, and 
students from low socio-economic backgrounds across different race/ethnic groups. 

2014 CAHSEE (This data includes ONLY students who took CAHSEE exams)!

! n=!
ELA Passing Rate!

Feb. 2014!
All Students! 711! 87%!

All Hispanic/Latino! 173! 81%!
All African American! 141! 69%!

White without either Disability/EL/SED*! 234! 100%!
Hispanic/Latino without Disability/EL/SED*! 66! 91%!

African American without 
Disability/EL/SED*! 53! 89%!
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CAHSEE Math DATA 

(All data from Dataquest with the exception of ASI 3+) 

CAHSEE Math 
2011 % 
Passing 

2012 % 
Passing 

2013 % 
Passing 

2014% 
passing 

2015% 
passing 
Target 

All Students 82% 84% 87% 90% 91% 
ASI =3+   71% 74% 76% 

African American 59% 59% 68% 74% 77% 
Hispanic/Latino 75% 82% 85% 86% 87% 
English Learner 58% 72% 51% 55% 60% 

 
2014 CAHSEE (This data includes ONLY students who took CAHSEE exams)!

! n=! Math Passing Rate Feb. 2014!
All Students! 711! 90%!

All Hispanic/Latino! 173! 86%!
All African American! 141! 75%!

White without either Disability/EL/SED*! 234! 99%!
Hispanic/Latino without Disability/EL/SED*! 66! 99%!

African American without Disability/EL/SED*! 53! 91%!
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Advanced Placement and International Baccalaureate Assessments 
AP participation and passing rates have remained steady overall at BHS. The rates of 
participation in the small schools has increased in the past three years.  Note that number of 
students taking APs dropped from its peak in 2006-7 as a result of new IB program at BHS, as 
some students shifted over to taking IB tests instead of APs. 
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SAT and ACT Testing 
Average BHS SAT and ACT scores for seniors remain significantly above the state average 
(approximately 10% and 5% higher respectively). 

Year n= 
Percent of 12th 
graders tested 

Average BHS 
SAT Total 

Average State 
SAT Total 

Average Difference 
between BHS and State 

2013 498 62.9 1668 1489 +179 
2012 533 66.9 1669 1492 +177 
2011 530 63.5 1691 1502 +189 
2010 431 58.6 1684 1521 +163 
 

Year n= 
Percent of 12th 
graders tested 

Average BHS 
ACT Score 

Average State 
ACT Score 

Average Difference 
between BHS and State 

2013 240 30.3 23.0 21.87 1.13 
2012 247 31.0 22.71 21.81 0.9 
2011 257 30.8 23.64 21.73 1.91 
2010 243 33.0 22.79 21.93 0.86 
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Academic Performance Index 
The 2010 API for BHS was 713.  While low, it represented an accomplishment because it was the 
school’s first API in seven years.  Between 2004 and 2011 Berkeley High School did not have an 
API score as a result of not meeting the state’s participation rate in some of the CST tests.  

Groups 

Number of 
Students 
Included 
in 2011 

Growth API 

2011 
Growth 

API 

Number of 
Students 
Included 
in 2012 

Growth API 

2012 
Growth 

API 

Number of 
Students 
Included 
in 2013 

Growth API 

2013 
Growth 

API 

Non-
Weighted 

3-Year 
Average 

API* 

Weighted 
3-Year 

Average 
API* 

School-wide 2231 714 2128 734 2070 756 735 734 
Black or African 
American 513 532 479 544 429 572 549 548 
American Indian or 
Alaska Native 6  7  6    
Asian 197 753 187 764 184 776 764 764 
Filipino 15 678 16 676 14 775 710 707 
Hispanic or Latino 431 658 405 672 442 692 674 674 
Native Hawaiian or 
Pacific Islander 5  1  6    
White 772 849 700 864 782 870 861 861 
Two or More Races 211 771 187 802 203 817 797 796 
Socioeconomically 
Disadvantaged 738 562 636 608 608 621 597 595 
English Learners 282 545 243 578 199 575 566 564 
Students with 
Disabilities 183 425 232 481 211 526 477 480 

 
Percent Proficient – Annual Measurable Objectives 2013-2014 
The assessments used were the CAHSEE, grade ten, and the CAPA, grade ten. 
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Grades and GPA 

Cumulative Grade Point Average (GPA) for current BHS students: 
! 10th! 11th! 12th! All! Average ASI!
AC! 3.13! 3.16! 3.14! 3.15! 1.56!
AHA! 2.66! 2.56! 2.74! 2.65! 2.31!
AMPS! 2.80! 2.68! 2.60! 2.70! 3.09!
BIHS! 3.27! 3.41! 3.39! 3.35! 1.20!
CAS! 2.41! 2.71! 3.12! 2.74! 2.44!
GRN! ! ! 2.46! 2.46! 3.46!
All BHS! 3.02! 3.07! 3.07! 3.05! 1.81!
 

Cumulative GPA for current African American Students 
! 10th! 11th! 12th! All! Average ASI!
AC! 2.05! 2.39! 2.50! 2.34! 3.52!
AHA! 2.32! 2.17! 2.20! 2.23! 3.63!
AMPS! 2.86! 2.80! 2.48! 2.76! 3.48!
BIHS! 2.59! 2.56! 2.67! 2.60! 3.15!
CAS! 1.95! 2.48! 2.64! 2.30! 3.51!
GRN! ! ! 2.40! 2.40! 5.71!
All BHS! 2.36! 2.46! 2.50! 2.44! 3.53!
 

Cumulative GPA by race and Learning Community 

Learning 
Community Asian 

Black or 
African 

American Hispanic White All 

%  
Difference 

black/white 

% 
Difference 

Hispanic/white 

AC 3.24 2.31 2.88 3.51 3.14 51.88 18.00 

AHA 3.04 2.23 2.41 3.09 2.66 38.57 21.99 

AMPS 2.42 2.74 2.69 2.75 2.71 0.26 2.07 

BIHS 3.51 2.55 2.90 3.70 3.33 44.94 21.58 

CAS 2.70 2.28 2.52 3.27 2.72 43.11 22.96 

GRN 2.65 2.40 1.99 3.00 2.46 25.22 33.76 

All BHS 3.25 2.40 2.74 3.45 3.03 43.76 20.57 
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D/F Rates 
Rates are determined as the percentage of grades received by the group that are Ds or Fs (Total 
DFs/Total grades received *100) 
! Rate!of!DFs!for!semester!Two!2013314 
ASI!032 6% 
ASI!3+ 25% 

  
  
D/F Rates and Disproportionality for second semester 2014-15 

 African American Special Education English Learners 

 % of 
Grades* 

% of 
DFs** 

% 
Over*** 

% of 
Grades* 

% of 
DFs** 

% 
Over*** 

% of 
Grades* 

% of 
DFs** 

% 
Over*** 

AC 14.6 43.3 197 6.1 14.5 138 2.6 6.2 138 

AHA 33.3 49.7 49 9.8 15.9 62 2.6 4.7 (55) 

AMPS 44.5 47.3 6 8.9 14.7 65 6.8 10.3 51 

BIHS 12.1 37.0 206 4.9 21 328 1.5 10.5 600 

CAS 27.6 43.8 59 8.2 10.4 27 2.6 3.1 19 

* Percent of grades given in courses tagged with that learning community. 
** Percent of DFs given in courses tagged with that learning community.\ 
*** Calculated via the ratio of the percent of DFs to population as a percent of their overall population. 
 
African American Semester Two Grades 2014-15 
( Total(Grades Total(DFs %(of(Grades(that(are(DFs 
AC 407 119 29.2 
AHA 340 97 28.5 
AMPS 379 87 22.9 
BIHS 409 102 24.9 
CAS 271 84 30.9 
BHS(Overall 1806 489 27.1 
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Students with disabilities Semester Two Grades 2014-15 
( Total(Grades Total(DFs %(of(Grades(that(are(DFs 
AC 170 40 29.2 
AHA 100 31 31.0 
AMPS 76 27 35.5 
BIHS 167 58 34.7 
CAS 81 20 24.7 
BHS(Overall 594 176 29.6 
  

English Learners Semester Two Grades 2014-15 
(( Total(Grades( Total(DFs( %(of(Grades(that(are(DFs(
AC( 72( 17( 23.6(
AHA( 48( 5( 10.4(
AMPS( 58( 19( 32.8(
BIHS( 50( 29( 58.0(
CAS( 25( 6( 24.0(
BHS(Overall( 253( 76( 30.0(

ASI 3+ 
 Classes In SLC Classes Outside of SLC 

SLC Total Grades 
Total 
DFs 

% 
DFs Total Grades 

Total 
DFs 

% 
DFs 

AC 750 177 23.6% 1230 301 24.5% 
AHA 444 123 27.7% 179 49 27.3% 
AMPS 568 146 25.7% 327 62 18.9% 
BIHS 707 195 27.6% 621 134 21.6% 
CAS 448 140 31.3% 238 79 33.2% 

 
SLC African American Students with Disabilities 

 n= Avg. # of 
classes 

Avg. # of 
DFs n= Avg. # of 

classes Avg. # of DFs 

AC 187 2.2 0.6 84 2.2 0.5 
AHA 77 4.4 1.3 25 4.0 1.2 

AMPS 93 4.1 0.9 24 3.2 1.1 
BIHS 134 3.0 0.8 66 2.5 0.9 
CAS 66 4.1 1.3 24 3.4 0.8 

 
SLC English Learners ASI 3+ 

 
n= 

Avg. # of 
classes 

Avg. # of 
DFs n= 

Avg. # of 
classes 

Avg. # of 
DFs 

AC 33 2.2 0.5 338 2.2 0.5 
AHA 12 4.0 0.4 104 4.3 1.2 

AMPS 17 3.4 1.1 141 4.0 1.0 
BIHS 17 2.9 1.7 220 3.2 0.9 
CAS 8 3.1 0.8 111 4.0 1.3 
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Graduation and Drop out Rates 
Berkeley High has continued to make gains in increasing cohort graduation rates as well as in 
reduction of drop-out rates.  Our graduation rates for African American and Latino students both 
exceed state graduation rates for white students (87.7%) in 2012-13. 

 
Graduation Rates 

BHS 
Class of  
2010-11 

BHS  
Class of 
2011-12 

BHS Class 
of  

2012-13 

CA 
State  

2012-13 

Percent Increase 
from 10-11 to 12-13 

All BHS 86.0% 86.4% 88.9% 80.4% 3.4% 
African American 84.2% 81.4% 88.4% 68.1% 5.0% 
Hispanic/Latino 85.4% 86.1% 88.8% 75.5% 4.0% 

 
 

Drop-out Rate 
BHS 2009-

10 
BHS 

2010-11 
BHS 

2011-12 
BHA 

2012-13 

CA 
State 

2012-13 

Percent  
Reduction 09-

10 to 12-13 
All BHS students 13.5% 10.1% 11.2% 8.6% 11.4% -36% 

African American 17.1% 9.8% 14.8% 9.4% 19.7% -43% 
Latino 12.2% 10.1% 9.1% 7.5% 13.9% -39% 

 
 
Graduation Progress and CSU/UC Eligibility 

African American: Percent On Track to Graduate 
9th Grade = minimum 55 credits; 10th Grade= minimum 110; 11th Grade=minimum 165 

Class of  9th Grade 10th Grade 11th Grade 
Graduation 

Rate 
2017 81.0%    
2016 58.2 64.1%   
2015 75.0 57.7 67.9% TBD 
2014  74.4 70.0 TBD 
2013   74.0 88.4 
2012    81.4 

Hispanic: Percent On Track to Graduate 
9th Grade = minimum 55 credits; 10th Grade= minimum 110; 11th Grade=minimum 165 

Class of 9th Grade 10th Grade 11th Grade Graduation 
Rate 

2017 74.0%    
2016 78.7 86.1%   
2015 75.7 72.3 65.4%  
2014  74.5 85.0 TBD 
2013   73.9 88.8 
2012    86.1 
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University of California A-G Requirements 
! CC! CSU! UC! CC! CSU! UC! CC! CSU! UC!

End of grade:! 10! 10! 10! 11! 11! 11! 12! 12! 12!
All Students! 26%! <1%! 73%! 32%! 0%! 68%! 38%! 7%! 55%!

ASI =3+! 54! 0! 46! 59! 0! 41! 70! 1! 29!
African American!

ASI= 0 to 2! 31! 3! 67! 46! 0! 54! 25! 6! 69!
African American 

ASI=3+! 60! 0! 40! 64! 0! 36! 71! 0! 29!
Hispanic/Latino!

ASI= 0 to 2! 20! 0! 80! 23! 0! 77! 40! 3! 57!
Hispanic/Latino ASI= 

3+! 55! 0! 45! 51! 0! 49! 70! 3! 27!
As part of a grant through the City of Berkeley from the Lumina Foundation, we will soon be 
able to get regular updates on all students’ status regarding UC/CSU eligibility.  In a pilot last 
year all 10th grade students had letters mailed home that included their status and were 
encouraged to make appointments with their academic counselors if they were not satisfied with 
the report. A summary of the highest eligibility status for current BHS students can be seen 
below. CC=C0mmunity College, CSU=Cal State University, UC=University of California. 
 
Status of UC Eligibility for African American Students by small school as of spring 2014 can be 
seen below. Highlights in green are above the school average.  ASI is provided for context (see 
charts below) 

 11th (Class of 2015) 12th (Class of 2014) 
% On Track ASI n= % On Track ASI n= 

AC 33.3 3.4 15 20.5 3.1 9 
AHA 27.8 4.4 5 23.5 2.8 4 

AMPS 37.5 3.0 6 40.0 4.0 12 
BIHS 53.8 2.3 14 43.5 2.8 10 
CAS 53.8 1.4 7 28.6 3.8 6 
GRN 33.3 4.5 4 33.3 5.7 6 
BHS 34.5 3.0 51 27.6 3.7 48 

 Class of 2013 AFAM Results: 22.5 4.0 40 
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CST Participation 
Berkeley High School had a chronic issue with a lack of student participation on the CST prior to 
the last WASC visit. This was addressed systematically by the school leadership in order to 
improve student participation and effort. Numbers declined again in 2013, in part because word 
spread in the community that California was phasing out CSTs.  The results of this effort are 
summarized in the table below. 

Grade 
2010 ELA 

Rate 
2011 ELA 

Rate 
2012 ELA 

Rate 
2013 ELA 

Rate 
9th 92.2% 97.2% 96.9% 92.4% 

10th 89.7% 98.3% 95.9% 91.7% 
11th 91.9% 97.7% 96.6% 88.5% 

 
 

1! 2! 3! 4! 5! 6! 7!
Series1! 63.5! 59.0! 47.0! 42.9! 17.2! 15.3! 11.1!
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English Learners 
 

 
 

 



46 
 

 
 
CALIFORNIA ENGLISH LANGUAGE DEVELOPMENT TEST (CELDT) 

 

 AMAO 1: How Are EL students at each level of the CELDT meeting their growth target?  
 

Prior Year 
CELDT 

Level!

Number in 
Proficiency 
Level Prior 

Year!

% in 
Proficiency 
Level Prior 

Year!

Number 
Meeting 
Growth 
Target!

% Meeting 
Growth 
Target 
(BHS)!

% Meeting 
Growth 
Target 
(State)!

Beginning! 15! 9.9%! 7! 46.7%! 64.0%!
Early 

Intermediate! 31! 20.4! 24! 77.4%! 59.8%!
Intermediate! 47! 30.9! 21! 44.7%! 36.9%!
Early Adv. / 
Advanced: 
Not English 
Proficient!

4! 2.6! 0! 0.0%! 49.5%!

Early Adv. / 
Advanced: 

English 
Proficient!

55! 36.2! 39! 70.9%! 72.4%!

Total! 152! 100! 91! 59.9%! !
 
 
AMAO 2: How are EL students performing on CELDT based on the length of time they 
have been in language instruction educational programs in U.S. schools? 
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AMAO 2: How are EL students performing on CELDT based on the length of time they 
have been in language instruction educational programs in our district? 

 
 
How are EL students performing on the CAHSEE according to the length of time they 
have been in the U.S. schools? 
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How are RFEP students performing on the CAHSEE according to the length of time they 
have been in the U.S. schools? 
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International Baccalaureate, Advanced Placement, and Honors Classes 
Berkeley High School offers a wide range of classes to help prepare students for 
the rigors of post-secondary education.  Enrollment and passing rates have 
increased over the past four years for African American and Hispanic/Latino 
students.   

 
 
 
 

!

Percent of Demographic!
Enrolled in!

AP or IB Honors Courses!
!

AP / IB Honors Test Passage 
Rates!

2012-13!
Total Passed / Total Tested!

! 2012-13! 2014-15! !
African-American! 24.7%! 28.1%! 84.9%!
Hispanic or Latino ! 38.3%! 40.7%! 87.6%!
English Learners! 19.3%! 14.9%! 69.1%!
All! 45.2%! 42.4%! 93.9%!
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Five-year enrollment in IB, AP, and Honors Classes 

AP-IB-Honors Total Enrollments 
(Some students take more than one AP-IB class) 

2010-
11 

2011-
12 

2012-
13 

2013-
14 

2014-
15 

African American 376 396 265 295 293 
Hispanic/Latino 521 485 469 517 587 

ELL 62 53 55 59 42 
All BHS 3333 3321 3056 3213 3110 

 
AP-IB-Honors Unique Enrollments 

(Actual number of students taking classes) 
2010-

11 
2011-

12 
2012-

13 
2013-

14 
2014-

15 
African American 209 211 170 179 179 
Hispanic/Latino 269 244 254 266 286 

ELL 40 33 39 40 29 
All BHS 1548 1488 1434 1515 1371 

 
Average number of courses taken by a student who is 

in any AP-IB-Honors course 
2010-

11 
2011-

12 
2012-

13 
2013-

14 
2014-

15 
African American 1.8 1.9 1.6 1.6 1.6 
Hispanic/Latino 1.9 2.0 1.8 1.9 2.1 

ELL 1.6 1.6 1.4 1.5 1.4 
All BHS 2.2 2.2 2.1 2.1 2.3 

 
AP-IB-Honors Passing Rate  

(C or better)  2011-12 2012-13 2013-14 2014-15 

African American 76.9% 76.5% 84.9% 80.7% 
Hispanic/Latino 82.1% 82.9% 87.6% 89.7% 

ELL 64.5% 56.6% 69.1% 54.2% 
All BHS 91.0% 90.6% 93.9% 92.9% 

 
Number of AP-IB-Honors Classes Passed 

(Note: some students take more than one class) 2010-11 2011-12 2012-13 2013-14 
African American 289 303 225 238 
Hispanic/Latino 428 402 411 464 

ELL 40 30 38 32 
All BHS 3034 3009 2871 2985 

 
IB Exam Participation 

Year! ,Participants!
African,
American,! Asian,! Latino! White/Other!

Socio=
Economically,
Disadvantaged!

2008/09! 82! 3.3%! 11.3%! 7.5%! 76.2%! 11.0%!
2009/10! 188! 4.8%! 10.6%! 9.0%! 75.5%! 16.0%!
2010/11! 251! 12.8%! 11.2%! 5.2%! 70.9%! 12.8%,!
2011/12! 257! 11.0%! 15.5%! 7.8%! 65.7%! 14.6%!
2012/13! 259! 7.3%! 19.7%! 9.7%! 63%! 18.5%!
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Student and Community Profile 
Part C:  Summary Analysis of Profile Data 

 

 
  
An analysis of relevant Berkeley High School data is summarized below in terms of strength and 
areas of need. 
  
  
 

Areas of Strength 
  
Academic Performance Index 

• After achieving a high enough participation rate on the CST in 2011, BHS has had 
growth in the API in each subsequent year. 

• API growth has been seen in each of the major racial demographic groups as well as with 
low SED students and students with disabilities over each of the past three years. 

  
Advanced Placement and International Baccalaureate 

• In the past five years, number of AP + IB tests taken and number passed rose. 
• AP test passing rates matched a fifteen-year high (71%) in 2012-13. 
• The diversity of students taking AP courses has been increasing. 
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• Participation rates in AP courses have been increasing in the small learning communities 
that are California Partnership Academies. 

• Rates of participation on IB exams have increased for African American and SED 
students over the past five years. 

• The percent of African American Hispanic/Latino students enrolled in AP, IB, or Honors 
classes has increased over the past several years. 

• The average number of AP, IB, and Honors classes has increased for BHS students 
overall with particular growth for Hispanic/Latino students. 

• The course passing rate for African American, Hispanic/Latino, and BHS overall has 
increased over the past four years. 

  
Attendance 

• Attendance rates steadily rose during each of the past four years from 91% to 95%. 
• Rates of students with more than 5 days of unexcused absences have decreased by 50% 

over the past four years. 
• Rates of students missing 10% or more school days each year have decreased nearly 50% 

in the past four years. 
• Rates of absences for African American students have declined significantly in the past 

four years in both categories of 5 days unexcused (decreased by 39%) and 10% of total 
days (decreased by 45%). 

• Largest gain in attendance has occurred in April; historically the month of lowest 
attendance rates. 

  
California Standards Test 

• BHS was able to shift the culture and increase CST participation rates to the levels 
necessary for an API and sustain this shift for multiple years. 

  
California High School Exit Exam 

• First-time pass rates on CAHSEE math and ELA tests rose between 2011 and 2014 for 
the overall group of BHS students.  

• First-time pass rates for African American students increased for both ELA and Math 
from 2011 to 2014. 

• On CAHSEE tests for Math, Hispanic/Latinos have seen gains in past four years for first-
time pass rates. 

• In 2014, on CAHSEE Math for the census assessment, all of the largest racial categories 
(African American, Latino, White, Two or more races) had passing rates in Math that 
exceeded the state averages for those categories.  

• In 2014, on the CAHSEE test for ELA, the passing rate for BHS’s Hispanic/Latinos and 
white students exceeded the state rate. 
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Standards based common assessments 

• Common pre, interim, and/or summative assessments have been developed for many of 
the core courses (18 total). 

• Student growth has been consistently measured between the 9th grade ELA pre-
assessment and 10th grade ELA post-assessment (Standards are trellised between the 9th 
and 10th grades so comparisons across grades are valid.) 

• A writing initiative begun in 2013 for all 9th and 10th graders assessing five essays per 
year is now in its second year. 

  
Discipline 

• From 2011 to 2014 suspension rates dropped 3.6 percentage points from 8.0% to 4.4%. 
• From 2011 to 2014 the total number of suspensions has declined from 301 to 144. 
• From 2011 to 2014 the suspension rates for African American students has dropped from 

16% to 7.1% 
• From 2011 to 2014 the total number of suspensions of African American students has 

decreased from 177 to 88. 
  
Graduation Rates / Dropout Rates 

• Graduation and dropout rates have improved each of the past three years. 
• Overall graduation rates for BHS in 2013 were higher than county and the state. 
• Graduation rates for African American and Latino students in 2013 were higher than the 

state overall graduation rates for all students. 
• BHS dropout rates are much lower than those for the county and for the state, overall and 

for Latino or African Americans. 
  
CELDT 

• BHS has exceeded the state targets on the percentage of English Learners who 
demonstrate annual progress on the CELD and meet or exceed the state target for each of 
the past five years. 

• State targets for Newcomers and LTELS for meeting English language proficiency have 
been met in each of the past five years. 

  
Scholastic Achievement Tests 

• Average SAT scores for both math and English are significantly above county and state 
scores. 
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Areas of Need 
  
Academic Performance Index 

• English learners have had growth in only two of the previous three years. 
• API for BHS continues to have significant room to grow relative to other metrics where 

BHS outperforms similar schools (graduation rate, college attendance, SAT scores). 
  
Advanced Placement and International Baccalaureate 

• The passing rates of AP and IB tests were lower for African American and 
Hispanic/Latino students than for white and Asian students. 

• The average number of AP, IB, and Honors classes taken by African American students 
has declined over the past five years. 

• When taking into account the school demographics, African American and 
Hispanic/Latino students continue to be disproportionately under enrolled in AP and IB 
classes relative to white students.  

  
Attendance 

• African American students comprised 33% of all students with 18 or more days of 
absences (10% of the school year) but are only 20% of the student population. 

• Students with higher ASI scores (Academic Support Index) have significantly lower 
attendance rates. 

• The truancy rate is exceptionally high at 73% vs. 29% for the state average. 
  
California High School Exit Exam 

• In 2014, African American students had a passing rate below the state average for the 
census assessment in ELA. 

• Special Education students, English Learners, Reclassified English Learners, and Socio-
economically disadvantaged students passed CAHSEE ELA and Math at rates below the 
state averages for those categories on the census examination (February) in 2014. 

• Students with an ASI of 3+ consistently pass both CAHSEE ELA and Math significantly 
below the school average. 

  
California English Language Development Test 

• While BHS students have met state targets for AMAO 1 and 2, those targets are very low 
and there is plenty of room for improvement. 

  
Standards Based Common Assessments 

• Participation rates on common assessments are too low, especially on the math common 
assessments. 
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• Common assessments have yet to be identified or developed for courses beyond the 10th 
grade. 

• The math department has yet to identify or develop common pre, interim, and summative 
common assessments in preparation for beginning CCSS instruction in the 2015-2016 
school year. 

  
Discipline 

• Even though the number of suspensions has been cut in half over the past several years, 
the suspension rate for African American students has risen. 

• The percent of total suspensions for African American students has risen over the past 
three years and continues to be significantly disproportional. 

  
Early Assessment Program 

• Berkeley high school juniors continue to participate in the EAP at very low rates. 
• BHS students that do participate in the EAP do not show high levels of college readiness 

on this assessment. 
  
Grade Point Averages, D/F rates 

• The achievement gap (based on cumulative GPA) between African American and white 
students and between Hispanic/Latino and white students, remains a significant concern. 

• D/F rates continue to be significantly disproportionate for African American students, 
English Learners, and students with disabilities in all learning communities but most 
strikingly in the two larger programs. 

• The percent of grades that are Ds or Fs given within all learning communities for African 
American, Hispanic/Latinos, students with disabilities, and English Learners is a 
significant concern.  It is notable however that these students often have similar rates of 
Ds/Fs in courses outside the learning communities. 

• D/F rates for ASI 0-2 are significantly lower than DF rates for ASI 3+ (6% vs. 25%) for 
second semester of the 2013-14 school year. 

 
Long-Term English Learners 

• Only 53% of LTELs scored Advanced in the most recent CELDT testing. 
• 33% of LTELS scored Intermediate in the most recent CELDT testing. 

 
Interventions 

• The school does not have adequate capacity to properly support all students identified as 
needing intervention.  
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SECTION TWO:  !
Significant Developments!

!
!
In the years since our last full WASC self study in 2012, Berkeley High School has experienced 
the following significant developments:!
!
!
Facilities!
Berkeley High School has completed several renovations to our facilities in the past three years, 
all part of a bond package approved by Berkeley voters.  The additions to our site include:!
● A new “M” Building, which replaced a seismically unsafe old gymnasium.  The new 

building contains a new gym, a soft gym, a weight room, and 15 new classrooms with 
built-in technology, such as LCD projectors and interactive boards. 

● A new on-campus softball field and off-campus baseball field.  The softball field 
represents the final phase of the “South of Bancroft” renovations and was built when 
portable classrooms were removed.  The portables had been temporarily housing teachers 
until they could move into the new “M” building.  “Tim Moellering” baseball field was 
built three blocks down the street.  The two fields allow Berkeley High to be less reliant 
on City of Berkeley facilities and provide competition level facilities for our 
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interscholastic sports programs. 
● The Jacket stadium finished its multi-year renovation, including new bleachers, locker 

rooms, equipment storage, athletic training space, and coaches’ offices.  The area 
immediately adjacent to the stadium also includes two new outdoor basketball courts. 

● Two classrooms in the “G” building were remodeled into science classrooms including 
natural gas, water, and demonstration tables.  

● Landscaping inside and outside the campus, including abundant greenery, spaces for 
students to relax, and four new racks for bicycle parking.  The landscaping still has a few 
stages left for completion, which a campus committee is currently studying. 

!
Policy!
In the three years since our last WASC visit, there have been no major policy changes, but we 
have implemented several smaller-scale yet significant changes that include:!
● Student attendance policy now forbids juniors and seniors with multiple truancies from 

attending the prom.  Students with more than 30 unexcused period absences are also 
blocked from applying for work permits and from participating in school athletic events 
(though they may practice with the team).   In the 2012-13 school year BHS also began 
for the first time to make use of referrals to the county district attorney for truants who 
had been through SARB and continued to skip class.   

● Additional Science Lab time in regular classes used to be mandated during 0 period or 7 
period (before and after school) but not all students were able to attend.  Three years ago 
BHS moved to increase access by embedding labs in the classroom -- the standard 
practice in the majority of US science programs. 

!
Advisory!
In 2011 BHS staff voted to discontinue the Advisory class. While we had positive response from 
many students and teachers regarding the impact of Advisory, the continuation of the class 
required a “super-majority” vote to pass through the union.  By a slim margin the faculty voted 
to discontinue the program.  The 2012 WASC team urged BHS to reconsider advisory but as of 
this writing we do not feel there is a critical mass for the school to revisit the vote.!
!
Personnel!
Berkeley High School’s classified and teaching staff has seen relatively little turnover in the 
three years since our last WASC visit.  All of the staff are fully credentialed in their subject 
areas, with a significant number having received awards or completed additional content-related 
training (see Awards and Accomplishments section below).!
Most of the administrative team hold degrees from the University of California Berkeley’s 
Principal Leadership Institute.  The administrative team has also remained consistent, with a few 
internal promotions.  The most significant change in the administrative team was that our 
principal who had led BHS for the past four years, was promoted to assistant superintendent of 
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the district in the summer of 2014.  Following his promotion, the district embarked on a search 
but was not able to find a permanent replacement. Instead, they hired one of the BHS vice 
principals, Kristin Glenchur, as interim principal, giving them adequate time to conduct a 
thorough principal search. A month into the school year, Ms. Glenchur had to unexpectedly take 
a medical leave and she was replaced by two of the vice-principals, who assumed responsibility 
for co-principaling the school during her two-month absence. Ms. Glenchur returned on 
December 1st and the district subsequently hired a search firm to conduct a nationwide search 
for a permanent principal for the 2015-16 academic year.!
!
Teacher Awards and Accomplishments!
Berkeley High School has a qualified and talented staff.  In the three years since our last WASC 
visit, some of the awards and publications of BHS teachers include:!

● “Outstanding Paper of the Conference” awarded by the California Educational Research 
Association to BHS teacher Dave Stevens in December of 2014 

● A publication of "Writing the Mathematical Poem: Two Approaches," by Math Teacher Carol 
Dorf which appeared in Wingbeats II: Exercises and Practice in Poetry, Dos Gatos Press, 2014 

● “Distinguished Educator of the Year” awarded by the Berkeley Public Schools Fund in May 2014 
to BHS Science teacher Glenn Wolkenfeld 

● “Berkeley Unified School District Alameda County Teacher of the Year” awarded in October 
2014 by the district and county office to BHS Science teacher Glenn Wolkenfeld  “Distinguished 
Educator of the Year” awarded by the Berkeley Public Schools Fund in May 2013 to BHS ELD 
teacher Tamara Friedman 

● “Berkeley Unified School District Alameda County Teacher of the Year” awarded in October 
2013 by the district and county office to BHS ELD teacher Tamara Friedman  

!
Three more BHS teachers received National Board Certification, bringing current total to five.  !

● In November 2014, Math teacher Dr. Kate Garfinkel received certification 
● In November 2013, Math teacher Nicole Nagappan received certification 
● In November 2012, ELD teacher Tamara Friedman and History teacher Bill Pratt received NBCT 

certification 
!
BHS teachers have exceeded expectations in their pursuit of Professional Development outside 
of the PD work offered at Berkeley High School.  Each year our teachers attend conferences as 
presenters and participants in order to continue to grow professionally. During the summer of 
2014, some of the examples included:!
!

● English teacher John Becker received the Berkeley Public Schools Fund's Teacher Summer 
Fellowship, which allowed him to travel to Portugal, France, Sweden, and Denmark to research 
the different ways in which local and national governments are trying to adapt to climate change.  

● Music teacher Karen Wells and Spanish teacher Beatriz Castro Ferrer participated in 52 hours of 
AP exam reading.  

● English teacher Dagny Dingman attended a 5 day "Constructing Meaning Trainer of Trainers 
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Institute" in San Jose. Dagny is now a certified trainer and CM coach. 
● Science teacher Allen Boltz participated in the Math for America program at UC Berkeley and 

conducted research over the summer at the Lawrence Berkeley National Laboratory 
● English teacher Matt Carton attended an Advanced Placement English Language seminar for new 

and experienced teachers at the University of San Diego.  
● Math teachers Mike Weitz, Matthew Bremer, Nakia Baird, and Nicole Nagapan developed pilot 

lessons and reviewed curriculum for the new transition to the Common Core State Standards.  
● Ten English teachers representing all of our Small Learning Communities and programs 

participated in a home grown, BHS week long ELA Common Core State Standards Alignment 
Institute. Using identified "power standards," these teachers worked on creating standards-aligned 
Scope and Sequence outlines for the 9th and 10th grade English courses.  

● Special Education teacher Leah Katz completed her Level One Administrative credential and 
Master's at Cal through the Principal's Leadership Institute.   

● Special Education teacher Leah Katz, McKinney Vento Specialist Sophina Jones, Math teachers 
Nicole Naggapan and Angela Dean, Spanish teacher Damian Fragano, Math teacher Kori 
Austera, and Special Education teacher Jana Luft attended Pamela Harrison-Small's Building 
Cultural Competency academies.  

● Science teacher Vicki Augustine went to two PD seminars on the Next Generation Science 
Standards at the California Academy of Sciences.   

● Math teacher Nakia Baird taught geometry at UC Berkeley's Academic Talent Development 
Program.  

● History teacher Dana Moran completed a four-day Voice of Witness Oral History training called 
"Amplifying Unheard Voices."   

● History teacher Tim Zolezzi attended the Coaching for Equity training through the National 
Equity Project.  

● Math teacher Kate Garfinkel participated in three different PD trainings this summer: Critical 
Friends Coaches Training, Math Modeling with Dan Meyer, Mathematics Vision Project 
Curriculum Workshop. 

● Science teacher Claudia Gonzalez participated in a weeklong workshop at the Exploratorium 
called "From Farm to Table to Microbiome: The Science of Food".  

● Mandarin teacher Xin Chen completed Teaching Proficiency Through Reading and Storytelling 
workshop training during this summer and also participated in a three-week Startalk Chinese 
teacher training program as a consultant. 

● Math teacher Peter Bloomsburg took Multivariable Calculus at University of California at 
Berkeley. 

● New History teacher Crystal Rigley went to the AP conference at Stanford for AP Economics.  
● Science teacher Monique DeBrito worked at Stanford doing storm-water harvesting research.  
● Math teacher Carol Dorf attended the Ashbery House Workshop on art and writing. She also took 

an online coding class. This year she will be doing two state/national presentations: California 
Math Council Conference at Asilomar on "Core Connections: Poetry In The Mathematics 
Classroom" in December at AWP on "Digital Poets and Nature," and on "Writing and 
Collaboration,"  

● Multiple teachers in BIHS completed training for IB certification. 
!
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!
Instruction and the Common Core!

A. Math  
In the spring of 2013 the Berkeley Unified School Board approved the Berkeley High Math 
Department’s shift to the Common Core Standards International Pathway. The BHS Math 
leadership worked with Middle School Math teachers in choosing and proposing the 
international pathway in order to ensure articulation and to improve math achievement for all 
students. Math 1 will be a heterogeneous, CCSS aligned, integrated freshman math course and 
will begin in the fall of 2015. The purpose of Math 1 is to increase access to CCSS rigorous 
standards, decrease tracking and integrate concepts to ensure more cohesive learning. In 
preparation for this important shift to new curriculum the Math department created a timeline 
and implementation action plan. Here are some of the main actions:!

● Provide summer trainings for the team of teachers piloting curriculum during the 
2014-2015 school year 

● Implement pilot lessons of existing curriculums through existing Geometry 
classes in November, December and January of 2014-2015 

● Select curriculum and board presentation by February 2014-2015 
● Create of quarterly common assessments aligned to the selected curriculum by 

June 2014-2015 
● Develop finalized Math 1 curriculum through summer work during the 2015 

summer  
● Provide additional summer trainings for Math 1 teachers during the 2015 summer 
● Implement Math 1 for all incoming freshman in the Fall of 2015-2016 

!
B. English 

BHS English teachers have been working towards full implementation of the CCSS across all 
learning communities. During the 2013-2014 school year, this shift was focused on incorporating 
additional non-fiction texts into English courses and increasing the focus on argumentative 
writing. Last summer, teacher representatives from each learning community met for a weeklong 
BHS ELA Common Core Institute. Several important outcomes were achieved:!

!
● English teacher representatives had the time to become more familiar with the 

CCSS with a specific focus on Appendix A of the CCSS (“The Special Place for 
Argument Writing) 

● English teacher representatives selected “power standards” to be adopted across 
all learning communities 

● Representatives agreed to incorporate additional non-fiction / informational texts 
for each unit of study 

● Representatives created detailed Scope and Sequence documents including 
overarching learning objectives, essential questions, summative assessments, 
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vocabulary and supplementary non-fiction and informational texts   
!
The Scope and Sequence documents produced during the summer institute have been shared 
with all English teachers in the respective learning communities. That said, the consistent 
implementation of the scope and sequence plans is uneven. Next steps will include additional 
professional development around the implementation of these plans. There has been a school-
wide implementation in English classes of common instruction around close reading of 
informational texts and argumentative writing.!
!

C. Schoolwide 
Schoolwide instruction also is moving towards the Common Core. Instruction has been greatly 
influenced by the Constructing Meaning (CM) training received by all teachers. The instructional 
initiatives that have come out of CM have included a move towards increased structured student 
talk, consistent use of gradual release of responsibility, a focus on academic language, posted 
daily learning objectives including both language and content and a goal to increase the use of 
formative daily assessments. Please see “Professional Development” section farther below for 
more on Constructing Meaning and instructional shifts.!
!
!
Assessment!
In the past three years, Berkeley High School has made major strides in the area of assessments.  
All of our departments and learning communities have been involved in an overhaul of how we 
assess and how we use our assessment data.  These changes include:!
● The creation of common assessments linked to standards. Where applicable, these 

assessments include a pre-, interim, and a post-assessment that teachers and other 
stakeholders can use to monitor growth and to plan formatively. 

● The creation of Constructed Response (CR) essays and scoring rubrics.  CR is a school-
wide writing assessment that measures a student’s ability to read informational articles 
and respond to a prompt with a persuasive essay.  Please see “Professional Development” 
section for more on Constructed Response. 

● As is the case with all California schools, BHS has begun the transition from CSTs to 
Smarter Balance Assessment (SBA).  In the 2013-14 academic year we participated as a 
pilot school with all of our 9th graders and all of our 11th graders taking both the ELA 
and the math sections of the SBA.  This valuable practice year allowed the school an 
opportunity to preview the SBA content, as well as test our computer capacity and our 
network’s bandwidth.  We will continue to test 10th graders in CST Science until the 
SBA Science option becomes available.  Our district’s data department is in the process 
of creating break-downs by grade levels of blueprints that align CCSS to the SBA, 
matching the number of items that will be tested by standard or domain. 

● Adoption of Illuminate to replace Datawise as our tool of choice for analysis of data.  
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School-wide use of Illuminate has fostered a more robust use of data for formative 
purposes.  Steps to support all teachers’ use of Illuminate include: 
○ The district provides a stipend to two BHS teachers as “Expert Illuminators” who 

provide after school workshops and office hours to help teachers with data. 
○ As needed, the teacher leaders of individual learning communities schedule 

Illuminate sessions to support teachers in using and interpreting data. 
● Education Specialist and Nationally Board Certified Teacher, Dave Stevens developed an 

Academic Support Index (ASI), which allows Berkeley High to view our students’ 
achievement data in a far more nuanced way than traditional demographic 
disaggregation.  The Academic Support Index (ASI) has shown strong correlation along a 
variety of academic outcomes (Semester GPA, Cumulative GPA, CAHSEE passing rates, 
Graduation and UC eligibility rates, meeting end of year reading targets). A paper on the 
ASI was submitted to the 2014 California Educational Research Association (CERA) 
annual meeting and received the Outstanding Paper Award.  Factors that are included in 
the ASI include:   
○ Low SES status, low parental educational level, English Learner status, special 

education status, and Far Below Basic or Below Basic and their most recent CST 
ELA or Math.  (For more detail on the ASI, see pp. 6-8 of this report’s 
“Community Profile”.) 

!
Professional Development !
Since our last WASC visit, BHS moved to integrate all aspects of professional development to 
align with our action plan / WASC goals.  Whereas teacher leaders once had considerable leeway 
to plan professional development particular to their learning communities, we now require all PD 
plans and PD calendars to be focused on common school-wide goals for improving achievement, 
linked to our WASC goals. Each learning community has a specific achievement goal for all 
students, based on analysis of student data, and a more focused equity goal intended to move us 
towards closing the achievement gap.  !
 !
A growing number of BHS courses currently administer common assessments in departments 
including World Languages, History, English, Special Education, Science, and Math. These 
assessments use a combination of pre, post and interim assessments. Our model focuses on 
training teacher leaders to lead their teams in assessment analysis to inform and adjust 
instruction.  !
 !
Since our last WASC visit, we have continued to deepen our use of Constructing Meaning, a 
school-wide initiative that we had barely begun a year before the 2012 WASC visit.  
Constructing Meaning provides teachers with techniques for weaving academic language 
instruction into content area teaching. The goal is to ensure that students can read, write, and 
speak about what they’re learning in their content area classes with sophistication and clarity. As 
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of last year, we trained every BHS teacher in Constructing Meaning, and have trained some 
teachers to be trainers who can support teachers in learning communities and encourage fidelity 
of implementation. We began this year with trainings for new teachers to ensure that they were 
familiar with the approach and instructional strategies.   Additionally, many of our coordinated, 
prescribed Monday professional development sessions are focused on furthering the 
implementation of Constructing Meaning. These trainings have included bricks and mortar in 
academic language, gradual release of responsibility, learning objectives with language and 
content, task and text analysis, CM lesson planning and structured student talk. !
!
Gradual Release of Responsibility has been a specific focus of all of the CM work and we have 
organized several trainings through our PD structure to increase teacher understanding of GRR 
and support lesson planning using this research based approach to instruction.  Structured 
Student Talk as a part of CM has also been central to our professional development trainings. 
The new Common Core standards emphasize the importance of providing students with regular 
opportunities to engage in academic conversations both in pairs and small groups. The focus of 
our trainings has been around increasing the repertoires of our teachers in terms of structures that 
get students talking and also providing teachers with a framework for explicitly teaching the 
academic language of structured conversations.!
!
Another significant development in our professional development is the use of Constructed 
Response (CR), a new school-wide writing assessment that we began the year after our last 
WASC visit.  CR measures a student’s ability to read informational articles and respond to a 
prompt with a persuasive essay.  Our focus on argumentative writing stems directly from the 
Common Core State Standards.  CR also provides BHS with a benchmark around our 
effectiveness in imparting skills around close reading, annotation, outlining and argumentative 
writing. Last year we trained all PD leads to instruct all teachers in every content area to use a 
close reading strategy, and to use a standard outlining method they taught their students how to 
respond to an informational article. Students completed five writing assessments last year, for a 
total of over 11,000 student essays. Each was scored by the entire BHS teaching staff, working in 
cross-curricular groups.   Data from the Constructed Response and Common Assessments is also 
used to create and implement more effective intervention programs.!
!
Also new this year is that we have provided teachers with professional development around the 
Academic Support Index (see explanation of ASI on pp. 6-7). These trainings have supported 
teachers in accessing their students’ ASI scores through illuminate and provided them with 
opportunities to think about how they can support struggling students in their classes.!
 !
As we move forward, we are now incorporating Cultural Competency into all of our PD efforts. 
Our theory of action is that as we build capacity around effective research based teaching and 
instruction, we must also add a layer of understanding around racial / ethnic issues to address the 
needs of the diverse community of students at BHS.   Our plan includes:!
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!
● Winter and Spring of 2014-2015: All BHS administrators, counselors, the director of 

student activities, and all the Lead Teachers participate in a Three-Day Cultural 
Competency Training led by Pamela Harrison-Small, a BUSD consultant in Educational 
Equity and Community Engagement 

● Summer of 2015:  Volunteers receive stipends to participate in Three-Day Cultural 
Competency Training led by Harrison-Small. 

● Fall of 2015-2016: Time during our fall All Day Professional Development days 
dedicated to building Cultural Competency 

● Fall & Spring of 2015-2016: PD Lead Teachers infuse weekly trainings throughout the 
year with aspects of building Cultural Competency in the classroom 

!
Intervention!
A significant development at BHS regarding student supports has been the advent of the 
intervention team. The 2012 WASC visiting team indicated that, while we had several potential 
interventions in place for struggling students, there was a lack of coherence and structure around 
how students were assigned to interventions, which interventions were most effective and how 
access and benefits interventions were communicated to the BHS community. The intervention 
team was created to address these needs.  Currently the Intervention and Support Coordinator is a 
0.6 FTE LCAP funded position.!
!
The intervention team meets twice monthly and includes representatives from the various on- 
campus interventions. This group has been able to use the Academic Support Index in 
conjunction with a transition rubric as a way of pre-identifying students transitioning from 
middle school to high school for interventions and supports. By looking at a comprehensive list 
of pre-identified students who most likely need interventions as they enter high school, we’ve 
been able to ensure that our most needy students are appropriately connected to an intervention. 
The intervention team has also created a flow chart indicating how students are assigned both 
academic and/or social/emotional interventions.  !
!
Some of the new and/or expanded academic interventions available for BHS students include !
!
● Academic Choice Support Classes: BHS introduced these 9th and 10th grade courses 

designed to support struggling students in the AC program. These classes meet daily 
during the school day and are taught by credentialed teachers. The AC Support teachers 
communicate regularly with families and teachers of struggling students. 

● The Student Learning Center: More students are using the tutoring services in our 
SLC, which is open Monday through Thursday after school 6pm. The SLC is staffed by 
tutors from UC Berkeley and is open to all our students. 

● The College and Career Center: The CCC has increased services it provides to support 
students with college readiness and college application and financial aid process. 



!

! 66!

● IB Tutorial / Mentors: This new tutorial was created this year to support 9th grade 
students struggling in the Berkeley International High School. The tutorial runs twice a 
week after school and is taught by a teacher from IHS. Students in this program will also 
receive mentors who will meet with them on a regularly basis. 

● AC / IB Humanities Tutors:  Cal students help tutor upper grades in Academic Choice 
and IHS humanities classes. 

● BRIDGE: Originally designed to support 9th and 10th graders, the BRIDGE program 
has been expanded to include 11th and 12th grade cohorts. This program is an Academic 
support program for students in 9th through 12th grade.The program is a transition 
program for students from middle school to high school. Cohorts remain together for 
their entire high school career and have the same teacher for all four years (to the extent 
possible). This class meets daily during 7th period. 

● Academic Language Development: This course was designed to meet the needs of our 
Long Term English Language Learner freshmen students. This course is designed to 
empower students through developing academic language skills.  Academic Language is 
the formal language written and spoken in the classroom (in all subject areas) as well as 
college and professional work settings.   

● The special education department expanded the Cooperative Learning Center (CLC) 
classes and Counseling Enriched Class (CEC) classes to emphasize skills needed for 
effective transition outcomes. 

!
!
ESLRs!
In 2010-11, BHS reworked our ESLRs and came up with a new acronym of SOLID:!

SKILLS!
ORAL AND WRITTEN COMMUNICATION!
LEARNING TOGETHER                                                                                              !
INDEPENDENCE!
DISCOVERING COMMUNITY!

!
Following our WASC self study of 2010-12, feedback from students and staff demonstrated 
strong support for our ESLRs, but most argued that explicitly labeling them as ‘ESLRs’ or 
putting up SOLID posters was of limited value.  Teachers who were polled felt that their students 
would not benefit from having to memorize the SOLID acronym or its components.  Rather, they 
argued, it was more important to teach the skills and values themselves.  Our WASC Leadership 
Team agreed with this assessment and, even though we had beautiful SOLID posters, we stepped 
away from the ESLR "campaign” approach and, instead, embedded ESLRs into the curriculum.  
We are confident that visitors to BHS classrooms will see our ESLRs in action on a regular basis, 
even if students themselves do not know what each ESLR is called.  Part four of this report 
contains a chart that shows areas of our action plan that are aligned with the SOLID ESLRs.    !
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!
!
Technology!
In the three years since our last WASC visit, technology changes have included:!
● Special Education Department purchased three laptop banks for students with IEPs, as 

well as Chromebooks explicitly targeted for students with IEPs 
● Purchase of an additional five Chrome Carts for general education students, bringing total 

number of carts to 17 
● LCD projectors and interactive boards in new classrooms. 
● Expanded network bandwidth to accommodate SBA tests 
● Pilot of the LMS Canvas 
● Pilot of a “flip classroom” in some of the AP Government classes 
● Pilot of an E-book in some of the Chemistry classes 
● IHS classes started using Turnitin.com 
● Increased use of online assessments 
● Increased use of Illuminate scannable answer sheets that allow teachers to give students 

immediate feedback within minutes of completing a quiz 
● Special Education Department added accommodations software including ReadOutloud, 

Kurzweil, Snap and Read, and CoWriter. 
!
!
College Readiness!
In the past three years BHS has taken great strides in supporting college readiness for all 
students. The new initiatives and strengthened supports include:!
● Pathway for students to enroll in Berkeley Community College (BCC).  Our college 

counselor walks students through every step, including ID numbers, assessments tests, 
enrollment.  

● PERSIST to College, a concurrent enrollment program for high school juniors and 
seniors who wish to start college before graduating from high school.  Students enroll in 
2-3 Berkeley City College courses, while continuing to take classes at Berkeley High.  
All students enroll in an English course and two elective courses during their first 
semester of the program, earning high school credits and college units.   

● Trades Fair this year was moved to BHS campus.  Previously hosted in the city’s 
continuation high school, the Trades Fair is opportunity for our students to meet 
representatives from trades in booths set up in the gymnasium.   From cement masons to 
operating engineers, 17 trades were represented in our November 2014 event. 

● Encouraging wider and more systematic school-wide use of Career Locker, a career 
development website to help students with career awareness and exploration and 
planning. 

● Whole-class CSU workshops for seniors.  
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● Increased college field trips for students. 
● College Preparation Class (serves 60-80 seniors primarily those with disabilities and 

English Learners at risk for non-graduation). 
● Transcript Evaluation Service (TES) for all BHS sophomores.  Each student is tagged in 

Illuminate by their current highest level of post-secondary eligibility.  All 10th graders 
had a report from TES mailed home detailing their status on CSU/UC eligibility.  
Counselors were trained in how to interpret TES reports to support students. 

● BHS teachers are working with BCC articulation. 
!
School Structure: Small Schools and Programs!
The WASC visiting team of 2012 urged BHS to find ways to reduce ethnic disparity in our 
lottery system and how students are assigned to learning communities within our school.  To 
date, BHS has not moved to change our lottery system because there are compelling arguments 
in favor of the current system, despite some disadvantages.  The structure itself is discussed in 
greater detail on pp 3-5 of chapter one. !
!
To support the success of all students, BHS in the past decade evolved from a single 
comprehensive high school into six distinct learning communities (one of these is being phased 
out).   Students choose their learning community through a lottery system that allows them a 
limited amount of ranked choices.  Among their rankings, students must choose one of the two 
large programs but do not have to rank any of the small schools.  Data shows that having 
learning communities within BHS has helped our students to perform better overall, as measured 
in multiple measures.  For example, our African American and Latino students have vastly better 
graduation rates than do their peers in the county and the state  -- an outcome at least partially 
ascribed to our small schools. Our structure has resulted in an uneven distribution of ethnicities 
across learning communities, which strikes some observers as segregation, while proponents 
value the opportunity to support academically disenfranchised students of color.  !
!
!
!
!
!
!
!
!
!
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SECTION THREE:   
Ongoing School Improvement 

  

 
Our Single Plan for Student Achievement is reviewed and updated yearly.   Four years ago our 

SPSA went through a significant overhaul in the 2010-12 WASC self study.  BHS followed an 

extensive process of program analysis, data inquiry, and stakeholder feedback to review our 

action plan for the self-study.  This review included multiple rounds of analysis/discussion 

among home groups, focus groups, and the WASC leadership team, which led to our critical 

academic needs and our revised action plan. Minor adjustments were made to the plan in the 

following year's 2013-14 SPSA review.   

 

This year our action plan went through another significant change when we adjusted our growth 

targets to reflect California’s transition from CST to SBA, and we added the Academic Support 

Index (ASI), which affords us a deeper, more nuanced look at our students’ disaggregated 

demographic data.  (For more information on the ASI, see pp. 6-8.)  Because the ASI is a new 

feature in our SPSA, stakeholders need to be educated in how the ASI works and how to 
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interpret data through the ASI filter.  We have held professional development sessions for 

teachers that focused on the ASI, and informed our School Site Council how we use the ASI to 

target our interventions at BHS.  We will continue throughout the school year to hold similar 

sessions for other stakeholders.  Although usually our SPSA is ready before the academic year 

begins, this year we continued to revise the plan after school began due to the addition of the ASI 

and the transition away from CSTs. 

  

All of our SPSA changes go through multiple stakeholders’ eyes.  The annual review of our 

SPSA includes presentations of growth-target data and action items for classified and 

credentialed staff, students, parents and other community members.  Feedback is collected both 

electronically and via paper documentation. After feedback is collected, it is reviewed by 

administrators and teacher leaders in order to refine the plan by adding, deleting, or modifying 

action items, as well as growth targets.  Drafts in progress are usually shared with staff for 

further feedback before a final draft is taken to the SSC district board for approval.  Our SPSA 

and our WASC action plan are one and the same.  In the appendix of this report are copies of the 

following SPSAs: 

● 2014-15 plan 
● 2013-14 plan 
● 2012-13 plan 

 

This midterm report was prepared following a similar procedure as the SPSA.  Data was 

presented to multiple stakeholders, who supplied feedback.  The report itself was written, 

reviewed, and revised by a WASC follow-up committee that included the entire administrative 

team and two teacher leaders. 
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SECTION FOUR:   
School-wide Action Plan Progress 

Part A:  Critical Areas and Key Issues 
 
 

 
 
Critical Areas for Follow-up Noted by WASC Visiting Team 
In their 2012 Report, the WASC Visiting Committee affirmed the following five critical 
academic needs that had been selected already by BHS as the goals for our action plan.  The 
visiting team concurred that these five critical academic needs should be identified as critical 
areas for follow-up: 
  
   1.  Increase proficiency and performance of all students in academic language, while 

accelerating the proficiency and performance gains of African American, English 
Learner and Latino students in academic language. 

  
   2.  Increase proficiency and performance of all students in mathematics, while 

accelerating the proficiency and performance gains of African American, English 
Learner and Latino students in mathematics. 
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   3.  Create a culture of high expectations for academic achievement for all students 
through the use of disaggregated assessment data from internal and State CST sources. 

  
   4.  Improve student engagement and achievement through innovative, standards-

based curriculum that addresses the range of students’ needs. 
  
   5.  Increase access and utilization of social and emotional support for all students, 

with an emphasis on struggling students. 
  
The BHS WASC Leadership Team adopted these five areas as the goals for our action plan, 
aligning our SPSA with the WASC critical areas for follow up.  Because the state of California is 
transitioning from CSTs to SBA, Goal #3 was modified to delete reference to assessment data. 
  
  
Key Issues Noted by 2012 WASC Visiting Team 
In their 2012 Report, the WASC Visiting Committee made the following recommendations: 
  
Organization 
° The system for school governance needs to be clarified to make transparent the flow of 
decisions or advice in coordination with district mission and goals. 
° There is an urgent need to build faculty capacity and community interest in the benefits of 
consistent integration of state and district assessments within the school action plan and the 
thirteen separate PD plans. The equity goals of the PD plans need to integrate multiple measures 
of standards-based assessment data from CSTs, CAHSEE, CELDT as part of the theory of the 
action for each plan.   
° A concerted, focused effort is needed to build a schoolwide accountability system, led and 
monitored by the principal, and linked to the implementation of an updated, prioritized action 
plan for the whole school.  
° The administrative team needs to engage more parents who are representative of the subgroups 
of students in the array of advisory and governance activities that support student learning. 
° Although there are many opportunities for students at BHS, there needs to be a more coherent 
picture of how the excellent work of the SLCs and the array of student supports directly 
contribute multiple measures of effectiveness to a more focused, comprehensive schoolwide 
action plan. 
° The demographics of the entire student population need to be mirrored in each SLC in an 
equitable manner. District attention to the review of the lottery system is needed to ensure 
equitable access to rigorous curriculum and support. 
  
Curriculum 
° Needs to promote full participation in and examination of reliable CST data in every core 
subject for every grade level, disaggregated by learning community, gender, race and feeder 
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school to continue to increase the extent to which students are participating in rigorous, relevant 
standards based curriculum.  
° Compare CST results to student grades in each subject tested. 
° Develop partnerships with parent groups, community leaders and student groups to increase 
participation in CST. 
° Continue to explore and implement effective instructional strategies that raise the levels of 
student engagement and understanding.  
° Develop consistent school wide policies and practices on common grading, attendance and 
homework.  
° Develop a new system that enrolls and supports students in learning academies that reflects the 
demographics of the school. 
  
Instruction 
° Despite the large number of students who perceived the monthly advisory meeting to be of 
little use, Advisory has great potential.  The process needs to be revisited and improved.  
° The CST scores in Biology, Physics, and mathematics in general have been dropping. 
° Every core course needs be mapped to the CA state standards by subject area teams as modeled 
by the math department thus far. 
° Daily lesson objectives in core classes need to be linked to the CA state standards and assessed 
at the end of a lesson. 
  
Assessment and Accountability 
° Use of common formative assessments to drive daily instruction. 
° Administration needs to monitor the various PD plans and their effective implementation to 
measure student outcomes. 
° The need for the entire staff to implement academic language development as prescribed in 
Constructing Meaning. 
° The need to emphasize the importance of CST testing to all stakeholders. 
° All departments need implementation of common assessments aligned to state curriculum 
standards 
° Datawise is inadequate at fulfilling staff’s data analysis needs. 
  
School Culture 
° BHS needs to reach out to and recruit parents of color to join school governance venues such as 
the SSC. 
° Students need to be connected with the school resources that will help them achieve their goals. 
° School policies regarding student participation in athletics and clubs need to be clarified and 
consistent. 
° BHS needs to continue the focus for all administrative and safety staff to consistently motivate 
students to get to class on time and assure all safety entrances are used appropriately.  
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SECTION FOUR:  

School-wide Action Plan Progress 
Part B:  Action Plan Accomplishments and Next Steps 

 

 
 
 
The following section summarizes our action plan accomplishments and next steps.  The 
cross-walk chart articulates action items with our ESLRs and the previous WASC visiting 
team's key issues.  The BHS goals are also aligned with our district's LCAP goals. 
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B
H

S A
C

T
IO

N
 PL

A
N

 G
O

A
L

 O
N

E
: 

Increase proficiency and perform
ance of all students in academ

ic language,  
w

hile accelerating the proficiency and perform
ance gains of all students w

ith an A
cadem

ic Support Index of three or higher.  
 

A
LIG

N
ED

 W
ITH

 D
ISTR

IC
T LC

A
P G

O
A

L O
N

E: 
H

igh quality classroom
 instruction and curriculum

, w
ith academ

ic interventions to elim
inate barriers to student success. 

A
ll students graduate college and career ready. 

 
   Sum

m
ary of G

oal O
ne Progress: 

W
e have im

plem
ented several im

portant actions to achieve G
oal O

ne, as w
ell as addressing key issues presented by the 2012 W

A
SC

 
visiting team

. Specifically, the W
A

SC
 team

 suggested that B
H

S need to “C
ontinue to explore and im

plem
ent effective instructional 

strategies that raise the levels of student engagem
ent and understanding” and also expressed “The need for the entire staff to im

plem
ent 

academ
ic language developm

ent as prescribed in C
onstructing M

eaning.” W
e have addressed these key issues through school-w

ide 
C

onstructing M
eaning trainings and the im

plem
entation of our C

onstructed R
esponse w

riting initiative.   
 

C
onstructing M

eaning is a research-supported approach that includes strategies to raise student achievem
ent in the area of A

cadem
ic 

Language. B
y ensuring that all teachers have been trained in C

M
, w

e now
 have a com

m
on language to talk about instruction in m

eaningful 
w

ays.  This com
m

on training also enables teachers to focus on the essential skill of A
cadem

ic Language Proficiency.  O
ur C

onstructed 
R

esponse w
riting initiative ensures that all 9th and 10th grade students have the opportunity to read and respond to inform

ational text using 
argum

entative w
riting. B

y having all teachers involved in scoring student w
riting, our teachers have had the opportunity to think m

ore 
deeply about the individual role they play in developing student language proficiency across all content areas. 
 The w

ork w
e have done at B

H
S in this area has led to m

eaningful collaboration w
ith the district ELD

 C
oordinator and the M

iddle School 
ELA

 C
oach around im

plem
enting C

M
 districtw

ide and expanding C
R

 to the m
iddle schools.  O

ur next steps in G
oal O

ne w
ill include 

continuing to provide C
M

 training for new
 teachers, continuing to em

bed professional developm
ent around C

M
 into our M

onday PD
 

sessions, offering a w
eeklong voluntary paid sum

m
er training for PD

 Leads and teachers interested in deepening their practice in C
M

 and 
continuing collaboration w

ith the rest of district. 
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A

ction Item
s 

A
ctions T

aken 
E

vidence 
E

SL
R

s 
W

A
SC

 K
ey Issues 

N
ext. Steps 

1.1 Increase access to A
cadem

ic 
Language for all students by 
training all teachers in C

onstructing 
M

eaning: research-based collection 
of instructional strategies 
developed for English Learners.  

• 1.1.1 C
ontinue to offer 3-day 

w
orkshops for C

onstructing 
M

eaning and related trainings 
for all teachers and all new

 
hires. 
•1.1.2 Include annual prescribed 
days in PD

 calendar to support 
on-going skill developm

ent of 
C

M
 practices for teachers. 

*1.1.3 A
ll PD

 Leaders w
ill 

becom
e Trainer of Trainers for 

C
M

  
.  

 1.1.1 O
ffered 3-day 

w
orkshops for 

C
onstructing M

eaning 
and related trainings for 
all teachers and all new

 
hires. 
•1.1.2 Included annual 
prescribed days in PD

 
calendar to support on-
going skill developm

ent 
of C

M
 practices for 

teachers. 
 

PD
 agendas 

W
orkshop 

agendas 
W

orkshop  
PD

 calendar 

O
ral and W

ritten 
C

om
m

unication 
Speak confidently 
and clearly. 
W

rite essays or 
reports w

ith few
 

m
istakes. 

C
urriculum

  
� C

ontinue to explore and 
im

plem
ent effective 

instructional strategies 
that raise the levels of 
student engagem

ent and 
understanding.   
 A

ssessm
ent and 

A
ccountability  

�The need for the entire 
staff to im

plem
ent 

academ
ic language 

developm
ent as 

prescribed in 
C

onstructing M
eaning. 

1.1.1 C
ontinue to offer 3-day 

w
orkshops for C

onstructing 
M

eaning for all new
 hires. 

•1.1.2 C
ontinue to include 

annual prescribed days in PD
 

calendar to support C
M

 
practices  
*1.1.3 A

ll PD
 Leaders w

ill 
becom

e Trainer of Trainers 
for C

M
  

1.1.4 O
ffer w

eek long 
“D

eepening C
M

 practice” 
Sum

m
er Training open to all 

teachers (strongly encouraged 
for PD

 Leads) 
 

1.2. Teachers w
ill increase use of 

academ
ic language strategies:  

     • 1.2.1 D
aily agendas that 

include academ
ic language 

learning objectives. 
      

1.2. Teachers increased use 
of academ

ic language 
strategies:  
     • 1.2.1 D

aily agendas that 
include academ

ic 
language learning 
objectives. 

C
lassroom

 
observations:  
Increased use of 
sentence fram

es, 
Structured 
Student Talk”, 
daily agendas and 
learning 
objectives 
  

O
ral and W

ritten 
C

om
m

unication 
Speak confidently 
and clearly. 
W

rite essays or 
reports w

ith few
 

m
istakes. 

C
urriculum

  
� C

ontinue to explore and 
im

plem
ent effective 

instructional strategies 
that raise the levels of 
student engagem

ent and 
understanding.   
 A

ssessm
ent and 

A
ccountability  

�The need for the entire 
staff to im

plem
ent 

academ
ic language 

developm
ent as 

prescribed in 
C

onstructing M
eaning. 

1.2. Teachers w
ill continue to  

increase use of academ
ic 

language strategies and daily 
agendas that include language 
learning objectives: 
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1.3 Increase the average am
ount of 

expository w
riting across all 

subjects across the school, 
particularly the hum

anities.   
    • 1.3.1 Establish m

inim
um

 
expectations per grading period. 

1.3.1 (a) C
ontinue to ensure that 

students in 9th grade w
rite and 

receive feedback on a m
inim

um
 

of four, school-w
ide academ

ic 
essays per year (includes ELA

 
pre and post in 9th and tw

o 
C

onstructed R
esponse essays) 

1.3.1(b) C
ontinue to ensure that 

students in 10th grade w
rite and 

receive feedback on a m
inim

um
 

of seven (four?), school-w
ide 

academ
ic essays per year 

(includes ELA
 pre and post, 

w
orld history pre and post, and 

three C
onstructed R

esponse 
essays) 

    • 1.3.2 D
esign rubrics aligned to 

com
m

on core standards. 
 1.3.3. A

ll teachers in all subject 
areas participate in adm

inistering, 
scoring, and calibrating constructed 
response essays 
 1.3.4.  C

reate an additional pilot 
intervention providing one on one 
w

riting support for students scoring 
FB

B
/B

B 

1.3 Increased the average 
am

ount of expository w
riting 

across all subjects across the 
school, particularly the 
hum

anities.   
 1.3.1 (a) Ensured  that 

students in 9th and 10th 
grade w

rote and received 
feedback on a m

inim
um

 
of four, school-w

ide 
academ

ic essays per year 
(includes ELA

 pre and 
post in 9th grade and tw

o 
C

onstructed R
esponse 

essays) 
1.3.1(b) Ensured that 

students in 10th grade 
w

rite and receive 
feedback on a m

inim
um

 
of five  school-w

ide 
academ

ic essays per year 
(including ELA

 pre and 
post, w

orld history pre 
and post, and three 
C

onstructed R
esponse 

essays) 
    • 1.3.2 D

esigned rubrics 
aligned to com

m
on core 

standards. 
 1.3.3. A

ll teachers in all 
subject areas participated in 
adm

inistering, scoring, and 
calibrating constructed 
response essays 
 1.3.4.  C

reated an additional 
pilot intervention providing 
one on one w

riting support 
for students scoring FB

B
/B

B
 

 

C
onstructed 

R
esponse 

Schoolw
ide 

(11,000 essays 
w

ritten and 
scored last year) 
C

om
m

on 
A

ssessm
ent in 

W
orld H

istory  
Illum

inate D
ata 

Essays 

O
ral and W

ritten 
C

om
m

unication 
W

rite essays or 
reports w

ith few
 

m
istakes. 

 
S

kills 
U

se reading, 
w

riting, and m
ath 

for m
eaningful 

projects. 

C
urriculum

  
� C

ontinue to explore and 
im

plem
ent effective 

instructional strategies 
that raise the levels of 
student engagem

ent and 
understanding.   
 A

ssessm
ent and 

A
ccountability  

�The need for the entire 
staff to im

plem
ent 

academ
ic language 

developm
ent as 

prescribed in 
C

onstructing M
eaning. 

    • 1.3.1 Establish m
inim

um
 

expectations per grading 
period. 
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1.5 Establish collaboration w
ith 

D
istrict for A

cadem
ic Language 

goals. ● 
1.5.1B

H
S PD

 Leaders and 
D

istrict m
iddle school and 

K
-5 literacy coaches to 

align strategies to im
prove 

academ
ic language. 

● 
1.5.2. Support the increase 
in the num

ber of m
iddle 

school teachers trained in 
C

M
 by inviting them

 to 
our trainings. 

1.5 Established collaboration 
w

ith D
istrict for A

cadem
ic 

Language goals. 
● 

1.5.1B
H

S PD
 

Leaders and D
istrict 

m
iddle school and 

K
-5 literacy 

coaches to align 
strategies to 
im

prove academ
ic 

language. 
● 

1.5.2. Support the 
increase in the 
num

ber of m
iddle 

school teachers 
trained in C

M
 by 

inviting them
 to our 

trainings. 

B
H

S ELD
 

C
oordinator 

m
eetings w

ith 
D

istrict ELD
 

C
oordinator 

Six M
iddle 

School teachers 
attended B

H
S 

sum
m

er C
M

 PD 

N
A 

C
urriculum

  
�

 C
ontinue to explore 

and im
plem

ent effective 
instructional strategies 
that raise the levels of 
student engagem

ent and 
understanding.   
 A

ssessm
ent and 

A
ccountability  

�
 The need for the entire 

staff to im
plem

ent 
academ

ic language 
developm

ent as 
prescribed in 
C

onstructing M
eaning. 

1.5 C
ontinue collaboration 

w
ith D

istrict for A
cadem

ic 
Language goals. 
 

1.6 Establish baseline for new
 SB

A
 

tests. 
 

 
 

N
A 

N
A 
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B
H

S A
C

T
IO

N
 PL

A
N

 G
O

A
L

 T
W

O
: 

Increase proficiency and perform
ance of all students in m

athem
atics, w

hile accelerating the proficiency and perform
ance gains 

of all students w
ith an A

cadem
ic Support Index of three or higher. 

 
A

LIG
N

ED
 W

ITH
 D

ISTR
IC

T LC
A

P G
O

A
L O

N
E: 

H
igh quality classroom

 instruction and curriculum
, w

ith academ
ic interventions to elim

inate barriers to student success. 
A

ll students graduate college and career ready. 
 

   Sum
m

ary of G
oal T

w
o Progress: 

In the area of goal tw
o, the W

A
SC

 visiting team
 raised several key issues. In particular, the team

 em
phasized the need for the M

ath 
departm

ent to continue and develop the use of “com
m

on assessm
ents aligned to the state curriculum

 standards.” In term
s of com

m
on 

assessm
ent the M

ath D
epartm

ent developed and adm
inistered a com

m
on pre-assessm

ent for A
lgebra 1, G

eom
etry, IM

P 2, A
lgebra 2 and 

IM
P 3. W

ith the incom
ing C

C
SS M

ath standards, the departm
ent has m

apped the overlapping areas for the pre-existing standards and the 
C

C
SS M

ath standards in order to create assessm
ents that address these com

m
onalities. 

 A
nother key issue pointed out by the W

A
SC

 visiting team
 is the need for teachers to use “com

m
on form

ative assessm
ents to drive daily 

instruction.” In the intervening years, adm
inistrators involved in the evaluation process for m

ath teachers have discussed the central role of 
both inform

al and form
al assessm

ents and have used assessm
ent as a focus for the evaluation process. 

 The team
 also recom

m
ended that B

H
S “explore and im

plem
ent effective instructional strategies that raise the levels of student engagem

ent 
and understanding.” To this end, the m

ath departm
ent has em

ployed new
 m

ethodologies particularly geared tow
ards supporting our target 

groups of students. These m
ethods include the C

A
H

SEE preparation iM
entorcorps intervention and the use of “M

yM
athLab.” 

 The current focus of the M
ath D

epartm
ent is the shift to the new

 international C
C

SS M
ath 1 curriculum

 for incom
ing 9th grade students. 

B
H

S leadership w
as able to secure additional resources for the transition to the new

 curriculum
 in the form

 of a .6 Teacher on Special 
A

ssignm
ent in M

ath position. This year M
ath Professional D

evelopm
ent has focused on the transition to the new

 course and curriculum
. A

 
core group of G

eom
etry teachers has m

et regularly to pilot 3 different possible curriculum
s for the new

 C
C

SS course. The exploration of the 
different existing curriculum

s has led to thoughtful w
ork around “effective instructional strategies that raise the levels of student 

engagem
ent and understanding.” There is a thoughtful tim

eline in place for selecting the curriculum
 this spring and creating com

m
on 

interim
, form

ative assessm
ents for the course to be im

plem
ented next year. These assessm

ents w
ill be created by the end of this academ

ic 
year. 
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A

ction Item
s 

A
ctions T

aken 
E

vidence 
E

SL
R

s 
W

A
SC

 K
ey Issues 

N
ext Steps 

2.1 Im
plem

ent com
m

on pre-, interim
-, and 

sum
m

ative m
ath assessm

ents that reflect 
incom

ing com
m

on core standards/existing 
state standards. 

•2.1.1 D
evelop and adm

inister a 
com

m
on pre-assessm

ent for incom
ing 

9
th graders in algebra 1, geom

etry, and 
im

p2. 
• 2.1.2  U

se results of universal 
screening (pre-assessm

ent) to identify 
students in need of intervention, and 
direct to tutoring.   
• 2.1.3  O

ngoing professional 
developm

ent in research-based 
instructional strategies for m

ath teachers 
linking results of assessm

ent to 
instruction.  
• 2.1.4  A

dm
inistrators to use C

STP 5 
(how

 teachers use assessm
ent) as m

ajor 
focus of their evaluations / observations, 
and in their general w

ork w
ith teachers 

2.1.5  U
se results of universal screening 

(pre-assessm
ent) and first quarter grades 

to identify students in need of 
intervention support for m

ath C
A

H
SEE.   

 

2.1 Im
plem

ent com
m

on pre-, 
interim

-, and sum
m

ative m
ath 

assessm
ents that reflect 

incom
ing com

m
on core 

standards/existing state 
standards. 

•2.1.1 D
eveloped and 

adm
inistered a com

m
on 

pre-assessm
ent for all 

students in A
lgebra 1, 

G
eom

etry, IM
P 2, A

lgebra 
2, and IM

P 3 
• 2.1.4  A

dm
inistrators 

discussed role of inform
al 

and form
al assessm

ent 
w

ith every teacher on 
evaluation cycle (how

 
teachers use assessm

ent) 
as m

ajor focus of their 
evaluations / observations, 
and in their general w

ork 
w

ith teachers 
2.1.5  Students have been 
identified using first 
quarter grades and pulled 
for intervention support 
for m

ath C
A

H
SEE for the 

past tw
o years. 

Illum
inate data 

 PD
 A

gendas 
  

S
kills 

U
se reading, w

riting, and 
m

ath for m
eaningful 

projects. 
 

A
ssessm

ent and 
A

ccountability  
�

 U
se of com

m
on form

ative 
assessm

ents to drive daily 
instruction. 
�

 A
ll departm

ents need 
im

plem
entation of com

m
on 

assessm
ents aligned to state 

curriculum
 standards 

 O
rganization 

�
 A

 concerted, focused effort 
is needed to build a 
schoolw

ide accountability 
system

, led and m
onitored by 

the principal, and linked to 
the im

plem
entation of an 

updated, prioritized action 
plan for the w

hole school.  

• 2.1.2  U
se results 

of universal 
screening (pre-
assessm

ent) to 
identify students in 
need of 
intervention, and 
direct to tutoring.  
(This w

as done by 
individual teachers 
and in sm

all groups, 
but not in a form

al 
w

ay by the 
departm

ent). 
• 2.1.3  O

ngoing 
professional 
developm

ent in 
research-based 
instructional 
strategies for m

ath 
teachers linking 
results of 
assessm

ent to 
instruction.  
   

2.2 O
pportunities for specific practice 

around standards covered in C
A

H
SEE 

m
ath:   

• 2.2.1 A
ccess and opportunities to take 

practice tests and get results by strand 
to inform

 instruction.  
• 2.2.2 U

se “iM
entor program

” and 
“M

yM
athLab” to support students in 

m
ath curriculum

. Integrate 
Im

entorcorps program
 into the 

curriculum
 of the algebra one course 

• 2.2.3 Test-taking practice 

2.2 O
pportunities w

ere given 
for specific practice around 
standards covered in 
C

A
H

SEE m
ath:   

• 2.2.1 Identified students had 
access and opportunities to 
take practice tests and get 
results by strand to inform

 
instruction.  
• 2.2.2 U

sed “iM
entor 

program
” and “M

yM
athLab” 

to support students in m
ath 

C
A

H
SEE pass rates for 

students w
ho 

com
pleted at least 3 of 

the 6 sections of the 
IM

entorC
orps program 

  

S
kills 

U
se reading, w

riting, and 
m

ath for m
eaningful 

projects. 
U

se a com
puter, the 

internet or other 
technology for learning. 

C
urriculum

  
�

 C
ontinue to explore and 

im
plem

ent effective 
instructional strategies that 
raise the levels of student 
engagem

ent and 
understanding.   
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curriculum

. Integrated 
Im

entorcorps program
 into the 

curriculum
 of the algebra one 

course 
• 2.2.3 Teachers gave practice 
tests in their classroom

.  
B

R
ID

G
E and A

lg1 students 
had chance to do online 
version through iM

entor. 
2.3 C

ontinue to im
prove accuracy of student 

placem
ent in m

ath courses including tw
o 

rounds of reverse verification, and 
com

m
unication tim

eline w
ith the m

iddle 
schools.   

2.3 Im
proved accuracy of 

student placem
ent in m

ath 
courses, using tw

o rounds of 
reverse verification, and 
clearly com

m
unicated 

tim
eline w

ith m
iddle schools.   

 

C
om

parison of m
ath 

drops in this year, as 
com

pared to previous 
years. 

       N
A

 
       N

A
 

C
ontinue 

com
m

unication 
efforts w

ith m
iddle 

schools, especially 
in light of new

 m
ath 

course offerings as 
a result of the 
transition to the 
International 
Pathw

ay for 
C

om
m

on C
ore 

M
athem

atics 
Standards 

2.4 Secure funding for release tim
e for m

ath 
leadership. 
     •2.4.1 O

ngoing professional 
developm

ent in research-based instructional 
strategies for m

ath teachers. 
2.4.2 R

elease tim
e for m

ath leadership to 
enhance m

ath instruction, m
ath specific-PD

, 
and student outcom

es in m
athem

atics.  
2.4.3 H

ire m
ath coach to focus on transition 

to com
m

on core.   

2.4 Secured funding for 
release tim

e for m
ath 

leadership. 
     •2.4.1 O

ngoing 
professional developm

ent in 
research-based instructional 
strategies for m

ath teachers. 
2.4.2 Provided release tim

e 
for m

ath leadership to 
enhance m

ath instruction, 
m

ath specific-PD
, and student 

outcom
es in m

athem
atics, 

w
ith a focus on the transition 

to C
C

SS 
2.4.3 H

ired m
ath teacher on 

special assignm
ent to focus on 

transition to com
m

on core (.6 
release) 

A
gendas from

 m
ath  

 PD
 m

eetings 
 Job description for 
C

C
SS M

ath Teacher on 
Special A

ssignm
ent 

 
       N

A
 

W
ork to determ

ine 
the structure of 
support 
person/teacher on 
special assignm

ent 
for school year 
2015-16 - decide on 
w

hether to stay w
ith 

current m
odel or 

split the FTE to 
m

ultiple lead 
teachers w

ithin the 
dept. 

2.5 M
ap overlap betw

een incom
ing 

com
m

on core standards and the existing 
2.5 M

apped overlap betw
een 

incom
ing core standards and 

M
ath departm

ent 
docum

ent.   
  N

A 
Instruction  
�

 Every core course needs be  
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standards already in use.   
• 2.5.1 D

evelop and im
plem

ent 
curriculum

 and assessm
ents that target 

the overlapping areas  
• 2.5.2 Pilot team

 and m
ath leadership 

present to departm
ent and adm

in on their 
progress w

ith com
m

on core transition. 
  

the existing standards already 
in use.   

• 2.5.1 D
eveloped and 

im
plem

ented curriculum
 

and assessm
ents that target 

the overlapping areas. 
• 2.5.2 Pilot team

 and 
m

ath leadership presented 
to departm

ent and adm
in 

on their progress w
ith 

com
m

on core transition. 

m
apped to the C

A
 state 

standards by subject area 
team

s as m
odeled by the m

ath 
departm

ent thus far.  

2.6 Investigate courses that w
ork in 

accelerating m
ath skills for struggling 

students.  
     

 
 

S
kills 

U
se reading, w

riting, and 
m

ath for m
eaningful 

projects. 
 

C
urriculum

  
�

 C
ontinue to explore and 

im
plem

ent effective 
instructional strategies that 
raise the levels of student 
engagem

ent and 
understanding 

2.6 Investigate 
courses and 
intervention 
strategies that w

ork 
in accelerating m

ath 
skills for struggling 
students. 

2.7 C
reate com

m
on m

idterm
 and finals 

study packets for alg1, alg2, and geom
etry.   

 

2.7 C
reated com

m
on m

idterm
 

and finals study packets for 
alg1, alg2, and geom

etry. 

Study packets are 
available for all alg 1, 
alg 2, and geom

etry 
teacher to use w

ith 
their students 

L
earning T

ogether 
C

ollaborate effectively 
w

ith others. 
 

   N
A

 
W

ork to create 
sim

ilar packets 
during the 2015-16 
school year for the 
new

 M
ath 1 course 

2.8 Establish baseline for new
 SB

A
 tests. 

 
 

 
   N

A
 

   N
A
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B
H

S A
C

T
IO

N
 PL

A
N

 G
O

A
L

 T
H

R
E

E
: 

C
reate a culture of high expectations for academ

ic achievem
ent. 

 
A

LIG
N

ED
 W

ITH
 D

ISTR
IC

T LC
A

P G
O

A
L O

N
E: 

H
igh quality classroom

 instruction and curriculum
, w

ith academ
ic interventions to elim

inate barriers to student success. 
A

ll students graduate college and career ready. 
 

  Sum
m

ary of G
oal T

hree Progress: 
The W

A
SC

 visiting team
 presented several K

ey Issues in the area of  “C
reating high expectations for academ

ic achievem
ent.”   In 

term
s of instruction, the issues included a need to increase the use of “com

m
on form

ative assessm
ents” in order to inform

 and adjust 
instruction to prom

ote greater achievem
ent. In this area, w

e have im
proved the use of com

m
on assessm

ents by developing a PD
 calendar 

that supports teachers in using inform
ation from

 assessm
ents to think about instruction. A

dditionally, in both W
orld H

istory and 9th and 
10th grade English Language A

rts w
e w

ere able to im
prove our use of com

m
on assessm

ents by aligning them
 to the C

C
SS. B

iology 
teachers have created and im

plem
ented com

m
on form

ative assessm
ents for every unit.  In the classroom

, training in C
onstructing M

eaning 
has supported teachers in m

ore regular use of daily, m
easurable learning objectives. O

n a classroom
 level, assessing students using daily 

objectives represents a pow
erful form

 of tracking student progress to adjust instruction.  
A

dditionally, the team
 pointed to the need to continue to develop “effective instructional strategies that raise the levels of student 

engagem
ent and understanding.” C

M
 also provides teachers w

ith training around m
any strategies for engaging students actively in class. In 

particular, C
M

 focuses on the need for daily structured student talk, a practice w
hich supports the goals of the C

C
SS.  

The visiting team
 also pointed out the need for or “students to be connected w

ith the school resources that w
ill help them

 achieve 
their goals.” The advent of the C

A
H

SEE interventions for students has connected struggling students to som
e of these supports. These 

interventions have included utilizing “im
entorcorps” to prepare B

R
ID

G
E, Long Term

 English Learners and 10th grade A
lgebra students for 

the C
A

H
SEE exam

. A
dditionally, w

e w
ere able to provide C

A
H

SEE intervention by ensuring m
ore optim

al testing settings for our m
ost 

struggling students. A
ll of these interventions contributed to better results. 

The C
A

H
SEE interventions represent one w

ay in w
hich B

H
S is w

orking tow
ards generating “a belief in the value of state and 

district assessm
ents.” Follow

ing the last W
A

SC
 visit, the adm

inistration w
orked hard to ensure that all students participated in the C

ST 
exam

s. A
dditionally, the adm

inistration w
as able to present a m

essage to students, teachers and the com
m

unity around the im
portance of the 

exam
 in collecting actionable data for our school. The result w

as the best C
ST participation for m

any years. B
H

S received an A
PI score for 

the first tim
e in 6 years. W

hile the C
ST scores are no longer the m

easure of school progress in C
alifornia, it is clear that the attitudes 

tow
ards testing at B

H
S have shifted som

ew
hat. 

  A
lso the team

 highlighted the im
portance of focusing adm

inistrative attention tow
ards m

otivating students to “get to class on 
tim

e.” A
t the tim

e of the visit, B
H

S had recently allocated resources for a D
ean of A

ttendance. Each year since the position of D
ean of 

A
ttendance w

as created, attendance rates w
ent up. That said, the rates of tardies still represents an “area for grow

th” for B
H

S. 
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O
ur next steps include developing additional com

m
on form

ative assessm
ents across all content areas. W

e need to continue to 
develop instruction using C

M
 strategies to ensure fidelity of im

plem
entation. A

s w
e m

ove to the Sm
arter B

alanced A
ssessm

ents, w
e w

ill 
have to ensure that all students participate and that there is a clear m

essage presented to the com
m

unity regarding to value of the assessm
ent. 

W
e also have w

ork to do in the area of developing “consistent school w
ide policies and practices for grading, attendance and hom

ew
ork.” 

W
hile there are pockets of shared policies and practices in departm

ents and sm
all learning com

m
unities, it w

ill be im
portant m

oving 
forw

ard for B
H

S to m
ove tow

ards adopting a m
ore coherent school-w

ide approach in this respect. 
 

 
A

ction Item
s 

A
ctions T

aken 
E

vidence 
E

SL
R

s 
W

A
SC

 K
ey Issues 

N
ext Steps 

3.1 C
om

m
on A

ssessm
ents:  

• 3.1.1 Im
prove use of assessm

ents by 
developing a PD

 calendar that supports 
identifying com

m
on outcom

es, 
assessm

ents and interim
 assessm

ents and 
provides training in using assessm

ent 
data to inform

 instruction. 
• 3.1.2 D

evelop &
 im

plem
ent com

m
on 

m
ath assessm

ents that reflect incom
ing 

com
m

on core standards. 
• 3.1.3 C

reate a 9
th &

 10
th grade com

m
on 

reading and w
riting assessm

ents 
focusing on academ

ic language and 
expository w

riting 
• 3.1.4 U

se existing 9
th grade ELA

 
assessm

ents for pre- interim
, and post- 

assessm
ents 

• 3.1.5 D
evelop ELD

 level assessm
ents 

in reading, w
riting, listening, and 

speaking  
• 3.1.6 D

evelop and adm
inister pre-tests 

as com
m

on assessm
ent for all 

disciplines  
• 3.1.7 U

se data from
 com

m
on 

assessm
ents to inform

 instruction. 

3.1 C
om

m
on A

ssessm
ents:  

• 3.1.1 Im
proved use of 

assessm
ents by developing a PD

 
calendar that supports identifying 
com

m
on outcom

es, assessm
ents 

and interim
 assessm

ents and 
provides training in using 
assessm

ent data to inform
 

instruction. 
• 3.1.2 In Process: D

evelop &
 

im
plem

ent com
m

on m
ath 

assessm
ents that reflect incom

ing 
com

m
on core standards. 

• 3.1.3 C
reated a 9

th &
 10

th grade 
com

m
on reading and w

riting 
assessm

ents focusing on academ
ic 

language and expository w
riting 

• 3.1.4 U
sed existing 9

th grade 
ELA

 assessm
ents for pre- interim

, 
and post- assessm

ents 
• 3.1.5 D

eveloped ELD
 level 

assessm
ents in w

riting, speaking  
• 3.1.7 U

sed data from
 com

m
on 

assessm
ents to inform

 instruction. PD
 C

alendar 
 Illum

inate D
ata 

 ELA
 pre/post 

assessm
ents 

 ELD
 Level test 

 PD
 A

gendas 

     N
A

 
A

ssessm
ent and 

A
ccountability  

�
 U

se of com
m

on 
form

ative assessm
ents to 

drive daily instruction. 
�

 A
ll departm

ents need 
im

plem
entation of 

com
m

on assessm
ents 

aligned to state 
curriculum

 standards 

 3.1.6 D
evelop and 

adm
inister pre-tests as 

com
m

on assessm
ent for all 

disciplines  
 3.1.5 D

evelop ELD
 level 

assessm
ents in listening, 

reading  

3.2 State A
ssessm

ents. 
•3.2.1 C

ontinue to increase student 
participation in science C

STs 
•3.2.2 D

eepen the use of disaggregated 
C

ST Science to inform
 instruction in 

science classes.   

•3.2.1 C
ontinued to increase 

student participation in science 
C

STs 

C
ST participation 

rates over three 
years 

N
A

 
O

rganization 
�

 There is an urgent 
need to build faculty 
capacity and com

m
unity 

interest in the benefits of 
consistent integration of 
state and district 

3.2.2 D
eepen the use of 

disaggregated C
ST Science 

to inform
 instruction in 

science classes.   
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assessm
ents w

ithin the 
school action plan and 
the thirteen separate PD

 
plans. The equity goals of 
the PD

 plans need to 
integrate m

ultiple 
m

easures of standards-
based assessm

ent data 
from

 C
STs, C

A
H

SEE, 
C

ELD
T as part of the 

theory of the action for 
each plan. 

3.3 C
om

m
on Practices for Teachers: 

•3.3.1 A
gendas posted each period that 

includes a m
easurable learning 

objective. 
•3.3.2 A

genda also includes language 
objectives,and activities to support those 
objectives. 
•3.3.3 School-w

ide use of research-
based teaching techniques to check for 
understanding. 
•3.3.4 Teachers w

ill im
plem

ent training 
received in C

onstructing M
eaning - 

including G
radual R

elease of 
R

esponsibility and Structured Language 
Practice Strategies.  
•3.3.5 G

rades for assignm
ents posted on 

Pow
erSchool  regularly.  

•3.3.6 A
ttendance taken every period, 

every day. 
•3.3.7 Teachers adhere to hall-pass 
policies and safety officers enforce 
them

. 

•3.3.1 Increased use of agendas 
posted each period that includes a 
m

easurable learning objective. 
•3.3.2 Sm

all increase in the use of 
agendas that include language 
objectives. 
•3.3.3 Increased use of school-
w

ide use of research-based 
teaching techniques to check for 
understanding. 
•3.3.4 In process: Teachers w

ill 
im

plem
ent training received in 

C
onstructing M

eaning - including 
G

radual R
elease of R

esponsibility 
and Structured Language Practice 
Strategies.  
•3.3.6 A

ttendance taken every 
period, every day. 
•3.3.7 O

ver tim
e m

ore teachers 
have adhered to hall-pass policies 
and safety officers enforce them

. 

Posted A
gendas in 

classroom
s 

 Posted O
bjectives 

 C
lassroom

 
O

bservations 
 A

ttendance R
ecords 

 H
allw

ay 
O

bservations 

L
earning 

T
ogether 

C
ollaborate 

effectively w
ith 

others. 
C

ontribute to a 
group in a variety 
of roles. 

C
urriculum

  
�

 C
ontinue to explore 

and im
plem

ent effective 
instructional strategies 
that raise the levels of 
student engagem

ent and 
understanding 

•3.3.2 C
ontinue to support 

teachers to increase their use 
of agendas that include 
language objectives. 
3.3.5 D

iscussions w
ith 

teachers’ union to explore 
options for increasing 
regularity of assignm

ents 
posted on Pow

erSchool.  
3.3.7 Encourage m

ore 
teachers to adhere to hall-
pass policies and safety 
officers enforce them

. 

3.4 Support For Struggling Students:  
• 3.4.1 D

evelop and im
prove access to 

C
A

H
SEE prep resources to identified 

students.  
• 3.4.2 O

pportunities for C
A

H
SEE test 

taking, strategies, and help in classes. 
• 3.4.3 Expand intervention and 
counseling directed at struggling long 

• 3.4.1 D
eveloped and im

proved 
access to C

A
H

SEE prep resources 
to identified students through 
im

entorcorps 
3.4.2 - February test session w

ill 
happen by slc’s thus allow

ing for 
sm

aller setting to increase 
likelihood of success 

3.4.1 - im
entor 

curriculum 
3.4.2 - February 
break out sessions 
3.4.3 ELD

 
C

oordinator 
m

eetings w
ith 

LTELs 

S
kills 

 U
se reading, 

w
riting, and m

ath 
for m

eaningful 
projects. 
U

se a com
puter, the 

internet or other 
technology for 

School C
ulture 

�
 Students need to be 

connected w
ith the 

school resources that w
ill 

help them
 achieve their 

goals. 

• 3.4.2 Increase 
opportunities for C

A
H

SEE 
test taking, strategies, and 
help in classes. 
 3.4.9 Train all-subject area 
teachers to provide skills-
based vertical alignm

ent to 
create greater access to 
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Term
 English Language Learners. 

• 3.4.4 Increase support for existing 
B

H
S/B

C
C

 transition class targeting 
students w

ith disabilities and English 
Learners. 
• 3.4.5 Increase rates of participation in 
tutoring of students behind in credits. 
• 3.4.6 M

ore 7 period support classes 
tied to high-level classes, such as A

P 
support. 
• 3.4.7 C

reate a pathw
ay and support for 

A
frican A

m
erican, EL, and Latino 

students to take SA
T / A

C
T  tests. 

• 3.4.8 C
reate a pathw

ay and support for 
A

frican A
m

erican, EL, and Latino 
students to take A

P / IB
 and high-level 

classes. 
• 3.4.9 Training to all-subject area 
teachers to provide skills-based vertical 
alignm

ent to create greater access to 
higher-level courses. 

• 3.4.3 Expanded intervention and 
counseling directed at struggling 
long Term

 English Language 
Learners. 
• 3.4.4 Increased support for 
existing B

H
S/B

C
C

 transition class 
targeting students w

ith disabilities 
and English Learners. 
• 3.4.5 Increased rates of 
participation in tutoring of 
students behind in credits. 
• 3.4.6 Established 7 period 
support classes tied to high-level 
classes, such as A

P support. 
• 3.4.7 and 3.4.8 C

reated a 
pathw

ay and support for A
frican 

A
m

erican, EL, and Latino 
students to take SA

T / A
C

T  tests 
and to take A

P / IB
 and high-level 

classes. 
3.4.9 Provided PD

 to som
e 

content area teachers to provide 
skills-based vertical alignm

ent to 
greater access to higher level 
courses 
 

3.4.4 class roster for 
B

H
S/B

C
C

 transition 
class 
3.4.5 D

ata collected 
by Student Learning 
C

enter D
irector 

  3.4.6 - Support 
classes for A

P 
English Literature 
and A

P English 
G

ram
m

ar, 
A

P A
ugm

entation 
classes 
  

learning.  
O

ral and W
ritten    

C
om

m
unication 

Speak confidently 
and clearly. 
W

rite essays or 
reports w

ith few
 

m
istakes. 

higher-level courses 

3.5 A
ttendance: 

•3.5.1 R
ecognition or aw

ards for 
increased attendance. 
•3.5.2 O

ngoing outreach to truants and 
their fam

ilies. 
•3.5.3 R

esearch intervention best 
practices from

 other schools. 
•3.5.4 Increase staff/parent/student 
aw

areness of policy changes. 

•3.5.1 Established and distributed 
aw

ards for increased attendance. 
•3.5.2 D

eepened outreach to 
truants and their fam

ilies. 
•3.5.4 Increased 
staff/parent/student aw

areness of 
policy changes. 

A
ttendance data 

A
ttendance prizes 

and certificates 
M

ailings to fam
ilies 

and staff 
Em

ails to staff and 
students 

L
earning 

T
ogether 

C
ontribute to a 

group in a variety 
of roles. 

School C
ulture 

�
 Students need to be 

connected w
ith the 

school resources that w
ill 

help them
 achieve their 

goals. 
�

 B
H

S needs to continue 
the focus for all 
adm

inistrative and safety 
staff to   consistently 
m

otivate students to get 
to class on tim

e and 
assure all safety 
entrances are used 
appropriately. 
 

•3.5.3 R
esearch intervention 

best practices from
 other 

schools. 
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3.6 Public recognition of academ
ic success 

on a regular basis, for exam
ple honor roll.  

A
cadem

ic A
chievem

ent A
w

ards 
C

erem
ony in D

ecem
ber 

Program
 from

 the 
A

ssem
bly 

 N
A 

  N
A 

Increase public recognition 
of academ

ic success on a 
regular basis, for exam

ple 
honor roll.  

3.7 C
om

m
on Expectations for Students: 

•3.7.1 Tie eligibility for extra-curricular 
sports, dances, etc. to attendance in 
class. 
•3.7.2 Tie eligibility for school sports to 
a m

inim
um

 G
PA 

•3.7.3 C
larify and enforce policy on 

perm
ission slips for any activity or field 

trip that necessitates students’ absence 
(sports, clubs, dance rehearsals, 
leadership, etc.) 
•3.7.4 C

larify and enforce policy on 
students in hallw

ays during class hours. 
• 3.7.5 C

larify and consistently enforce 
com

m
on classroom

 behavior 
expectations and discipline procedures.  •3.7.1 Eligibility for sports and 

senior prom
 now

 linked to 
attendance. 
•3.7.2 Eligibility for school sports 
now

 linked to a m
inim

um
 G

PA 
•3.7.3 Policy on perm

ission slips 
w

as clarified.  
 

A
ttendance policies, 

m
ailings, and 

outreach. 
 A

thletics policies, 
m

ailings, and 
outreach. 
 List of students 
blocked from

 prom
, 

w
ork perm

its, and 
athletics. 
 Em

ails to staff. 
 

L
earning 

T
ogether 

C
ollaborate 

effectively w
ith 

others. 
Interact positively 
w

ith people w
ho 

have different 
opinions or beliefs. 
 Independence 
Learn from

 your 
m

istakes.   

School C
ulture 

�
 D

evelop consistent 
school w

ide policies and 
practices on com

m
on 

grading, attendance and 
hom

ew
ork.  

 •3.7.4 C
larify and enforce 

policy on students in 
hallw

ays during class hours. 
 • 3.7.5 C

larify and 
consistently enforce 
com

m
on classroom

 behavior 
expectations and discipline 
procedures.  
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B
H

S A
C

T
IO

N
 PL

A
N

 G
O

A
L

 FO
U

R
: 

Im
prove student engagem

ent and achievem
ent  

through innovative, standards-based curriculum
 that addresses the range of students’ needs. 

 
A

LIG
N

ED
 W

ITH
 D

ISTR
IC

T LC
A

P G
O

A
L TW

O
: 

C
ulturally and linguistically responsive practices in every classroom

.   
A

ll students are engaged and experiencing success in school. 
 

  Sum
m

ary of G
oal Four Progress: 

W
e have m

ade great strides in the area of im
proving student engagem

ent and achievem
ent through innovative, standards-based 

curriculum
 that addresses the range of students’ needs in the past three years. A

ll B
H

S teachers have be trained in C
onstructed M

eaning . 
Last year and this year several PD

 sessions on M
onday m

ornings throughout the school year have continued to address deepening teacher 
practice around C

M
 strategies. The im

plem
entation of C

M
 directly addresses one of the K

ey Issues raised in this area by the W
A

SC
 visiting 

team
, w

hich w
as the need to “continue to explore and im

plem
ent effective instructional strategies that raise the levels of student engagem

ent 
and understanding.” Prescribed trainings in SLC

s and departm
ents have included the topics of creating effective learning objectives, using 

task &
 text analysis in backw

ards planning, utilizing structured student talk and im
plem

enting the gradual release of responsibility in every 
lesson. A

dditionally, in the past tw
o years w

e’ve been able to provide m
ore individual one on one coaching for teachers w

anting support in 
C

M
 im

plem
entation. 

The W
A

SC
 visiting team

 saw
 the value in our current Professional D

evelopm
ent structure. W

e have been able to retain the resources 
needed to m

aintain our unique m
odel of teachers as instructional leaders. O

ur next steps in the area of innovative, standards-based 
curriculum

 w
ill include training all of our staff m

em
bers in C

ultural C
om

petency. Just as training all teachers in C
onstructing M

eaning w
as 

a several years long effort, training all teachers in C
ultural C

om
petency w

ill also take several years to fully im
plem

ent. O
ur first steps in this 

effort have been to train all adm
inistrators, counselors and Professional D

evelopm
ent Teacher Leaders in a three day C

ultural C
om

petency 
training led by Pam

ela H
arrison-Sm

all the Educational Equity and C
om

m
unity Engagem

ent C
onsultant for B

erkeley U
nified School 

D
istrict. This training introduces practices that build on the w

ork w
e have done w

ith C
onstructing M

eaning and provide participants w
ith 

foundational know
ledge for infusing culturally responsive practices into their w

ork w
ith students, fam

ilies, and co-w
orkers. 

A
nother K

ey Issue referenced by the W
A

SC
 visiting team

 w
as the need for B

H
S to m

ap all core courses to “the C
A

 state standards 
by subject area team

s as m
odeled by the m

ath departm
ent thus far. W

e have m
ade great progress in this respect. In particular, over the past 

three years, English teachers at B
H

S have had the opportunity to deepening their know
ledge of the C

om
m

on C
ore Standards through 

m
ultiple PD

 sessions. This past sum
m

er, a core group of English teachers representing all of our learning com
m

unities, participated in a 
B

H
S ELA

 C
om

m
on C

ore w
eek long sum

m
er institute. The purpose of the institute w

as to select C
C

SS ELA
 pow

er standards for teachers to 
focus on, to create a com

m
on rubric for argum

entative w
riting and m

ore im
portantly to design year-long standards aligned Scope and 

Sequence pacing guides for each 9th and 10th grade English course. This objective w
as m

et. 
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B
H

S still has w
ork to do in the area of aligning all core courses to the C

C
SS. N

ext steps w
ill include replicating the process w

e used 
for 9th and 10th grade English for the 11th and 12th grade courses. B

H
S H

istory teachers w
ill also need to replicate the process. A

nother 
im

portant next step w
ill include a sim

ilar effort in Science as w
e m

ove to the N
ext G

eneration Science Standards. 
   

A
ction Item

s 
A

ctions T
aken 

E
vidence 

E
SL

R
s 

W
A

SC
 K

ey 
Issues 

N
ext Steps 

4.1 Support For Innovative, Standards 
B

ased C
urriculum

: 
• 4.1.1 Increase opportunities for 
teacher-led presentations on curriculum

. 
• 4.1.2 PD

 on upcom
ing new

 national 
standards for m

ath and ELA
. 

• 4.1.3 D
evelop a standards-based 

outcom
e m

ap for each course directly 
related to regular interim

 form
ative 

assessm
ents. 

• 4.1.4 A
ll courses align curriculum

 and 
assessm

ents to the state and new
 

com
m

on core standards. 
• 4.1.5 C

reate vertical and horizontal 
integration in English and social studies 
classes. 
 

4.1 Support For Innovative, Standards 
B

ased C
urriculum

: 
• 4.1.1 Increased opportunities for 
teacher-led presentations on curriculum

 
in individual SLC

s and D
epartm

ents. 
• 4.1.2 Provided PD

 on upcom
ing new

 
national standards for m

ath and ELA
. 

• 4.1.3 D
eveloped a standards-based 

outcom
e m

ap for A
LL 9th and 10th 

grade English courses in each learning 
com

m
unity 

• 4.1.4 A
ligned curriculum

 and 
assessm

ents to the state and new
 

com
m

on core standards in 9th and 10th 
grade English courses. In process for the 
transition to C

C
SS aligned M

ath 1 
course. 
 

PD
 A

gendas 
Scope and Sequence 
D

ocum
ents for 9th and 

10th grade English 
courses 
 

  N
A 

Instruction  
�

 Every core 
course needs be 
m

apped to the C
A

 
state standards by 
subject area team

s 
as m

odeled by the 
m

ath departm
ent 

thus far.  

4.1 C
ontinue to 

support Innovative, 
Standards B

ased 
C

urriculum
: 

• 4.1.1 Increase 
opportunities 
for teacher-led 
presentations on 
curriculum

 
during 
SLC

/D
ept and 

A
ll D

ay PD
 

days as 
possible. 
• 4.1.4 C

ontinue 
to w

ork tow
ards 

aligning all 
courses 
curriculum

 and 
assessm

ents to 
the state and 
new

 com
m

on 
core standards. 
• 4.1.5 C

reate 
vertical and 
horizontal 
integration in 
English and 
social studies 
classes. 

4.2 Support For Instructional Strategies A
nd 

A
ssessm

ents That Prom
ote Engagem

ent: 
• 4.2.1 Increase opportunities for 
teacher-led presentations on student 

4.2 Support For Instructional Strategies A
nd 

A
ssessm

ents That Prom
ote Engagem

ent: 
• 4.2.1 Provided opportunities for 
teacher-led presentations on student 

PD
 A

gendas 
 C

lassroom
 

O
bservations 

  Independence 
U

nderstand your ow
n 

learning style. 
 

C
urriculum

  
�

 C
ontinue to 

explore and 
im

plem
ent effective • 4.2.2 D

evelop 
authentic 
assessm

ents 
(include art / m

edia 
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engagem
ent. 

• 4.2.2 D
evelop authentic assessm

ents 
(include art / m

edia m
odels, portfolios, 

etc) and analyze the results to inform
 

instruction. 
• 4.2.3 A

ll departm
ents im

plem
ent 

com
m

on, research-based instructional 
practices from

 C
onstructing M

eaning 
and G

R
R

. 
• 4.2.4   Provide opportunities for 
teachers to observe other teachers’ 
instruction during the school year. 

engagem
ent in SLC

s and D
epartm

ents. 
• 4.2.3 A

ll departm
ents have begun to 

im
plem

ent com
m

on, research-based 
instructional practices from

 C
onstructing 

M
eaning and G

R
R

. 
 

instructional 
strategies that raise 
the levels of student 
engagem

ent and 
understanding 

m
odels, portfolios, 

etc) and analyze the 
results to inform

 
instruction. 
• 4.2.3 C

ontinue to 
support all 
departm

ents in 
im

plem
enting 

com
m

on, research-
based instructional 
practices from

 
C

onstructing 
M

eaning and G
R

R
. 

• 4.2.4   Provide 
opportunities for 
teachers to observe 
other teachers’ 
instruction during 
the school year. 
N

ew
 N

ext Step 
Train all teachers in 
C

ultural 
C

om
petency 

through Pam
ela 

H
arrison Sm

alls 3 
D

ay A
cadem

ies 
4.3 C

oaching and M
entoring:  

• 4.3.1 U
se existing C

STPs, 
M

easurem
ents of Effective Teaching 

Project, or other research to create self-
evaluation rubrics and peer observation 
and peer coaching tools for all teachers. 
• 4.3.2 D

evelop course evaluations that 
provide students opportunities to give 
direct feedback to teachers. 

4.3 C
oaching and M

entoring:  
• 4.3.1 Instructional coaches (4) 
currently use observations and 
individual m

eeting tim
e to support 

teachers 
• 4.3.2 Som

e teachers have developed 
and use an online course evaluation that 
provides students opportunities to give 
direct feedback to teachers. 

O
bservation notes 

from
 coaches 

 O
nline student course 

evaluation form 

Independence 
U

nderstand your ow
n 

learning style. 

C
urriculum

  
�

 C
ontinue to 

explore and 
im

plem
ent effective 

instructional 
strategies that raise 
the levels of student 
engagem

ent and 
understanding 

• 4.3.2 share online 
course evaluation 
form

 through SLC
s 

and D
epts so that 

provide students 
opportunities to 
give direct 
feedback to 
teachers. Encourage 
and support 
teachers in using 
this evaluations. 
M

eet w
ith union 

reps to understand 
w

hat can be 
required of teachers 
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4.4 R
ecognize and acknow

ledge exam
ples 

of innovative, standards-based curriculum
 

created by B
H

S teachers. 
•  4.4.1 Provide PD

 tim
e for teachers to 

discuss and learn from
 colleagues’ 

instructional practices. 

4.4 In som
e areas exam

ples of innovative, 
standards-based curriculum

 created by B
H

S 
teachers have been recognized. 

•  4.4.1 SLC
 and D

epartm
ents (W

orld 
Language, Science) provide regular PD

 
tim

e for teachers to discuss and learn 
from

 colleagues’ instructional practices 
A

cknow
ledge innovative, standards 

based curriculum
 through our B

H
S 

Professional D
evelopm

ent N
ew

sletter 

PD
 A

gendas 
 PD

 N
ew

sletters 

  N
A 

C
urriculum

  
�

 C
ontinue to 

explore and 
im

plem
ent effective 

instructional 
strategies that raise 
the levels of student 
engagem

ent and 
understanding 

4.4 C
ontinue to find 

m
eaningful w

ays to 
ecognize and 
acknow

ledge 
exam

ples of 
innovative, 
standards-based 
curriculum

 created 
by B

H
S teachers. 

•  4.4.1 Ensure 
that SLC

s and 
D

epartm
ents 

provide PD
 tim

e 
for teachers to 
discuss and 
learn from

 
colleagues’ 
instructional 
practices. 
C

ontinue to use 
the PD

 
N

ew
sletter as a 

m
echanism

 for 
recognizing 
teachers 

4.5.  R
etain PD

 / Teacher Leader Structure: 
•  4.5.1 A

nalyze and docum
ent strengths 

and w
eaknesses of existing m

odel.  
•  4.5.2 Present evidence to board / other 
stakeholders to secure alternate funding 
w

hen the federal grant sunsets in 2014. 
•  4.5.3 M

aintain current FTE structure 
w

ith PD
 coordinators and teacher 

leaders 
•  4.5.4 M

aintain M
onday late-start PD

 
m

eeting tim
e. 

4.5.  R
etained PD

 / Teacher Leader 
Structure: 

•  4.5.1 A
nalyzed and docum

ented 
strengths and w

eaknesses of existing 
m

odel.  
•  4.5.2 Presented evidence to board / 
other stakeholders to secure alternate 
funding w

hen the federal grant sunsets 
in 2014. 
•  4.5.3 M

aintained current FTE 
structure w

ith PD
 coordinators and 

teacher leaders 
•  4.5.4 M

aintained M
onday late-start 

PD
 m

eeting tim
e. 

C
urrent PD

 Structure 
 B

oard D
ocum

ent 

  N
A 

O
rganization 

�
 A

 concerted, 
focused effort is 
needed to build a 
schoolw

ide 
accountability 
system

, led and 
m

onitored by the 
principal, and 
linked to the 
im

plem
entation of 

an updated, 
prioritized action 
plan for the w

hole 
school.  
  

4.5.  R
etain PD

 / 
Teacher Leader 
Structure 
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4.6 Post-Secondary C
areers and Paths 

•  4.6.1 Im
prove pathw

ays related to a 
particular career field. 
•  4.6.2 Support for R

egional O
ccupation 

Program
s.  

•  4.6.3 Explore technical education 
options for B

H
S students. 

• 4.6.4 C
ontinue com

m
unity service 

opportunities and internship possibilities 
as an engagem

ent tool. 

4.6 Post-Secondary C
areers and Paths 

•  4.6.1 Im
proved pathw

ays related to a 
particular career field, by sim

plifying the 
transition process betw

een B
H

S and 
local com

m
unity colleges 

•  4.6.2 Supported R
egional O

ccupation 
Program

s by shifting funding to LC
A

P. 
•  4.6.3 Explore technical education 
options for B

H
S students through a 

U
nion C

onstruction C
areer Fair. 

• 4.6.4 C
om

m
unity service opportunities 

and internship possibilities are ongoing; 
for exam

ple, a partnership has been 
established betw

een C
ity of B

erkeley 
Y

outhw
orks and B

H
S. 

   

● 
O

ctober: 
Y

outhw
orks 

A
pplication 

W
orkshop 

C
lassroom

 
Presentations 

● 
10/22/14: 
Students 
C

onservation 
A

ssociation 
C

lassroom
 

Presentations 
● 

11/3/14: Y
outh 

Spirit A
rtw

orks 
C

lassroom
 

Presentations 
● 

11/25/14: U
nion 

C
onstruction 

C
areer Fair 

  

 Independence 
Start planning for life 
after high school. 

   N
A 

● 
1/8/15: 
Exploring 
N

ew
 

H
orizons 

O
utdoor 

School 
Presentation 

● 
1/12/15:  
H

ands on 
B

anking 
C

lassroom
 

Presentations 
● 

1/15/15: 
C

ourse 
H

ackathon @
 

B
C

C
 to 

increase dual 
enrollm

ent 
options 

● 
3/2/15: 
Sum

m
er 

O
pportunities 

Fair 
● 

3/12/15: 
B

erkeley 
W

ide C
ollege 

&
 C

areer D
ay 
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B
H

S A
C

T
IO

N
 PL

A
N

 G
O

A
L

 FIV
E

: 
Increase access and utilization of social and em

otional support for all students, w
ith an em

phasis on struggling students. 
 

A
LIG

N
ED

 W
ITH

 D
ISTR

IC
T LC

A
P G

O
A

L TH
R

EE: 
Safe, w

elcom
ing and inclusive clim

ates. 
A

ll students feel safe and ready to learn. 
 

  Sum
m

ary of G
oal Five Progress: 

 
The W

A
SC

 visiting team
 saw

 that B
H

S has a w
ide array of interventions available to students. O

ne of the K
ey Issues in this area that 

the team
 highlighted w

as the idea that “students need to be connected w
ith school resources that w

ill help them
 achieve their goals.” 

Previous to the m
ost recent W

A
SC

 visit, B
H

S did not have a centralized approach to ensure that struggling students com
ing from

 B
U

SD
 

m
iddle schools  are connected to resources quickly at the high school. Follow

ing that visit, B
H

S created a .6 position for an “Intervention 
C

oordinator” as w
ell as form

ing an “Intervention Team
” including representatives from

 the m
ajor interventions. This team

 created a m
iddle 

school to high school transition rubric in order to assess student needs prior to 9th grade. N
ow

, counselors at all B
U

SD
 m

iddle schools use 
the transition rubric to assess student needs in the areas of academ

ics, behavior, m
ental health, fam

ily/hom
e life, social and peer interactions, 

m
ath skills and ELA

 skills. A
t the high school, w

e use the results of the rubric together w
ith students’ A

SI score (see pages 6 &
 7 for a 

detailed discussion of the A
SI) to connect students to the appropriate interventions. 

 
The inform

ation from
 the transition rubric and the A

SI has allow
ed us to create a “cohort for prioritized intervention.” W

ith this 
cohort, the intervention team

 is able to track students and ensure that these students w
ho m

ost likely need support are connected to at least 
one adult at the school and in m

any cases also receiving direct intervention services through one of our m
any program

s. O
ur next steps in 

term
s of intervention and support include com

m
unicating m

ore clearly w
ith staff and the com

m
unity around the interventions and supports 

that are available. W
e w

ill also w
ork to evaluate the effectiveness of the various interventions students are receiving at B

H
S.  

The visiting team
 also recom

m
ended that B

H
S develop a “m

ore coherent picture of how
 the excellent w

ork of the SLC
s and the 

array of student supports directly contribute m
ultiple m

easures of effectiveness to a m
ore focused com

prehensive action plan.” The 
intervention team

 is in the process of creating this ‘coherent’ picture. O
ur first steps have included creating a com

prehensive flow
 chart 

outlining access to interventions at B
H

S and a clear, accessible resource outlining the target populations and services offered by each of our 
interventions. W

e are also collecting data on cohorts of students participating in the interventions in order to docum
ent successes and learn 

m
ore about w

hat’s w
orking. 

Finally, the W
A

SC
 visiting team

 pointed to the need to “reach out to and recruit parents of color to join school governance venues.” 
W

e have had som
e success recruiting parents of color to participate in the sm

all schools governance and advisory boards, but still have w
ork 

to do in term
s of ensuring participation of a m

ore representative group of parents in the School Site C
ouncil and B

SEP com
m

ittees. W
e do 

now
 have a full-tim

e Latino parent liaison in addition to our existing position for A
frican A

m
erican parent outreach. W

e w
ill continue to 

w
ork tow

ards expanding our efforts in this regard. 
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A
ction Item

s 
A

ctions T
aken 

E
vidence 

E
SL

R
s 

W
A

SC
 K

ey 
Issues 

N
ext Steps 

5.1:  Intervention A
nd C

ounseling: 
• 5.1.1  Form

 intervention support team
. 

• 5.1.2 C
reate com

prehensive list of all 
interventions and contact inform

ation to 
provide to teachers and staff. 
• 5.1.3 C

ounselors w
ill m

eet in first 
quarter of school w

ith 9th graders w
ho 

in their previous schools had three+ 
docum

ented behavioral incidents. 
•  5.1.4 Establish and m

aintain C
ohort 

for Prioritized Intervention each year, 
based on 3+ incidents of prior year. 
•  5.1.5 Identify and support incom

ing 
9th graders in need of additional support 
through transition rubric com

pleted by 
m

iddle school counselors. 
• 5.1.6 Through the use of periodic 
screens of attendance, grades, and 
graduation progress, identify students 
w

ho need intervention and refer to 
appropriate resource/program

. 
• 5.1.7 D

evelop a specific set of 
responses for referrals for suspendable 
offenses 
• 5.1.8  Students tagged in Illum

inate 
according to the support service / 
intervention they receive. 
 

5.1.1 Intervention support team
 w

as 
form

ed and m
eets regularly. 

 5.1.3 C
ounselors m

et in first quarter 
of school w

ith 9th graders w
ho had 

three+ docum
ented incidents. 

 5.1.4 C
ohort for Prioritized 

Intervention w
as established and is 

being m
aintained.  

 5.1.5 Transition rubric for m
iddle 

school counselors com
plete and in 

use. 
 5.1.6 Students identified through the 
use of periodic screens and refered 
to appropriate resource/program

. 
 5.1.7 D

eveloped responses for 
referrals for suspendable offenses 
 5.1.8  Students tagged in Illum

inate 
according to the support service / 
intervention they receive. 
Students on Pow

er School are 
already identified w

ith a discrete 
sym

bol.  

Intervention team
 

agendas 
 Spreadsheet w

ith 
inform

ation and 
contacts for cohort for 
prioritzed intervention 
 Transition rubric for 
m

iddle school 
counselors 
 Illum

inate data 
 Pow

er School 
Intervention Sym

bol 
  

Independence 
U

se skills to solve 
problem

s. 
Learn from

 your 
m

istakes.   
U

nderstand your 
ow

n learning 
style. 

School C
ulture 

�
 Students need to 

be connected w
ith 

the school resources 
that w

ill help them
 

achieve their goals. 
 O

rganization 
�

 A
lthough there 

are m
any 

opportunities for 
students at B

H
S, 

there needs to be a 
m

ore coherent 
picture of how

 the 
excellent w

ork of 
the SLC

s and the 
array of student 
supports directly 
contribute m

ultiple 
m

easures of 
effectiveness to a 
m

ore focused, 
com

prehensive 
schoolw

ide action 
plan.  

 5.1.2 C
reate 

com
prehensive list of all 

interventions and contact 
inform

ation to provide to 
teachers and staff. 
 5.1.8 B

rainstorm
 w

ays to 
educate staff on the sym

bol 
they w

ill see next to 
students nam

es on Pow
er 

School.  

5.2  Increase w
ritten feedback form

s or 
participation of general education teachers 
in IEP, SST, and 504 m

eetings 
    

5.2  Increased w
ritten feedback 

form
s or participation of general 

education teachers in IEP, SST, and 
504 m

eetings 

G
oogle D

ocum
ent 

show
ing  increased 

participation in IEPs, 
SSTs and 504 
m

eetings 

   N
A 

  N
A 

5.2  C
ontinue to increase 

w
ritten feedback form

s or 
participation of general 
education teachers in IEP, 
SST, and 504 m

eetings 
5.3 R

etaining Teachers of C
olor: 

• 5.3.1 Increase the percentage of TO
C

 
at B

H
S to better m

irror the 

5.3.2  TO
C

 recruited and supported 
for existing leadership opportunities. 
5.3.3  O

ne new
 support group 

Leadership roster 
 TO

C
 support group 

   N
A 

  N
A 

5.3.1 W
ork w

ith district H
R

 
to increase the percentage 
of TO

C
 at B

H
S.  
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dem
ographics of our student population.  

• 5.3.2  R
ecruit and support TO

C
 for 

existing leadership opportunities. 
• 5.3.3  C

reate support groups w
/ TO

C
 

and allies. 
 

created for TO
C

 and allies 
(discontinued this year) 

agendas, em
ails 

5.3.2  C
ontinue to recruit 

and further support TO
C

 
for leadership 
opportunities. 
5.3.3  C

reate and sustain 
support groups w

/ TO
C

 and 
allies. 

5.4 H
ealth A

nd W
ellness: 

•  5.4.1.  Increase aw
areness of health 

center services am
ong students, staff, 

and fam
ilies.  

•  5.4.2  Increase access and use of 
B

U
SD

 and city of B
erkeley youth 

services am
ong students, staff, and 

fam
ilies.   

•  5.4.3 Increase the identification of 
students eligible for free / reduced lunch 
and facilitate enrollm

ent by creating 
supported opportunities to com

plete 
online application (for exam

ple: during 
registration).  
• 5.4.4 Increase aw

areness and use of 
B

H
S’ universal free breakfast for 

students.   
5.4.5 Increase access to m

ental health 
and social service support for students 
w

ith IEPs 
5.4.6 Standardize and im

plem
ent a 

strong Social Living curriculum
 for all 

9
th graders and at each grade level. 

5.4.7 O
ffer grade-specific lessons, 

orientations, or assem
blies on pertinent 

issues regarding sex harassm
ent, drug 

and alcohol use, and other pertinent 
psycho-social topics. 

5.4.1.  A
w

areness of health center 
services increased.  
 5.4.2  Increased referrals to B

U
SD

 
and city youth services.   
 5.4.3 O

utreach cam
paign increased 

the num
ber of students signed up for 

free / reduced lunch.  
 5.4.5 Increased access to m

ental 
health and social service support for 
students w

ith IEPs 
 

H
ealth C

enter outreach 
m

aterials 
 H

ealth center data 
 R

eferrals for youth 
services 
 Free/reduced lunch 
data 
 Free/reduced lunch 
cam

paign outreach 
 IEP records 

  N
A 

School C
ulture 

�
 Students need to 

be connected w
ith 

the school resources 
that w

ill help them
 

achieve their goals. 

5.4.4 Increase aw
areness 

and use of B
H

S’ universal 
free breakfast for students.   

 
5.4.6 Standardize and 
im

plem
ent a strong Social 

Living curriculum
 for all 

9
th graders and at each 

grade level. 
 5.4.7 O

ffer grade-specific 
lessons, orientations, or 
assem

blies on pertinent 
issues regarding sex 
harassm

ent, drug and 
alcohol use, and other 
pertinent psycho-social 
topics. 

5.5  School C
ulture: 

• 5.5.1 Provide ongoing support for 
strong student leadership. 
• 5.5.2 A

ssem
blies / activities that foster 

positive school-w
ide respect for all (ex: 

W
orld C

ultures D
ay assem

bly, C
areer 

D
ay, grade-level assem

blies). 

5.5.1 O
ngoing support provided for 

strong student leadership. 
5.5.2 A

ssem
blies / activities that 

foster positive school-w
ide respect 

for all  
5.5.3 C

onflict m
ediation expanded 

through student court 

Leadership  
 M

eeting A
gendas 

 Protocol 
 C

ultural C
om

petency 

D
iscovering 

C
om

m
unity 

K
now

 about 
different cultures 
and backgrounds.  
U

nderstand that 
w

hat w
e do affects   School C

ulture 
�

 Students need to 
be connected w

ith 
the school resources 
that w

ill help them
 

achieve their goals. 

5.5.3 W
ork w

ith H
R

 to 
offer m

ore conflict 
m

ediation skills for staff 
5.5.4  Expand existing 
protocol for responding to 
traum

atic events.  
5.5.5  V

oluntary sessions 
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• 5.5.3 Expand capacity for conflict 
m

ediation. 
*5.5.4  Protocol for responding to 
traum

atic on-site or national events.  
• 5.5.5  Im

plem
ent C

ultural C
om

petency 
Training for staff. 

5.5.4  B
asic protocol for responding 

to traum
atic events.  

5.5.5  A
ll adm

inistrators, counselors, 
PD

 teacher leaders, and the student 
leadership Teacher on Special 
A

ssignm
ent participated in C

ultural 
C

om
petency Training fall 2014. 

A
gendas 

others. 
H

elp m
ake our 

school, our city, 
and the w

orld a 
better place. 

for teachers in C
ultural 

C
om

petency Training in 
spring 2015; m

andatory 
trainings for rem

aining 
staff in fall 2015. 

5.6 M
iddle School Partnership: 

• 5.6.1 Identify struggling students 
before they get to B

H
S.   

● 
5.6.2 C

ollect data from
 m

iddle 
school counselors 

● 
5.6.3 Identify prim

ary support 
person on B

H
S cam

pus 
● 

5.6.4 Provide B
ridge students w

ith 
services in sum

m
er before 9

th 
grade.  

5.6 M
iddle School Partnership: 

• 5.6.1 Identified struggling 
students before they get to B

H
S.   

● 
5.6.2 C

ollected data from
 

m
iddle school counselors 

● 
5.6.3 Identified prim

ary 
support person on B

H
S 

cam
pus 

● 
5.6.4 Provided B

ridge 
students w

ith services in 
sum

m
er before 9

th grade. 

Excel Spreadsheet for 
C

ohort for Prioritized 
Intervention 

Independence 
U

se skills to solve 
problem

s. 
Learn from

 your 
m

istakes.   
U

nderstand your 
ow

n learning 
style. 

School C
ulture 

�
 Students need to 

be connected w
ith 

the school resources 
that w

ill help them
 

achieve their goals. 

5.6 C
ontinue to D

evelop 
M

iddle School 
Partnership: 

• 5.6.1 C
ontinue to 

Identify struggling 
students before they get 
to B

H
S.   

● 
5.6.2 C

ontinue to 
collect data from

 
m

iddle school 
counselors 

● 
5.6.3 C

ontinue to 
identify prim

ary 
support person on 
B

H
S cam

pus 
● 

5.6.4 C
ontinue to 

provide B
ridge 

students w
ith 

services in 
sum

m
er before 9

th 
grade 

5.7 Fam
ily and C

om
m

unity: 
• 5.7.1 G

et feedback from
 B

H
S parents 

on the effectiveness of resources 
currently devoted to involving fam

ilies. 
• 5.7.2 R

esearch existing com
m

unity 
involvem

ent m
odels in other schools. 

• 5.7.3 Increase aw
areness and use of 

parent resource center. 
• 5.7.4 R

ecruit m
ore parents of color to 

join school governance venues and 
advisory councils.  

5.7.3 Increase aw
areness and use of 

parent resource center. 
 5.7.4 C

reated opportunities and 
aw

areness am
ong parents of color 

about B
H

S school governance 
venues and advisory councils.  
  

Parent resource data 
SA

R
B

 / SA
R

T 
outreach m

aterial on 
parent resource center 
 A

dvisory council 
rosters 

  N
A 

School C
ulture 

�
 B

H
S needs to 

reach out to and 
recruit parents of 
color to join school 
governance venues 
such as the SSC

. 

5.7.1 G
et feedback from

 
parents on resources 
devoted to involving 
fam

ilies. 
5.7.2 R

esearch existing 
com

m
unity involvem

ent 
m

odels in other schools. 
5.7.3 C

ontinue to increase 
aw

areness of parent 
resource center. 
5.7.4 C

ontinue to recruit 
parents of color for school 
governance venues and 
advisory councils.  
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5.8 Establish Support G
roups / Structures: 

• 5.8.1 For students w
hose parents have 

a term
inal illness or recently passed 

aw
ay. 

• 5.8.2 For students w
ho are new

 to 
B

erkeley H
igh. 

• 5.8.3 For anger m
anagem

ent:  
• 5.8.4 For anti-bullying. 
*5.8.5 For students w

ith disabilities. 
 

5.8.1 Support group established for 
students w

hose parents have a 
term

inal illness or recently passed 
aw

ay. 
5.8.2 Som

e support groups 
established in som

e of the Learning 
C

om
m

unities for students w
ho are 

new
 to B

erkeley H
igh. 

5.8.3 and 5.8.4  Extensive w
ork 

around anger m
anagem

ent and 
bullying  in O

C
I.  

5.8.5 Established support group for 
students w

ith disabilities. 

O
C

I records 
 Learning C

om
m

unity 
records 
 B

est B
uddies 

  N
A 

School C
ulture 

�
 Students need to 

be connected w
ith 

the school resources 
that w

ill help them
 

achieve their goals.  
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SECTION FIVE:   
School-wide Action Plan Refinements 

 

 
 
Although its five goals remain unchanged, several refinements have been made to our action 
plan since the last full WASC self-study visit in 2012.   The most notable changes include: 
 

1. Growth Targets / Data: 
a. Incorporated an Academic Support Index (ASI)  
b. Deleted most CST targets, except for science  
c. Added locally created common assessments 
d. Deleted self-reported student engagement data 

2. Action Items: 
a. Incorporated Cultural Competency (training around racial / ethnic issues) 
b. Clarified expectations for Constructing Meaning  
c. Added more Common Core items 

3. Highlighted Areas: 
a. Grey highlights = priority action items 
b. Non-highlighted = long-term goals 
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1.  Growth Targets / Data: 
Incorporated an Academic Support Index 
An important addition to our action plan is the incorporation of data from our Academic Support 
Index (ASI), which allows us to view our students’ achievement data in a far more nuanced way 
than traditional demographic disaggregation.  Where applicable in our action plan, we now filter 
student achievement data through the ASI, in addition to traditional ethnic disaggregation.  
Factors in the ASI include: Low SES status, low parent educational level, not an English 
Learner, parent has at least some college education, not in special education, and no Far Below 
Basic or Below Basic and their most recent CST ELA or Math.   
 
Deleted Most CST Targets, Except for Science  
As is the case with all California schools, BHS no longer uses CSTs for English, history, or 
math; retaining only science.  It was necessary to remove CST data and targets, which we will 
replace with Smarter Balance Assessments (SBA) data and targets once we have baseline scores.   
 
Added Locally Created Common Assessments 
In recognizing the limitations of state-mandated standardized assessments, BHS ramped up our 
development of common assessments, which had been piloted in 2010-11 for beginning Spanish 
in the World Language Department.  A school-wide emphasis was placed in 2011-2012 when 
additional resources were provided for groups of teachers to create common assessments in 
every beginning level in every department. In 2012-2013, we placed a school-wide emphasis on 
a Constructed Response essay which is administered at various points throughout the year to 
every 9th and 10th grader through their English, History, Science classes.   By this point BHS 
has created an array of our own assessments.  These assessments are linked to standards and are 
in all departments and over 14 courses, as of this writing, and growing.  This is a great 
accomplishment, particularly in English and history classes which have been embedded within 
learning communities and where curriculum is tailored to each LC’s particular focus.   Where 
applicable, these assessments include a pre- and a post-assessment that teachers and other 
stakeholders can use to monitor growth and to plan formatively.   An important component of 
our local assessments is tracking the data from those assessments -- thus, our action plan now 
includes multiple measures of common assessments.  This will be an important source of 
information during the transition from CSTs to SBA while we await new benchmarks.  We also 
intend to continue with our local assessments even once SBA has become fully operational. 
 
Deleted Self-reported Student Engagement Data 
Previous iterations of our action plan included information on student engagement, in which our 
students were given surveys asking them to rate how ‘engaged’ they were in different classes and 
in different learning communities at BHS.  A deeper look at this data demonstrated that the 
information gathered was of questionable reliability.  Because it was a challenge to collect the 
data and because we concluded the information itself was not wholly accurate, we decided to 
discontinue this measure. 
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2.  Action Items 
Cultural Competency Training 
As the one comprehensive high school in Berkeley, we educate students from a wide variety of 
economic, racial, and ethnic backgrounds.  Over the years it has become clear to our staff that we 
need more explicit training on culturally appropriate pedagogy -- and this was made more urgent 
by the national dialogue on race triggered by the murders of Trayvon Martin, Michael Brown, et 
alia.  Thus, to this year’s SPSA we added action items related to Cultural Competency Training 
for administrators, counselors, and staff. 
 
Constructing Meaning Items Made More Explicit 
Our SPSA three years ago included several different action items related to the implementation 
of Constructing Meaning, which is the school-wide strategy we are using to support students’ 
acquisition and use of academic language.  In reviewing our plan, we realized that some of the 
action items were vague.  For example, one of the items exhorted BHS departments to 
implement “common, research-based instructional practices” without specifically naming what 
those practices should be.  Our current action plan includes more explicit language that is 
directly tied to Constructing Meaning strategies. 
 
Common Core 
With the common core now an established reality in California, our SPSA has adapted to  
include more action items related to preparing our teachers for aspects of the Common Core that 
are coming on the horizon, as well as deepening their use of Common Core strategies / concepts 
that are already part of our educational landscape.  The District has allocated resources for a .2 
TSA to help implement Common Core standards in English as well as a .6 TSA in math. Our 
Math Department in particular is working to implement a school-wide 9th grade Math 
curriculum that meets CC standards and clearly articulates with our middle-school programs.  
 
 
3.  Our SPSA’s Highlighted Areas 
We recognize that our action plan contains many items -- more than usual for an SPSA.   Three 
years ago the WASC visiting team urged us to cut back and to concentrate, instead, on a smaller 
set of items. Our WASC leadership team identified several items that could be removed from the 
plan and returned to our community with these suggestions.  However, we encountered 
resistance to the concept of removing items that stakeholders perceived to be of value.  We 
decided to highlight our plan to distinguish between “priority” and “long-term” items.  All items 
that are highlighted in gray-scale in the SPSA are those we have identified as being of the 
highest priority.  The non-highlighted items are those whose timeline for completion can be 
considered less urgent.  In other words, the highlighted areas can be viewed as our traditional 
SPSA, while the non-highlighted areas are items to be completed in tandem.  This highlighted 
approach was taken to SSC and BUSD school board and was approved by both bodies. 
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APPENDIX: 
 

 
 
 
 
 

BHS Action Plan 2014-15 
 

BHS Action Plan 2013-14 
 

BHS Action Plan 2012-13 
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BERKELEY HIGH SCHOOL  
2014-2015  

Single Plan for Student Achievement (Action Plan) 
Last updated Dec 3, 2014 

 
The goals and items in this plan were selected during the 2010-2012 WASC Self Study and are updated yearly. 

This version includes long-range items and targets, in addition to priority items and targets. 
 

The priority items and targets are highlighted in gray-scale. 
The priority version of this plan is formally known as the Single Plan for Student Achievement (SPSA). 

 
Electronic versions of this plan and the SPSA can be downloaded from the BHS website. 

 
 

Glossary of Acronyms: 
ALD  Academic Language Development 
BSEP  Berkeley Schools Excellence Program (city parcel tax that benefits education) 
BUSD  Berkeley Unified School District 
CM  Constructing Meaning (program that supports academic language development) 
CST    California Standards Test  (aka STAR) 
EIA  Economic Impact Aid 
EL  English Learner 
ELA  English Language Arts 
ELAC  English Learners Advisory Council 
ELD  English Learners’ Development 
PD              Professional Development 
SCE  State Compensatory Education 
SDAIE  Specially Designed Academic Instruction in English 
SLC  Small Learning Community 
SPSA  Single Plan for Student Achievement 
SSC  School Site Council 
VP  Vice Principal 
WASC  Western Association of Schools and Colleges 

 
 
 

Mathematical Terms and Symbols: 
Some of the charts include a delta column with the symbol ∆, showing rate of change over time. 

The letter “n” indicates the total number in the sample. 
 

Percentages vs. Percentage Points: 
This report includes some growth targets listed as percentage points and others listed as percentages. 

A percentage point is when you subtract one percentage from another. 
A percentage is when you divide the new value by the old value. 

For example, if one of our growth targets increased from 10% to 12%, the difference in percentage points would be +2.   
The difference from 10% to 12%, expressed as a percentage, would be +20%. 
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GOAL 1:   

Increase proficiency and performance of all students in academic language, while 
accelerating the proficiency and performance gains of all students with an Academic 

Support Index of three or higher*  
  
Growth Targets Summary: 

BHS Standards Based Common Assessments: 
● Increase the percentage of students achieving Mastery on 9th and 10th grade ELA common post-

assessments (Tables 1.1 and 1.2) 
● Increase the percentage of students with an Academic Support Index of three or higher (ASI=3+) 

achieving Mastery on the ELA common post-assessment (Tables 1.1 and 1.2) 
● The average gain for all students ASI=3+ scoring Below Basic or Far Below Basic on the Fall ELA pre-

assessment will increase at least 0.5 proficiency levels by the Spring ELA post-assessment. (Table 1.3) 
 

BHS CAHSEE ELA Results: 
● Increase first-time CAHSEE ELA pass rates for all students by 2% each year for the next three years 

(Table 1.4) 
● Increase first time CAHSEE ELA passing rates for students with an ASI of 3+ by 2% each of the next 

three years  (Table 1.4) 
 
BHS SAT Reading Scores 
● Increase average Reading score on the English portions of the SAT by 5 points annually each year for the 

next three years.  (Table 1.5) 
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BHS Standards Based Common Assessments: 
● Increase the percentage of students achieving Mastery on 9th and 10th grade ELA common post-

assessments (Tables 1.1 and 1.2) 
● Increase the percentage of students with an Academic Support Index of three or higher (ASI=3+) 

achieving Mastery on the ELA common post-assessment (Tables 1.1 and 1.2) 
● The average gain for all students ASI=3+ scoring Below Basic or Far Below Basic on the Fall ELA pre-

assessment will increase at least 0.5 proficiency levels by the Spring ELA post-assessment. (Table 1.3) 
Table 1.1  

BHS Ninth Grade ELA COMMON ASSESSMENT 

Proficiency Level 
Spring of 2013 

 
Spring of 2014 

 
Spring of 2015 

Target 
 All ASI=3+ All ASI=3+ All ASI=3+ 

Mastery 31% 3% 39% 8% 45% 13% 
Advanced 2% 0% 6% 0% 10% 1% 
Proficient 30% 3% 33% 8% 36% 12% 

Basic 39% 34% 36% 37% 33% 36% 
Below Basic 21% 43% 18% 36% 16% 34% 

Far Below Basic 9% 20% 7% 19% 5% 17% 
n= 704 197 719 194   

Table 1.2 
BHS Tenth Grade ELA COMMON ASSESSMENT 

Tenth Grade 
Proficiency Level 

Spring of 2013 
(All numbers 
are in percent) 

Spring of 2014 
(All numbers 
are in percent) 

Spring of 2015 
Target 

 All ASI=3+ All ASI=3+ All ASI=3+ 
Mastery 42% 14% 53% 17% 60% 20% 

Advanced 7% 0% 11% 1% 15% 2% 
Proficient 34% 14% 42% 16% 48% 18% 

Basic 36% 46% 25% 37% 17% 40% 
Below Basic 17% 32% 16% 33% 15% 30% 

Far Below Basic 5% 9% 6% 13% 5% 10% 
n= 598 169 679 190   

Table 1.3 
ASI 3+ Ninth and Tenth Graders ELA Common Assessments 

 2013-2014 2014-2015 

n= 
Fall 
PL 

Average 
Spring 

PL 

Average 
Change 
in PL n= 

Fall 
PL 

Average 
Spring 

PL 
Target 

Average 
Change in 

PL 
Target 

9th         
Below Basic 78 2 2.19 +0.19 53 2 2.5 0.5 

Far Below Basic 16 1 1.56 +0.56 14 1 1.5 0.5 
10th         

Below Basic 77 2 2.40 +0.40 66 2 2.5 0.5 
Far Below Basic 11 1 1.63 +0.63 37 1 1.5 0.5 

PL=Proficiency Level (1=Far Below Basic, 2=Below Basic, 3=Basic, 4= Proficient, 5=Advanced) 
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BHS CAHSEE ELA Results: 
● Increase first-time CAHSEE ELA pass rates for all students by 2% each year for the next three years 

(Table 1.4) 
● Increase first time CAHSEE ELA passing rates for students with an ASI of 3+ by 2% each of the next 

three years  (Table 1.4) 
 
Table 1.4 

CAHSEE ELA DATA 
(All data from Dataquest with the exception of ASI 3+) 

CAHSEE ELA 2011 % 
Passing 

2012 % 
Passing 

2013 % 
Passing 

2014 % 
Passing 

2015 
% Passing 

Target 
All Students 84 87 86 87% 88% 

ASI =3+   68% 66% 68% 

African American 58 69 66 65% 68% 

Hispanic/Latino 83 82 82 80% 82% 

English Learner 41 53 29 31% 33% 

 
2014 CAHSEE (This data includes ONLY students who took CAHSEE exams) 

 n= 
ELA Passing Rate 

Feb. 2014 
All Students 711 87% 

All Hispanic/Latino 173 81% 
All African American 141 69% 

White&without&either&Disability/EL/SED* 234 100% 
Hispanic/Latino without Disability/EL/SED* 66 91% 

African American without Disability/EL/SED* 53 89% 
EL=English Learner, SED=Socio-economically disadvantaged 
 

BHS SAT Reading Scores 
● Increase average Reading score on the English portions of the SAT by 5 points annually each year for the 

next three years.  (Table 1.5) 
Table 1.5 

Average SAT Reading 
Score 2011 2012 2013 

2014  
Target 

BHS 569 557 555 560 
State 495 491 492  

BHS Averages compared 
to California Averages +74 +66 +63  
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Priority items are highlighted in gray-scale. 

 

Action Items for Goal 1 
Responsible 

Person(s) 
Resources 

Needed 
Timeline / 
Follow-up 

Status 
Complete / 

Solid progress / Initial 
steps / Not Started / 

Modified 
 

1.1 Increase access to Academic Language 
for all students by training all teachers in 
Constructing Meaning: research-based 
collection of instructional strategies 
developed for English Learners.  

• 1.1.1 Continue to offer 3-day 
workshops for Constructing Meaning 
and related trainings for all teachers and 
all new hires. 
•1.1.2 Include annual prescribed days in 
PD calendar to support on-going skill 
development of CM practices for 
teachers. 
*1.1.3 All PD Leaders will become 
Trainer of Trainers for CM  
.  

VP in charge of 
EL, admin team 
 
All site admin, 
PD Coordinators, 
and PD Leads 
(include any 
other additional 
EL or CCSS 
resource 
persons). 
 
District funded 
tsa to support  
implementation 
of common core 
ELA standards. 

pd time during year; 
curriculum 
development funds for 
summer PD; 
curriculum 
development funds for 
staff to analyze and 
implement most 
current research: 
mentor sessions for 
new teachers 

Ongoing  
 
Number of teachers 
completing CM 
training; teacher 
surveys on the PD 
 
 
 
1.1.3 by 2016-17 

1.1.1:  Complete 
1.1.2: solid 
progress 
1.1.3: initial 
stages 

1.2. Teachers will increase use of academic 
language strategies:  
     • 1.2.1 Daily agendas that include 

academic language learning objectives. 
      

VP in charge of 
EL, admin team, 
PD team, PD 
leaders  
 

pd time during year; 
teacher-led training 
sessions; mentor 
sessions for new 
teachers 

ongoing; one 
training per quarter 
beginning in second 
quarter of 2012-13  
/ 
vice principal’s 
walk-through data; 
peer observations 

1.2.1:  Solid 
progress 
 
 

1.3 Increase the average amount of 
expository writing across all subjects across 
the school, particularly the humanities.   
    • 1.3.1 Establish minimum expectations 

per grading period. 
1.3.1 (a) Continue to ensure that students in 

9th grade write and receive feedback on a 
minimum of four, school-wide academic 
essays per year (includes ELA pre and 
post in 9th and two Constructed 
Response essays) 

1.3.1(b) Continue to ensure that students in 
10th grade write and receive feedback on 
a minimum of seven (four?), school-wide 
academic essays per year (includes ELA 
pre and post, world history pre and post, 
and three Constructed Response essays) 

    • 1.3.2 Design rubrics aligned to common 
core standards. 

 
1.3.3. All teachers in all subject areas 
participate in administering, scoring, and 
calibrating constructed response essays 

PD coordinators; 
language arts, 
social studies, 
and science 
teachers; all 
teachers and 
administrators 
will participate 
in grading 
essays;  

pd time during year, 
Research-based 
guidelines on quantity 
and volume of writing 
that most benefits 
improvement of 
student composition 
skills.   
 
 
Money to pay for 
coaches in the pilot 
intervention program 
to be pulled from 
grants and district 
funding. 

Minimums 
established and 
submitted to admin 
team by winter 
2013. Rubrics 
designed by June 
2013. Admin team 
reviews minimums 
and rubrics.. 

1.3.1: 
Initial steps 
1.3.2: 
Solid progress 
1.3.3: Initial 
steps 
 
1.3.3 Solid 
Progress 
 
1.3.4:  Initial steps 
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1.3.4.  Create an additional pilot intervention 
providing one on one writing support for 
students scoring FBB/BB 
1.4 Continue collaboration between Spanish 
for Native Speakers program and the English 
Learners program. 
 
 

Teacher leaders 
for EL and WL 
depts.. 

Common meeting 
time, Create roadmap 
for integration of the 
departments and clear 
learning outcomes  

First meeting by 
winter 2012-13; 
plan completed by 
June 2013. 

1.4: Solid 
progress 

1.5 Establish collaboration with District for 
Academic Language goals. 

● 1.5.1BHS PD Leaders and District 
middle school and K-5 literacy 
coaches to align strategies to 
improve academic language. 

● 1.5.2. Support the increase in the 
number of middle school teachers 
trained in CM by inviting them to 
our trainings. 

Superintendent 
of Instruction, 
PD Leaders. 

Common meeting 
time. 

1.5.1 First meeting 
in 2014-2015. 
1.5.2 First trainings 
in Fall 2014. 

1.5.1 Initial 
Steps. 
1.5.2 Solid 
Progress. 

1.6 Establish baseline for new SBA tests. 
 

BHS data team    
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GOAL 2: 
Increase proficiency and performance of all students in mathematics, while accelerating 

the proficiency and performance gains of all students with an Academic Support Index of 
three or higher 

  
Growth Targets: 

(Priority targets are highlighted in gray-scale.) 
Growth Targets Summary: 

BHS Standards Based Common Assessments: 
• Increase the number of eligible students participating in all math common assessments to 95% by 

end of 2014-15 (Table 2.1) 
• Increase all students scoring proficient or above in all math common assessments (Geometry, 

Algebra 1, Algebra 2, and IMP2, and IMP 3)  (Table 2.2)  
 

BHS CAHSEE Math Results: 
• Increase first-time CAHSEE Math pass rates for all students by 2% each year for the next three 

years (Table 2.3) 
• Increase first time CAHSEE Math passing rates for students with an ASI of 3+ by X % each of the 

next three years  (Table 2.3) 
 

BHS SAT Math Scores 
• Increase average score on the math portion of the SAT by 5 points annually each year for the next 

three years.  (Table 2.4) 
•  

Higher Level Math Enrollment 
• Increase the enrollment rates of African American, Hispanic/Latino, and English Learners in higher 

level math courses including IMP 3, IMP 4, Algebra 2, Math Studies, and Math Analysis by 5% 
each year (Table 2.5) 

• Increase the percentage of African American, EL, and Latino students with a grade of “C” or better 
in higher math classes that are required to be eligible for a four year college level math courses:  
algebra 2, IMP3, math analysis, and IMP4, and math studies by 7% in each of the next three years.  
(Table 2.6) 

•  
BHS Graduation/UC Eligibility Rates 

• Increase the percentage of all students, African American, EL, and Latino students on track for 
graduation at the end of 9th grade (passed Algebra 1 or IMP 2 with a D or better) (Table 2.7)  

• Increase the percentage of all students, African American, EL, and Latino students on track for UC 
eligibility at the end of 9th grade (passed Algebra 1 or IMP 2 with a C or better) (Table 2.8) 
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BHS Standards Based Common Assessments: 
• Increase the number of eligible students participating in all math common assessments to 95% by 

end of 2014-15 (Table 2.1) 
• Increase the rate of all students scoring proficient or above in all Spring math common 

assessments in Geometry, Algebra 1, Algebra 2, and IMP2, and IMP 3 by 5 percent and by 7 
percent for those students with an ASI of 3 or higher (Table 2.2) 

 
Table 2.1 

Course 
Participation Rate 

Spring 20141 
Participation Rate 

Fall 20142 
Winter 2015 

Target 
Spring 2015 

Target 
Algebra 1 69% 62% 95% 95% 
Algebra 2 75% 67% 95% 95% 
IMP 2 64% 81% 95% 95% 
IMP 3 95% 92% 95% 95% 
Geometry 93% 79% 95% 95% 
1 Course specific assessments, 2 “Do you know it cold?” assessment 
 

Table 2.2 

 
Percent of all students at Mastery in Spring 

Common Assessment 
Percent of all students with an ASI =3+ at 
Mastery in Spring Common Assessment 

Course 2013-14 
2014-15 
(Target) 2013-14 

2014-15 
(Target) 

Algebra 1 26% 31 18% 25 

Algebra 2 52 57 33 40 

Geometry 43 48 17 24 

IMP 2 15 20 4 11 

IMP 3 34 39 11 18 

The math department will have CCSS aligned pre- and post-assessments beginning with the 2015-16 
school year. 

 
BHS CAHSEE Math Results: 

• Increase first-time CAHSEE Math pass rates for all students by 2% each year for the next three 
years (Table 2.3) 

• Increase first time CAHSEE Math passing rates for students with an ASI of 3+ by X % each of the 
next three years  (Table 2.3a, 2.3b) 

Table 2.3a 

CAHSEE Math 
2011 % 
Passing 2012 % Passing 2013 % Passing 2014% passing 

2015% passing 
Target 

All Students 82 84 87 90% 91% 
ASI =3+   71% 74% 76% 

African American 59 59 68 74% 77% 
Hispanic/Latino 75 82 85 86% 87% 
English Learner 58 72 51 55% 60% 
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Table 2.3b 

2014 CAHSEE (This data includes ONLY students who took CAHSEE exams) 
 n= Math Passing Rate Feb. 2014 

All Students 711 90% 
All Hispanic/Latino 173 86% 

All African American 141 75% 
White&without&either&Disability/EL/SED* 234 99% 

Hispanic/Latino without Disability/EL/SED* 66 99% 
African American without Disability/EL/SED* 53 91% 

 
BHS SAT Math Scores 

• Increase average score on the math portion of the SAT by 5 points annually each year for the next 
three years.  (Table 2.4) 

 
Table 2.4 

SAT Math 2011 2012 2013 2014 Target 
BHS 563 559 560 565 
State 513 510 508  

BHS Averages compared to 
California Averages +50 +49 +52  

 
Higher Level Math Enrollment 

• Increase the enrollment rates of African American, Hispanic/Latino, and English Learners in higher 
level math courses including IMP 3, IMP 4, Algebra 2, Math Studies, and Math Analysis by 5% 
each year (Table 2.5) 

• Increase the percentage of African American, EL, and Latino students with a grade of “C” or better 
in higher math classes that are required to be eligible for a four year college level math courses:  
algebra 2, IMP3, math analysis, and IMP4, and math studies by 7% in each of the next three years.  
(Table 2.6) 

 
Table 2.5 

Higher Level Math 
Enrollment 

2010-
11 

2011-
12 

2012-
13 

2013-
14 

2014-
15 

Five Year Change in 
enrollment 

African American 20% 18% 14% 31% 38% +18% 
Hispanic/Latino 29% 29% 24% 49% 41% +12% 
English Learners 10% 7% 14% 32% 29% +19% 

 
Table 2.6 

Higher Level Math 
Passing Rate 2010-11 2011-12 2012-13 2013-14 

Four Year Change in 
Passing Rate 

African American 61% 59% 73% 72% +11% 
Hispanic/Latino 67% 68% 81% 80% +13% 
English Learners 52% 39% 79% 56% +4% 

All 82% 83% 90% 88% +6% 
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BHS Graduation/UC Eligibility Rates 
• Increase the percentage of all students, African American, EL, and Latino students on track for 

graduation at the end of 9th grade (passed Algebra 1 or IMP 2 with a D or better) (Table 2.7)  
• Increase the percentage of all students, African American, EL, and Latino students on track for UC 

eligibility at the end of 9th grade (passed Algebra 1 or IMP 2 with a C or better) (Table 2.8) 
 

Table 2.7 
Ninth Graders Completing Algebra 1 or IMP 2  

(On track for graduation) 2012-13 2013-14 
2014-15 
Target 

All 88% 89% 93% 
African American 73% 85% 85% 
English Learners 68% 80% 78% 
Socio-economically disadvantaged 77% 80% 87% 

 
Table 2.8 

Ninth Graders Completing Algebra 1 or IMP 2  
(on-track for UC Eligibility with a grade of “C” or better) 2012-13 2013-14 

2014-15 
Target 

All 83% 87% 88% 
African American 63% 63% 73% 
English Learners 63% 53% 73% 
Socio-economically disadvantaged 71% 63% 71% 
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Priority items are highlighted in gray-scale. 

Action Items for Goal 2 
Responsible 

Person(s) 
Resources 

Needed 
Timeline / Follow 

up 

Status 
Solid progress / 

Initial steps /  
Not Started / 

Modified 
2.1 Implement common pre-, interim-, and summative 
math assessments that reflect incoming common core 
standards/existing state standards. 

•2.1.1 Develop and administer a common pre-
assessment for incoming 9th graders in algebra 1, 
geometry, and imp2. 
• 2.1.2  Use results of universal screening (pre-
assessment) to identify students in need of 
intervention, and direct to tutoring.   
• 2.1.3  Ongoing professional development in 
research-based instructional strategies for math 
teachers linking results of assessment to instruction.  
• 2.1.4  Administrators to use CSTP 5 (how teachers 
use assessment) as major focus of their evaluations / 
observations, and in their general work with teachers 
2.1.5  Use results of universal screening (pre-
assessment) and first quarter grades to identify 
students in need of intervention support for math 
CAHSEE.   
 

VP for math, math 
team leads 

summer stipend to 
write assessments; 
time in school year to 
analyze results 

Winter 2012-2013  
/  
share new 
assessments with 
VP 

 
 
2.1.1:  Initial 
steps 
 
2.1.2:  Not 
started 
 
2.1.3:  Initial 
steps 
 
2.1.4:  Initial 
steps 

2.2 Opportunities for specific practice around standards 
covered in CAHSEE math:   

• 2.2.1 Access and opportunities to take practice tests 
and get results by strand to inform instruction.  
• 2.2.2 Use “iMentor program” and “MyMathLab” to 
support students in math curriculum. Integrate 
Imentorcorps program into the curriculum of the 
algebra one course 
• 2.2.3 Test-taking strategies 
 

math teachers, math 
team lead, 
Intervention team, 
academic support 
coordinator, parent 
resource center (for 
distribution) 
 

CAHSEE math prep 
programs and 
resources made 
available to all 
families of students 
scoring BB/FBB on 
9th grade CST prior 
to 10th grade 
administration of test 
in February 
 

Ongoing; cst / 
cahsee data; follow 
up on product 
presented to admin 
and teacher 
leadership team 

2.2.1: Initial 
steps 
2.2.2:Solid 
progress 
2.2.3: Initial 
steps 

2.3 Continue to improve accuracy of student placement in 
math courses including two rounds of reverse 
verification, and communication timeline with the middle 
schools.   

VP, math teachers, 
math team lead, 
counselors, middle 
school teachers 

coordination between 
VP + counselors + 
math team, funds to 
build in full August 
work-day to review 
math placements; 
parties involved 
should include math 
department 
representatives, VP 
over master 
scheduling, and 
clerical staff 
supporting master 
schedule 
 

every spring; 
monitor number of 
students who 
request placement 
change 

Solid 
progress 

2.4 Secure funding for release time for math leadership. 
     •2.4.1 Ongoing professional development in research-
based instructional strategies for math teachers. 
2.4.2 Release time for math leadership to enhance math 
instruction, math specific-PD, and student outcomes in 

District staff, 
principal, District 
Curriculum and 
Instruction Staff 
 

pd time, district 
funding for a full-
time math coach at 
BHS, Access to latest 
secondary 

Ongoing; surveys of 
PD participants; 
articulated strategies 
observable in math 
classrooms 

Solid 
progress 
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mathematics.  
2.4.3 Hire math coach to focus on transition to common 
core.   

mathematics 
instructional research 
made available to all 
math teachers 
+instructional 
trainings from both 
internal and external 
sources +travel time 
and funds for math 
teachers to observe 
model programs 
supporting 
mathematics 
instruction 

2.5 Map overlap between incoming core standards and 
the existing standards already in use.   

• 2.5.1 Develop and implement curriculum and 
assessments that target the overlapping areas. 
• 2.5.2 Pilot team and math leadership present to 
department and admin on their progress with common 
core transition. 
  

math teachers, math 
team lead, 
administrators, math 
coach  
 

Curriculum 
development time + 
district funding for 
middle school/high 
school collaboration 
for vertical planning 

Ongoing Initial steps  
 
 

2.6 Investigate courses that work in accelerating math 
skills for struggling students.  
  
 
 
 

math team lead, 
district or site math 
coach, Math teachers 
and district 
Curriculum and 
Instruction Staff 
 

use existing release 
time, Travel Time 
and Expenses for 
math reps to observe 
and research proven 
models of math 
intervention; 
subsequent work will 
involve briefing of 
the administrative 
team to determine 
best models and 
options for 
implementation at 
BHS 
 

Ongoing  Not started 

2.7 Create common midterm and finals study packets for 
alg1, alg2, and geometry.   
 

math teachers, team 
lead 

pd time Summer 2012 Initial steps 

2.8 Establish baseline for new SBA tests. 
 

BHS data team    
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GOAL 3:   
Create a culture of high expectations for academic achievement. 

 

Growth Targets: 
(Priority targets are highlighted in gray-scale.) 

Growth Targets Summary: 
BHS Standards Based Common Assessments: 

• Increase growth of students rated proficient on the 9th and 10th grade English common 
assessments, as measured on the pre- and the post-assessments by 6% each year. (Table 3.1) 

• Increase the rate of students rated as proficient on the Math common assessments as measured by 
the post-assessments by 5% on the Spring post-assessments (Table 3.2) 

• Increase the participation rate on common assessments to 95% (Table 3.3) 
 

Post-Secondary Eligibility: 
• Increase the percent of student on-track for UC and CSU eligibility as evaluated by the UC 

Berkeley’s Transcript Evaluation Service (Need updated TES data) (Table 3.4) 
• Increase the rates of all students on-track for both graduation and math requirements for UC 

eligibility (Table 3.5) 
• Meet or exceed state targets for yearly graduation rates (Table 3.6)  

 
State Assessments: 

• Maintain or exceed 95% CST participation rate in science for all grades (Table 3.7) 
 

AP/IB Participation: 
• Increase the percentage of Latino, EL, and African American students taking one or more AP / 

IB, or honors classes by 5% in next three years (with a “C” or better). (Table 3.8, 3.9a, 3.9b) 
• Increase the percentage of Latino, EL, and African American students passing one or more AP / 

IB, or honors classes by 5% in next three years (with a “C” or better). (Table 3.10, 3.11) 
• Increase by 5% the number of AP / IB, or honors classes courses taken by Latino, EL, and 

African American students. (Table 3.8, 3.9a) 
 
SAT/ACT Participation 

• Increase by 10% in next three years the percentage of Latino, EL, and African American students 
who have taken ACT or SAT tests by the end of their senior year (as percentage of total 
enrollment for that subgroup).  * Note that data is not available for ACT.  Shifts in # of students 
taking SAT is connected to shift in # of students taking ACT. 

• Maintain average BHS total SAT scores that are at least 100 points above the state average.   
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BHS Standards Based Common Assessments: 

• Increase growth of students rated proficient on the 9th and 10th grade English common 
assessments, as measured on the pre- and the post-assessments by 6% each year. (Table 3.1) 

• Increase the rate of students rated as proficient on the Math common assessments as measured by 
the post-assessments by 5% on the Spring post-assessments (Table 3.2) 

• Increase the participation rate on common assessments to 95%  
 
Table 3.1 (Color indicates cohort progression over two year period) 

BHS Ninth Grade ELA COMMON ASSESSMENT 

Proficiency Level Spring of 2013 Spring of 2014 
Spring of 2015 

Target 
 All ASI=3+ All ASI=3+ All ASI=3+ 

Mastery 31% 3% 39% 8% 45% 13% 
Advanced 2% 0% 6% 0% 10% 1% 
Proficient 30% 3% 33% 8% 36% 12% 

BHS Tenth Grade ELA COMMON ASSESSMENT 
Tenth Grade 

Proficiency Level Spring of 2013 Spring of 2014 
Spring of 2015 

Target 
 All ASI=3+ All ASI=3+ All ASI=3+ 

Mastery 42% 14% 53% 17% 60% 20% 
Advanced 7% 0% 11% 1% 15% 2% 
Proficient 34% 14% 42% 16% 48% 18% 

 
Table 3.2 

 
Percent of all students at Mastery in 

Spring Common Assessment 
Percent of all students with an ASI =3+ at 
Mastery in Spring Common Assessment 

Course 2013-14 
2014-15 
(Target) 2013-14 

2014-15 
(Target) 

Algebra 1 26% 31% 18% 25% 

Algebra 2 52v 57% 33% 40% 

Geometry 43% 48% 17% 24% 

IMP 2 15% 20% 4% 11% 

IMP 3 34% 39% 11% 18% 

 
Table 3.3 

9th Grade Students 2013-14 
(Spring Assessment) 

2014-15 
(Spring Assessment) 

Math Common Assessment 
Participation Rate 

77% Target: 95% 
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Post-Secondary Eligibility: 
• Increase the percent of student on-track for UC and CSU eligibility as evaluated by the UC 

Berkeley’s Transcript Evaluation Service (Table 3.4) (Data not yet available; will update.) 
• Increase the rates of all students on-track for both graduation and math requirements for UC 

eligibility (Table 3.5) 
• Meet or exceed state targets for yearly graduation rates (Table 3.6)  

 
Table 3.4 
 Community College CSU UC 

End of grade: 10 11 12 10 11 12 10 11 12 
All Students          

ASI =3+          
African American 

ASI= 0 to 2 
         

African American 
ASI=3+ 

         

Hispanic/Latino 
ASI= 0 to 2 

         

Hispanic/Latino 
ASI= 3+ 

         

 
Table 3.5 (Superintendent’s goals reported to the school board each year) 
 

Percent of 9th 
graders passing 

Algebra 1 or IMP 2 

Percent of 9th 
graders passing 

Algebra 1, IMP 2, 
or Geometry with a 
final grade of C or 

better 

Percent of students in 
grades 10-12 enrolled 

in Algebra 1, IMP 2, or 
Geometry with a final 
grade of C or better 

 2012-13 2013-14 2012-13 2013-14 2012-13 2013-14 
All Students 88% 89% 83% 87% 50% 59% 
African American  73% 85% 63% 63% 45% 55% 
English Learners 68% 80% 63% 53% 37% 65% 
Socio-Economically 
Disadvantaged  77% 80% 71% 63% 46% 63% 

 
Table 3.6 

 
Graduation Rates 

Class of  
2010-11 

Class of 
2011-12 

Class of  
2012-13 

Class of 2013-14 
Target 

All BHS 86.01 86.43 88.9  
African American 84.19 81.43 88.4  
Hispanic/Latino 85.44 86.06 88.8  

County of Alameda     
State of California     

 
 
 
 

 



    
 

 117 

State Assessments: 
● Maintain or exceed 95% CST participation rate in science for all grades (Table 3.6) 

Table 3.7 
 2010 2011 2012 2013 

CST Science Participation Rate 74.8 92.1 95.4 87.0 
 

Grade 
2010 ELA 

Rate 
2011 ELA 

Rate 
2012 ELA 

Rate 
2013 ELA 

Rate 
9th 92.2% 97.2% 96.9% 92.4% 

10th 89.7% 98.3% 95.9% 91.7% 
11th 91.9% 97.7% 96.6% 88.5% 

 
AP/IB Participation: 

• Increase the percentage of Latino, EL, and African American students taking one or more AP / 
IB, or honors classes by 5% in next three years (with a “C” or better). (Table 3.8, 3.9a, 3.9b) 

• Increase the percentage of Latino, EL, and African American students passing one or more AP / 
IB, or honors classes by 5% in next three years (with a “C” or better). (Table 3.10, 3.11) 

• Increase by 5% the number of AP / IB, or honors classes courses taken by Latino, EL, and 
African American students. (Table 3.8, 3.9a) 

  
Table 3.8 

AP-IB-Honors Total Enrollments 
(Some students take more than one AP-IB class) 

2010-
11 

2011-
12 

2012-
13 

2013-
14 

2014-
15 

African American 376 396 265 295 293 
Hispanic/Latino 521 485 469 517 587 

ELL 62 53 55 59 42 
All BHS 3333 3321 3056 3213 3110 

 
Table 3.9a 

AP-IB-Honors Unique Enrollments 
(Actual number of students taking classes) 

2010-
11 

2011-
12 

2012-
13 

2013-
14 

2014-
15 

African American 209 211 170 179 179 
Hispanic/Latino 269 244 254 266 286 

ELL 40 33 39 40 29 
All BHS 1548 1488 1434 1515 1371 

 
Table 3.9b 

Average number of courses taken by a student who 
is in any AP-IB-Honors course 

2010-
11 

2011-
12 

2012-
13 

2013-
14 

2014-
15 

African American 1.8 1.9 1.6 1.6 1.6 
Hispanic/Latino 1.9 2.0 1.8 1.9 2.1 

ELL 1.6 1.6 1.4 1.5 1.4 
All BHS 2.2 2.2 2.1 2.1 2.3 
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Table 3.10 

AP-IB-Honors Passing Rate  
(with C or better)  2011-12 2012-13 2013-14 2014-15 

African American 76.9% 76.5% 84.9% 80.7% 
Hispanic/Latino 82.1% 82.9% 87.6% 89.7% 

ELL 64.5% 56.6% 69.1% 54.2% 
All BHS 91.0% 90.6% 93.9% 92.9% 

 
Table 3.11 

Number of AP-IB-Honors Classes Passed 
(Note: some students take more than one class) 2010-11 2011-12 2012-13 2013-14 

African American 289 303 225 238 
Hispanic/Latino 428 402 411 464 

ELL 40 30 38 32 
All BHS 3034 3009 2871 2985 

 
 

SAT/ACT Participation 
• Increase by 10% in next three years the percentage of Latino, EL, and African American students 

who have taken ACT or SAT tests by the end of their senior year (as percentage of total 
enrollment for that subgroup). Table 3.14  * Note this data is not available for ACT.  

• Maintain average BHS total SAT scores that are at least 100 points above the state average.        
(Table 3.13) 

• Maintain average BHS ACT scores that are at least 1.0 point above the state average.             
(Table 3.14)  

•  
Table 3.14   

SAT Participation 11-12 12-13 
African American 96 70 
Hispanic/Latino 118 93 

ELL 17 23 
All BHS 533 498 

Note:  The table above doesn’t reflect the goal as it doesn’t provide total enrollment by ethnicity 
therefore you cannot calculate the percent participation.  Explain that this data is difficult to collect 
but the goal is still supported by action items. 
 
Table 3.13 

Year n= 
Percent of 12th 
graders tested 

Average BHS 
SAT Total 

Average State 
SAT Total 

Average Difference 
between BHS and State 

2013 498 62.9 1668 1489 +179 
2012 533 66.9 1669 1492 +177 
2011 530 63.5 1691 1502 +189 
2010 431 58.6 1684 1521 +163 
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Table 3.14 

Year n= 
Percent of 12th 
graders tested 

Average BHS 
ACT Score 

Average State 
ACT Score 

Average Difference 
between BHS and State 

2013 240 30.3 23 21.87 1.13 
2012 247 31.0 22.71 21.81 0.9 
2011 257 30.8 23.64 21.73 1.91 
2010 243 33.0 22.79 21.93 0.86 

 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



    
 

 120 

Priority items are highlighted in gray-scale. 
Action Items for Goal 3 Responsible 

Person(s)  
Resources  
Needed   

Timeline / Follow up Status 
Solid progress / 
Initial steps /  
Not Started / 
Modified  

 
3.1 Common Assessments:  

• 3.1.1 Improve use of assessments by developing a 
PD calendar that supports identifying common 
outcomes, assessments and interim assessments and 
provides training in using assessment data to inform 
instruction. 
• 3.1.2 Develop & implement common math 
assessments that reflect incoming common core 
standards. 
• 3.1.3 Create a 9th & 10th grade common reading and 
writing assessments focusing on academic language 
and expository writing 
• 3.1.4 Use existing 9th grade ELA assessments for 
pre- interim, and post- assessments 
• 3.1.5 Develop ELD level assessments in reading, 
writing, listening, and speaking  
• 3.1.6 Develop and administer pre-tests as common 
assessment for all disciplines  
• 3.1.7 Use data from common assessments to inform 
instruction. 

 
Principal, PD team 
leads,  
 

 
 
PD plan / PD time 
/ release time or 
stipend for 
summer, 
Calendar time 
 
time throughout 
year to review 
results and inform 
practice 

 
3.1.1 = ongoing 
 
3.1.2 -  3.1.7 = ongoing 
for next three years  
/ 
results of common 
assessments shared with 
teachers, team leads, 
admin, SSC, and board 

 
3.1.1:  Solid 
progress 
 
3.1.2:  
Initial steps 
 
3.1.3:  Solid 
progress 
 
3.1.4:  Solid 
progress 
 
3.1.5: Solid 
progress 
 
3.1.6:  
Initial steps 
 
3.1.7:  
Initial steps 
 
 

3.2 State Assessments. 
•3.2.1 Continue to increase student participation in 
science CSTs 
•3.2.2 Deepen the use of disaggregated CST Science 
to inform instruction in science classes.   

 
Principal, VPs for 
STAR 
 

PD plan / PD time 
/ 
time throughout 
year to review 
results and inform 
practice 

ongoing  
/ 
results of CST 
assessments shared with 
science teachers, 
science team leads, and 
admin,  

 
3.2.1:  
Initial steps 
 
3.2.2:  
Initial steps 
 
 

3.3 Common Practices for Teachers: 
•3.3.1 Agendas posted each period that includes a 
measurable learning objective. 
•3.3.2 Agenda also includes language objectives,and 
activities to support those objectives. 
•3.3.3 School-wide use of research-based teaching 
techniques to check for understanding. 
•3.3.4 Teachers will implement training received in 
Constructing Meaning - including Gradual Release of 
Responsibility and Structured Language Practice 
Strategies.  
•3.3.5 Grades for assignments posted on PowerSchool  
regularly.  
•3.3.6 Attendance taken every period, every day. 
•3.3.7 Teachers adhere to hall-pass policies and safety 
officers enforce them. 

principal, vice 
principals, dean of 
attendance, 
attendance clerks, 
academic language 
coordinator, Teachers 
with specific 
instructional strategy 
expertise 
 

PD time to train 
teachers; team 
leads meet and 
calibrate their 
expectations, 
Ongoing trainings 
+web-based 
instruction in 
select strategies  
 

All items ongoing, 
Admin walkthroughs 
include gathering data 
on effective 
implementation of 
3.3.1-3.3.4 
 
Items 3.3.5-3.3.7 
brought to teacher 
leadership, BFT, and 
teachers to measure  
implementation. 
 
 

3.3.1: Solid 
progress 
3.3.2: Initial 
steps 
3.3.3: Initial 
steps 
3.3.4: Initials 
steps 
3.3.5: Initial 
steps 
3.3.6: Solid 
Progress 
3.3.7: Initial 
steps 

3.4 Support For Struggling Students:  
• 3.4.1 Develop and improve access to CAHSEE prep 

 
 

 
 

 
3.4.1and 3.4.2 = ongoing 

 
3.4.1:  Initial 
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resources to identified students.  
• 3.4.2 Opportunities for CAHSEE test taking, 
strategies, and help in classes. 
• 3.4.3 Expand intervention and counseling directed at 
struggling long Term English Language Learners. 
• 3.4.4 Increase support for existing BHS/BCC 
transition class targeting students with disabilities and 
English Learners. 
• 3.4.5 Increase rates of participation in tutoring of 
students behind in credits. 
• 3.4.6 More 7 period support classes tied to high-
level classes, such as AP support. 
• 3.4.7 Create a pathway and support for African 
American, EL, and Latino students to take SAT / ACT  
tests. 
• 3.4.8 Create a pathway and support for African 
American, EL, and Latino students to take AP / IB 
and high-level classes. 
• 3.4.9 Training to all-subject area teachers to provide 
skills-based vertical alignment to create greater access 
to higher-level courses. 

intervention 
coordinator, teachers, 
team leads, pd 
coordinators, 
Intervention Team 
Resources (bridge 
program, RISE, OCI 
staff) + Parent 
Resource Center + 
Counselors + african-
american dept, EL 
dept + 
vice principals, 
principal  
 

request district 
funding for 
CAHSEE prep; 
PD time / release 
time or stipend for 
summer to 
develop alignment 
skills;  increased 
numbers of 
intervention and 
support classes;  
 

with math; develop ELA 
version in 2015-16 -  
 
3.4.3 to 3.4.5 = ongoing, 
3.4.4 is dependent on 
continued funding from 
BSEP 
 
3.4.7 = develop school-
wide approach by 2015-16 
 
3.4.8 = ongoing  
 
3.4.9 =  provide time in 
PD sessions for ongoing 
vertical alignment 
conversations 

steps  
 
3.4.2:  Initial 
steps 
 
3.4.3: Solid 
progress 
 
3.4.4:  Solid 
progress 
 
3.4.5: Solid 
progress 
 
3.4.6: Not 
started 
 
3.4.7:  Initial 
steps 
 
3.4.8:  Solid 
progress 
 
3.4.9:  Initial 
steps. 
 

3.5 Attendance: 
•3.5.1 Recognition or awards for increased 
attendance. 
•3.5.2 Ongoing outreach to truants and their families. 
•3.5.3 Research intervention best practices from other 
schools. 
•3.5.4 Increase staff/parent/student awareness of 
policy changes. 

dean of attendance; 
attendance team, 
Teachers +Special Ed 
Case Managers, 
School resource 
officer, district’s 
student welfare and 
attendance or student 
services 
 
 

funding for prizes; 
network with 
neighborhood 
businesses and 
associations;  
work with district 
to expand capacity 
and increase home 
visits 
 

Ongoing for all 3.5.1:  solid 
progress 
 
3.5.2: Solid 
progress 
 
3.5.3 = 
Initial steps 
 
3.5.4= 
Solid 
progress 

3.6 Public recognition of academic success on a regular 
basis, for example honor roll.  

admin; team leads,   Event funds with 
PTSA and local 
businesses 

Ongoing  Initial 
steps 

3.7 Common Expectations for Students: 
•3.7.1 Tie eligibility for extra-curricular sports, 
dances, etc. to attendance in class. 
•3.7.2 Tie eligibility for school sports to a minimum 
GPA 
•3.7.3 Clarify and enforce policy on permission slips 
for any activity or field trip that necessitates students’ 
absence (sports, clubs, dance rehearsals, leadership, 
etc.) 
•3.7.4 Clarify and enforce policy on students in 
hallways during class hours. 
• 3.7.5 Clarify and consistently enforce common 
classroom behavior expectations and discipline 
procedures.  

principal, vice 
principals, dean of 
students, dean of 
attendance; director 
of student leadership; 
athletic director, 
Parent Resource 
Center, Teacher 
Leaders, School 
Safety Officers 
 

teacher leaders 
make agreements; 
announce in 
student 
assemblies; 
student handbook; 
eTree for parents; 
letters home, time 
and funds for 
creation of 
finished document 
outlining all 
policies, 
procedures, and 
expectations for 
BHS 

fall 2012 3.7.1: Solid 
progress 
 
3.7.2: Solid 
progress 
 
3.7.3: Solid 
progress 
 
3.7.4:  
Solid 
progress 
with 
clarification
; Initial 
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steps with 
enforcemen
t 
 
3.7.5:  
Solid 
progress 
with 
clarification
; Initial 
steps with 
enforcemen
t 
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GOAL 4:   

Improve student engagement and achievement through innovative, standards-based 
curriculum that addresses the range of students’ needs. 

 
Growth Targets: 

(Priority targets are highlighted in grayscale.) 
 

Growth Targets: 
On-Track for Graduation: 

● Increase graduation rates by annually increasing the percentage of African-American and Latino 
students starting the school year with an “on-track” number of credits. (Table 4.1) 

 
African American: Percent On Track to Graduate 

9th Grade = minimum 55 credits; 10th Grade= minimum 110; 11th Grade=minimum 165 

Class of  
9th 

Grade 10th Grade 11th Grade 
Graduation 

Rate 
2017 81.0%    
2016 58.2% 64.1%   
2015 75.0% 57.7% 67.9% TBD 
2014  74.4% 70.0% TBD 
2013   74.0% 88.4% 
2012    81.4% 

Hispanic: Percent On Track to Graduate 
9th Grade = minimum 55 credits; 10th Grade= minimum 110; 11th Grade=minimum 165 

Class of 9th 
Grade 

10th Grade 11th Grade Graduation 
Rate 

2017 74.0%    
2016 78.7% 86.1%   
2015 75.7% 72.3% 65.4%  
2014  74.5% 85.0% TBD 
2013   73.9% 88.8% 
2012    86.1% 
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Student Engagement and Attendance: 

● Decrease percentage of all students with more than 18 unexcused absences by 5% (10% of the 
school year) for each of the next three years. (Table 4.2) 

● Decrease number of African American students with more than 18 unexcused absences (10% of 
the school year) by 10% for each of the next three years. (Table 4.2) 

 
Table 4.2 

Totals  2013-14 2012-13 2011-12 2010-11 

Berkeley High School Total Enrollment 3145 3509 3322 3485 

Berkeley High School students with more than 5 
days of unexcused and unverified Absences 

721 
(23%) 

955 
(27%) 

1207 
(36%) 

1617 
(46%) 

Berkeley High School students with more 10% of 
total days marked as absences (18 days) 

487 
(15%) 

714 
(20%) 

835 
(25%) 

1014 
(29%) 

Berkeley High School African American students 
with more than 5 days of unverified absences 

269 
(41%) 

401 
(50%) 

467 
(55%) 

552 
(67%) 

Berkeley High School African American students 
with more 10% of total days marked as absences 

 (18 days) 

159 
(24%) 

257 
(32%) 

302 
(35%) 

367 
(44%) 
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Priority items are highlighted in grayscale. 

 
Action Items for Goal 4 Responsible 

Person(s)  
Resources  
Needed  

Timeline / 
Followup 

Status 
Solid progress / Initial 
steps /  Not Started / 
Modified  

4.1 Support For Innovative, Standards Based Curriculum: 
• 4.1.1 Increase opportunities for teacher-led 
presentations on curriculum. 
• 4.1.2 PD on upcoming new national standards for 
math and ELA. 
• 4.1.3 Develop a standards-based outcome map for 
each course directly related to regular interim 
formative assessments. 
• 4.1.4 All courses align curriculum and assessments 
to the state and new common core standards. 
• 4.1.5 Create vertical and horizontal integration in 
English and social studies classes. 
 

Principal, PD 
coordinators, teacher 
leaders, vice 
principals 

funds for 
curriculum and 
assessment 
development;  
summer 
workshops; 
department 
collaboration 
time 

All items ongoing  
/ 
presentations to 
teacher leaderships, 
SSC, and BUSD 
board 

 
4.1.1:  Solid 
progress 
 
4.1.2: Solid 
progress 
 
4.1.3:   Initial 
steps 
 
4.1.4:  Solid 
progress, but 
varies by course, 
LC and dept 
 
4.1.5: Solid 
progress, but 
varies by course, 
LC and dept 

4.2 Support For Instructional Strategies And Assessments 
That Promote Engagement: 

• 4.2.1 Increase opportunities for teacher-led 
presentations on student engagement. 
• 4.2.2 Develop authentic assessments (include art / 
media models, portfolios, etc) and analyze the results 
to inform instruction. 
• 4.2.3 All departments implement common, research-
based instructional practices from Constructing 
Meaning and GRR. 
• 4.2.4   Provide opportunities for teachers to observe 
other teachers’ instruction during the school year. 

Principal, PD 
coordinators, teacher 
leaders, vice 
principals 

Funds for 
curriculum and 
assessment 
development; 
summer 
workshops; 
department 
collaboration 
time 

Ongoing 
/ 
Presentations to 
teacher leaderships, 
SSC, and BUSD 
board 

 
4.2.1:  Solid 
progress (CM, 
GRR, and Teach 
Like a Champion) 
 
4.2.2:  Initial 
steps 
 
4.2.3: Modified 
from previous 
plan.  New item is 
Solid Progress * 
 
4.2.4:  Solid 
progress 

4.3 Coaching and Mentoring:  
• 4.3.1 Use existing CSTPs, Measurements of 
Effective Teaching Project, or other research to create 
self-evaluation rubrics and peer observation and peer 
coaching tools for all teachers. 
• 4.3.2 Develop course evaluations that provide 
students opportunities to give direct feedback to 
teachers. 

team leads; PD 
coordinators 

4.3.1 = coaches 
/ release time 
4.3.2 = pd time 

4.3.1 = ongoing, 
varies by LC and 
department;   
4.3.2 = several 
versions already 
available by depts 
and LCs /  
Presentations to 
teacher leaderships 
 
 

 
4.3.1:  Initial 
steps 
 
4.3.2: Initial 
steps 
 

4.4 Recognize and acknowledge examples of innovative, 
standards-based curriculum created by BHS teachers. 

•  4.4.1 Provide PD time for teachers to discuss and 
learn from colleagues’ instructional practices. 

team leads; PD 
coordinators 

PD time Ongoing Initial steps 
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4.5.  Retain PD / Teacher Leader Structure: 
•  4.5.1 Analyze and document strengths and 
weaknesses of existing model.  
•  4.5.2 Present evidence to board / other stakeholders 
to secure alternate funding when the federal grant 
sunsets in 2014. 
•  4.5.3 Maintain current FTE structure with PD 
coordinators and teacher leaders 
•  4.5.4 Maintain Monday late-start PD meeting time. 

admin; teacher 
leaders; PD 
coordinators, District 
Staff 
 

 Team to 
document and 
present 
evidence of 
current structure 

Done 4.5.1 to 4.5.4: 
Completed, but 
ongoing updates 
to board and 
district 

4.6 Post-Secondary Careers and Paths 
•  4.6.1 Increase pathways related to a particular 
career field. 
•  4.6.2 Support for Regional Occupation Programs.  
•  4.6.3 Explore technical education options for BHS 
students. 
• 4.6.4 Continue community service opportunities and 
internship possibilities as an engagement tool. 

CTE coordinator; 
ROP Partners, 
Faculty Internship 
Coordinators (via 
Partnership academy 
grants) 
 

 Continued ROP 
funding; 
additional 
district 
investment in 
career tech ed. 

 Ongoing; 
Quantifiable increase 
in post-secondary 
options; report 
presented to board, 
leadership team, and 
admin team. 

4.6.1: Solid 
progress 
 
4.6.2: Solid 
progress 
 
4.6.3: Initial 
steps 
 
4.6.4: Solid 
progress 
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GOAL 5:   
Increase access and utilization of social and emotional support for all students, with 

an emphasis on struggling students. 
 

Growth Targets: 
Growth Targets: 

Drop-out Reduction 
● Reduce the percentage of all students who drop out of school before senior year by 1 percentage 

point for each of the next three years with the 2009-2010 Cohort serving as a baseline 
year. (Table 5.1) 

● Reduce the percentage of African American and Latino students who drop out of school before 
senior year by 2 percentage points for each of the next three years with the 2009-2010 Cohort 
serving as a baseline year.   (Table 5.1) 

 
Table 5.1 

 
 
 
 
 
 
 
 
Reduction in Suspensions 
● Reduce total suspensions by 5 percentage points annually. (Table 5.2, Line A) 
● Reduce the percentage of total African-American students who were suspended by 2 percentage 

points annually (Table 5.2, Line B) 
● Reduce the percentage of total suspensions that were issued to African-American students by 7 

percentage points annually. (Table 5.2, Line C) 
Table 5.2 

  BHS BHS BHS 

 Student Suspensions 2013-14 2012-13 2011-12 

 Total Student Enrollment 3145 3176 3205 

 A Total Number of Suspensions 141 298 301 

   Rate of students suspended 
(Number of Suspended students / Total Enrollment) 

4.4% 
(90/3145) 

6% 
(191/3176) 

8% 
(245/3205) 

 Total African American (AA) Enrollment 655 687 736 

 Percent of Enrollment that is African American 20.8% 21.6% 22.9% 

  B Number of African American Students Suspended 41 93 118 

 Rate of Suspensions of African-American Students 
(Number of AA Students suspended / AA Enrollment) 

7.1% 
(41/655) 

14% 
(93/687) 

16% 
(118/736) 

C Percent of total Suspensions issued to African-American Students 
(Total suspensions of AA/Total suspensions BHS) 

62% 
(88/141) 

49% 
(147/298) 

52% 
(177/301) 

Drop-out Rate 2009-
2010 

2010-2011 2011-2012 2012-2013 2013-2014 

All BHS students 13.5% 10.1% 11.2% 8.6%  
African American 17.1% 9.8% 14.8% 9.4%  

Latino 12.2% 10.1% 9.1% 7.5%  
County of Alameda      
State of California      
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Improvements in Attendance 
● Increase average daily attendance for all students by 1% each year for the next three years. (Table 

5.3) 
● Increase average daily attendance for African-American students by 2% in first year and by 1% 

in each next two years. (Table 5.3) 
 
Table 5.3 

ACTUAL YEAR-LONG ATTENDANCE 
(SEPT -MAY COMBINED MONTHLY AVERAGES) 

 All students African-American students 
2010-11 92 90 
2011-12 93 91 
2012-13 94 92 
2013-14 95 91 
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Priority items are highlighted in grayscale. 
Action Items Responsible 

Person(s)  
Resources  
Needed 

Timeline / Followup Status 
Solid progress / 
Initial steps /  
Not Started / 
Modified 

5.1:  Intervention And Counseling: 
• 5.1.1.  Form intervention support team. 
• 5.1.2 Create comprehensive list of all interventions and 
contact information to provide to teachers and staff. 
• 5.1.3 Counselors will meet in first quarter of school 
with 9th graders who in their previous schools had 
three+ documented behavioral incidents. 
5.1.4 Establish and maintain Cohort for Prioritized 
Intervention each year, based on 3+ incidents of prior 
year 
5.1.5 Identify and support incoming 9th graders in need 
of additional support through transition rubric 
completed by middle school counselors. 
• 5.1.6 Through the use of periodic screens of 
attendance, grades, and graduation progress, identify 
students who need intervention and refer to appropriate 
resource / program. 
• 5.1.7 Develop a specific set of responses for referrals 
for suspendable offenses 
• 5.1.8  Students tagged in Illuminate according to the 
support service / intervention they receive. 
 

Principal, admin 
team 
  

 develop a filter in 
PowerSchool for 
struggling 
students 

Intervention team meets 
spring of 2012; quarterly 
meetings begin 2012-
2013; ongoing 
/ 
list of resources shared 
with staff; intervention 
team focuses on “power 
goals” and tracks growth; 
quarterly meetings with 
the principal with reports 
by all intervention 
providers 

 
5.1.1:  
Completed 
 
5.1.2: Solid 
progress   
 
5.1.3:  Solid 
progress 
 
5.1.4: Solid 
progress 
 
5.1.5: Solid 
progress   
 
5.1.6:  Solid 
progress 
 
5.1.7: Solid 
progress 
 
5.1.8: Solid 
progress 
  

5.2  Increase written feedback forms or participation of 
general education teachers in IEP, SST, and 504 meetings 
    

Principal; vice 
principals; 
special ed 
program 
supervisor 

None  ongoing 
/ 
Number of teachers 
reported to program 
supervisor 

5.2.1: 
Initial steps   

5.3 Retaining Teachers of Color: 
• 5.3.1 Increase the percentage of TOC at BHS to better 
mirror the demographics of our student population.  
 
• 5.3.2  Recruit and support TOC for existing leadership 
opportunities. 
• 5.3.3  Create support groups w/ TOC and allies. 

 

principal; admin 
team 

 regular meetings 
between BHS site 
committee and 
Human Resources 
staff 
 

Ongoing; support group 
formed prior to 2013 
school year; committee 
meets summer 2013  

5.3.1:  
Initial steps 
 
5.3.2: 
Initial steps 
 
5.3.3: 
Initial steps 

5.4 Health And Wellness: 
•  5.4.1.  Increase awareness of health center services 
among students, staff, and families.  
•  5.4.2  Increase access and use of BUSD and city of 
Berkeley youth services among students, staff, and 
families.   
•  5.4.3 Increase the identification of students eligible 
for free / reduced lunch and facilitate enrollment by 
creating supported opportunities to complete online 
application (for example: during registration).  
• 5.4.4 Increase awareness and use of BHS’ universal 
free breakfast for students.   
5.4.5 Increase access to mental health and social service 

admin; student 
leadership 
 

yearly 
presentations to 
staff and students, 
assemblies or 
visits to all 
classrooms; 
network with 
city’s 2020 
program 

5.4.6 : develop curriculum 
for spring 2015  
 
All other items:  every fall 
and every spring 

5.4.1: Solid 
progress 
5.4.2: Solid 
progress 
 
5.4.3: Solid 
progress  
5.4.4:  Not 
started 
5.4.5: Solid 
progress 
5.4.6: 
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support for students with IEPs 
5.4.6 Standardize and implement a strong Social Living 
curriculum for all 9th graders and at each grade level. 
5.4.7 Offer grade-specific lessons, orientations, or 
assemblies on pertinent issues regarding sex harassment, 
drug and alcohol use, and other pertinent psycho-social 
topics. 

Initial steps 
5.4.7: 
Initial steps 

5.5  School Culture: 
• 5.5.1 Provide ongoing support for strong student 
leadership. 
• 5.5.2 Assemblies / activities that foster positive 
school-wide respect for all (ex: World Cultures Day 
assembly, Career Day, grade-level assemblies). 
• 5.5.3 Expand capacity for conflict mediation. 
*5.5.4  Protocol for responding to traumatic on-site or 
national events.  
• 5.5.5  Implement Cultural Competency Training for 
staff. 

director of 
student 
activities, dean 
of students and 
school safety 
officers, 
counselors, 
admin team, 
teacher leaders  

 maintain position 
of ASB director ; 
Safety Officer 
training; funding 
for student court 
 

 5.5.3 training by fall 
2012; all other items 
ongoing  
 
5.5.5 Counselors and 
administrators trained by 
fall 2014; Teacher leaders 
trained by spring 2015; 
Teachers trained by fall 
2015; Other classified 
staff TBD 

 5.5.1:  
Solid 
progress 
5.5.2:  
Solid 
progress 
5.5.3 Solid 
progess 
5.5.4:  
Solid 
progress 
5.5.5: Solid 
progress 
 

5.6 Middle School Partnership: 
• 5.6.1 Identify struggling students before they get to 
BHS.   
● 5.6.2 Collect data from middle school counselors 
● 5.6.3 Identify primary support person on BHS 

campus 
● 5.6.4 Provide Bridge students with services in 

summer before 9th grade.  

admin; middle 
school 
counselors; 
BHS summer 
bridge 
coordinator; 
intervention 
team 

network with 
middle schools 

every summer and spring 5.6.1:  
Solid 
progress 
5.6.2:  
Solid 
progress 
5.6.3: 
Initial steps 
5.6.4: Solid 
progress 

5.7 Family and Community: 
• 5.7.1 Get feedback from BHS parents on the 
effectiveness of resources currently devoted to involving 
families. 
• 5.7.2 Research existing community involvement 
models in other schools. 
• 5.7.3 Increase awareness and use of parent resource 
center. 
• 5.7.4 Recruit more parents of color to join school 
governance venues and advisory councils.  

admin; parent 
resource center 
staff 

 Create survey for 
parents 

ongoing  5.7.1: 
Initial steps 
5.7.2: 
Initial steps 
5.7.3 : 
Initial steps 
 5.7.4 
Initial steps 
 

5.8 Establish Support Groups / Structures: 
• 5.8.1 For students whose parents have a terminal 
illness or recently passed away. 
• 5.8.2 For students who are new to Berkeley High. 
• 5.8.3 For anger management:  
• 5.8.4 For anti-bullying. 
*5.8.5 For students with disabilities. 

 

health center 
staff, OCI staff, 
intervention 
team 
 

District funding 
for middle and 
high school 
counselors 
and administrators 
to analyze 
incoming "at-risk" 
students for 
proactive supports 
 

 Ongoing; at least one new 
group up and running by 
winter 2013 

 5.8.1: 
Solid 
progress 
 5.8.2: 
Initial steps 
 5.8.3: 
Solid 
progress 
 5.8.4: 
Ongoing 
5.8.5: Solid 
progress 
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BERKELEY HIGH SCHOOL  

2013-2014  
Long-Range Action Plan  

last updated:  03-10-14 
 

The goals and items in this plan were selected during the 2010-2012 WASC Self Study and are updated yearly. 
This version includes long-range items and targets, in addition to priority items and targets. 

 
The priority items and targets are highlighted in grayscale. 

The priority version of this plan is formally known as the Single Plan for Student Achievement (SPSA). 
 

Electronic versions of this plan and the SPSA can be downloaded from the BHS website. 
 

 
 
 

Glossary of Acronyms: 
ALD  Academic Language Development 
BSEP  Berkeley Schools Excellence Program (city parcel tax that benefits education) 
BUSD  Berkeley Unified School District 
CM  Constructing Meaning (program that supports academic language development) 
CST    California Standards Test  (aka STAR) 
EIA  Economic Impact Aid 
EL  English Learner 
ELA  English Language Arts 
ELAC  English Learners Advisory Council 
ELD  English Learners’ Development 
PD  Professional Development 
SCE  State Compensatory Education 
SDAIE  Specially Designed Academic Instruction in English 
SLC  Small Learning Community 
SPSA  Single Plan for Student Achievement 
SSC  School Site Council 
VP  Vice Principal 
WASC  Western Association of Schools and Colleges 

 
 
 

Mathematical Terms and Symbols: 
Some of the charts include a delta column with the symbol ∆, showing rate of change over time. 

The letter “n” indicates the total number in the sample. 
 

Percentages vs. Percentage Points: 
This report includes some growth targets listed as percentage points and others listed as percentages. 

A percentage point is when you subtract one percentage from another. 
A percentage is when you divide the new value by the old value. 

For example, if one of our growth targets increased from 10% to 12%, the difference in percentage points would be +2.   
The difference from 10% to 12%, expressed as a percentage, would be +20%. 
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GOAL 1:   
Increase proficiency and performance of all students in academic language, while 

accelerating the proficiency and performance gains of African American, English Learner, 
and Latino students in academic language. 

  
Growth Targets: 

(Priority targets are highlighted in grayscale.) 
 

 
● Increase all students scoring proficient or advanced on the ELA CST by 5 percentage points each year for the next three years.  
● Increase African American, EL, and Latino students scoring proficient or above on the ELA CST by 7 percentage points each 

year for the next three years.  
(Overall ELA growth from 2010-11 to 2011-12 was +6.6 percentage points.) 

              (African American students’ change for same period was -4 percentage points; for EL +4 points; for Latino +6 points.)  
(Note that the state assessment system is changing in 2014) 

CST ELA 
2011 % 
Prof+ 

2012 % 
Prof+ 

∆ 2012%-
2011% n= 

2013 % 
Prof+ 

∆ 2013%-
2012% n= 

All Students 52.7 56.1 +3.4 2121 61 +4.9 2027 
Af-Am 20 17 -3 450 26 +9 391 
Hispanic 39 44 +5 407 48 +4 429 
ELL 12 16 +4 157 19 +3 115 

 
 
 
● Increase first-time CAHSEE ELA pass rates for all students by 2% each year for the next three years.  

(Baseline pass rates for 2010-2011 = 83.6%) 
● Increase first-time CAHSEE ELA pass rates for African American, 5% each year for the next three years. 

(Baseline 58%) 
● Increase first-time CAHSEE ELA pass rates for Latino students by 2% each year for the next three years. 

(Baseline 83%) 
● Increase first-time CAHSEE ELA pass rates for EL students by 5% each year for the next three years. 

              (Baseline 41%)  
CAHSEE 

ELA 
2011 % 
Passing 

2012 % 
Passing 

∆ 2012%-
2011% n= 2013 % Passing 

∆ 2013%-
2012% n= 

All Students 84 87 +3 773 86 -1 702 
Af-Am 58 69 +11 192 66 -3 142 

Hispanic 83 82 -1 147 82 0 131 
ELL 41 53 +12 57 29 -24 41 

 
 
 
● Increase average score on the English portions of the SAT by 5 points annually each year for the next three years. 

(Baseline reading 565; Baseline writing 553) 
SAT 

Reading 2011 2012 
∆ 2012-

2011 n= 2013 n= 
All Students 569 557 -12 533 

  
 

 
 
 
 
Groups Participating In Goal 1: 
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• all students, district academic lang coordinator, EL staff, SDAIE teachers, general-ed teachers, team leads, PD coordinators 
 

Proposed Expenditures for Goal 1: Estimated Cost: Funding Source: 
facilitation of CM workshops + 
creation of ALD strategies workshops 

$6,000 
 

bsep tip grants;  title III, part A (indirect) 
 

ongoing EIA / ELL funding 
 

$75,912 * see attached budget el funds 

creation of constructed response curriculum $3,000 teacher stipend/teacher hourly 
 

 
 

Priority items are highlighted in grayscale. 
 

Action Items for Goal 1 Responsible 
Person(s)  

Resources  
Needed 

Timeline / Followup Status 
Solid progress / 
Initial steps /  
Not Started / 
Modified  

 
1.1  Ongoing support for Academic Language 
using research-based instructional strategies for 
English Learners through professional 
development, coaching and collaborative planning. 

• 1.1.1  Continue to offer 3-day workshops for 
Constructing Meaning and related trainings. 
 

VP in charge of EL, 
admin team 

pd time during year; 
stipends for summer PD; 
stipends for staff to 
analyze and implement 
most current research 

ongoing  
/ 
number of teachers 
completing CM 
training; teacher 
surveys on the PD 

1.1.1:  Solid 
progress 

1.2. Teachers will increase use of academic 
language strategies:  
     • 1.2.1  Daily agendas that include academic 

language learning objectives. 
      

VP in charge of EL, 
admin team,  
 

pd time during year; 
teacher-led training 
sessions; pd coordinator 
sends out a monthly 
research-based article 
supporting development 
of one of these 
instructional-based 
strategies 

ongoing; one training 
per quarter beginning in 
second quarter of 2012-
13  
/ 
vice principal’s walk-
through data; peer 
observations 

1.2.1:  
Initial steps  
 
 

1.3  Increase the average amount of expository 
writing across all subjects across the school, 
particularly the humanities.   
    • 1.3.1  Establish minimum expectations per 

grading period. 
    • 1.3.2  Design rubrics aligned to common core 

standards. 
* 1.3.3  All teachers in all subject areas participate 

in constructed-response essay, by content area. 

PD coordinators; 
language arts & 
social studies 
teachers; 
administrators 

pd time during year, 
Research-based guidelines 
on quantity and volume of 
writing that most benefits 
improvement of student 
composition skills 
 

Minimums established 
and submitted to admin 
team by winter 2013. 
Rubrics designed by  
June 2013. Admin team 
reviews minimums and 
rubrics.. 

1.3.1: 
Initial steps 
1.3.2: 
Solid 
progress 
1.3.3: 
Initial steps 
 

1.4  Increase collaboration between Spanish for 
Native Speakers program and the English Learners 
program. 

Teacher leaders for 
EL and WL depts 

Common meeting time, 
Create roadmap for 
integration of the 
departments and clear 
learning outcomes  

First meeting by winter 
2012-13; plan 
completed by June 
2013. 

1.4: Solid 
progress 

 
 
 
 
 

 
 
 

 

GOAL 2: 
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Increase proficiency and performance of all students in mathematics, while accelerating 
the proficiency and performance gains of African American, English Learner, and 

Latino students in mathematics. 
  

Growth Targets: 
(Priority targets are highlighted in grayscale.) 

 
 

● Increase all students scoring proficient or above in all math subject area CST (Geometry, Algebra 1, Algebra 2, Summative Math, 
and Integrated Math Year 1) by 5 percentage points each year for the next three years. 

● Increase African American, EL, and Latino students scoring proficient or above on the math CST by 10 percentage points each 
year for the next three years. 
(Overall math growth from 2010-11 to 2011-12 was +3.4 percentage points.) 

              (African American students’ change for same period was +3 percentage points; for EL -2 points; for Latino +2 points.)  
(Note that the state assessment system is changing in 2014) 

CST Math 2011 % Prof+ 2012 % Prof+ 

∆ 
2012%-
2011% n= 2013 % Prof+ 

∆ 
2013%-
2012% n= 

All Students 23.7 27.2 +3.5 2,093 31.8 +4.6 1,975 
Af-Am 3 6 +3 438 6 0 377 
Hispanic 11 14 +3 403 20 +6 419 
ELL 8 7 -1 157 9 +2 120 

 
 

● Increase first-time CAHSEE math pass rates for all students by 2% each year for the next three years.  
(2011-12 Baseline was 83% . The 2012-13 rates will be available in summer or early fall. ) 

● Increase first-time CAHSEE math pass rates for African American, by 5% each year for the next three years.  
(2011-12 Baseline 59%) 

● Increase first-time CAHSEE math pass rates for EL students by 5% each year for the next three years. 
(2011-12 Baseline 59%) 

● Increase first-time CAHSEE math pass rates for Latino students by 2% each year for the next three years.  
(2011-12 Baseline 78%) 

CAHSEE 
Math 

2011 % 
Passing 

2012 % 
Passing 

∆ 
2012%-
2011% n= 

2013 % 
Passing 

∆ 
2013%-
2012% n= 

All Students 82 84 +2 770 87 +3 703 
Af-Am 59 59 0 189 68 +9 143 
Hispanic 75 82 +7 146 85 +3 131 
ELL 58 72 +14 57 51 -21 41 

 
 

● Increase average score on the math portion of the SAT by 5 points annually.  * Increasing SAT participation may negatively impact 
schoolwide averages.   
(2010-11 Baseline 563) 

SAT Math 10-11 11-12 ∆ 2012-2011 n= 
BHS 563 559 -4 533 

State 513 510 
-3 184,627 

 
 
 

(GOAL 2 growth targets continued) 
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● Increase the percentage of African American, EL, and Latino students participating in higher level math courses:  algebra 2, 
IMP3, math analysis, and IMP4, by 5% in each of the next three years.   

Higher Level 
Math 
Enrollment 10-11 11-12 

∆ 
2011%-
2010% 

BHS 
total in 
11-12 12-13 

∆ 
2012%-
2011% n= 13-14 

∆ 
2013%-
2012% 

n
= 

Af-Am 19% 17% -2 776 13% -4 700 31% +18 664 
Hispanic 28% 28% 0 618 24% -4 667 49% +25 658 
ELL 10% 7% -3 249 14% +7 202 32% +18 194 

 
 
 
● Increase the percentage of African American, EL, and Latino students with a grade of “C” or better in higher level math courses:  

algebra 2, IMP3, math analysis, and IMP4, by 7% in each of the next three years.   

HLM Pass 
Rates 10-11 11-12 

∆ 
2011%-
2010% 

Number 
enrolled in 
higher level 

classes 11-12 12-13 

∆ 
2012%-
2011% 

n= 
Af-Am 61% 59% -2 133 73% +15 94 
Hispanic 67% 68% 0 174 81% +13 162 
ELL 52% 39% -13 18 79% +40 29 
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Groups Participating In Goal 2: 
• all students, math teachers, district or site math coach, admin team 

 
Proposed Expenditures for Goal 2: Estimated Cost: Funding Source: 
stipends to develop assessments / curriculum $8,000 general fund, teacher hourly/stipend, TIP-

D funds 
common core mapping / training $4,000 indirect 

 

 
Priority items are highlighted in grayscale. 

 
Action Items for Goal 2 Responsible 

Person(s)  
Resources  
Needed   

Timeline / Follow 
up 

Status 
Solid progress / 
Initial steps /  
Not Started / 
Modified  
 

2.1 Implement common pre-, interim-, and summative 
math assessments that reflect incoming common core 
standards/existing state standards. 

•2.1.1 Develop and administer a common pre-
assessment for incoming 9th graders in algebra 1, 
geometry, and imp2. 
• 2.1.2  Use results of universal screening (pre-
assessment) to identify students in need of 
intervention, and direct to tutoring.   
• 2.1.3  Ongoing professional development in 
research-based instructional strategies for math 
teachers linking results of assessment to instruction.  
• 2.1.4  Administrators to use CSTP 5 (how teachers 
use assessment) as major focus of their evaluations / 
observations, and in their general work with teachers 
 

VP for math, math 
team leads 

summer stipend to 
write assessments; 
time in school year to 
analyze results 

Winter 2012-2013  
/  
share new 
assessments with 
VP 

 
 
2.1.1:  Initial 
steps 
 
2.1.2:  Not 
started 
 
2.1.3:  Initial 
steps 
 
2.1.4:  Initial 
steps 

2.2  Opportunities for math CST / CAHSEE prep test-
taking practice: 

• 2.2.1  Model tests  
• 2.2.2  Use “iMentor program” and “MyMathLab” 
to support students in math curriculum. 
• 2.2.3 Test-taking strategies 

math teachers, math 
team lead, 
Intervention team, 
academic support 
coordinator, parent 
resource center (for 
distribution) 
 

CAHSEE math prep 
programs and 
resources made 
available to all 
families of students 
scoring BB/FBB on 
9th grade CST prior 
to 10th grade 
administration of test 
in February 
 

ongoing; cst / cahsee 
data; follow up on 
product presented to 
admin and teacher 
leadership team 

2.2.1: Initial 
steps 
2.2.2:Solid 
progress 
2.2.3: Initial 
steps 

2.3  Improve accuracy of student placement in math 
courses, including reverse verifications. 

VP, math teachers, 
math team lead, 
counselors, middle 
school teachers 

coordination between 
VP + counselors + 
math team, funds to 
build in full August 
work-day to review 
math placements; 
parties involved 
should include math 
department 
representatives, VP 
over master 
scheduling, and 
clerical staff 
supporting master 
schedule 
 

every spring; 
monitor number of 
students who 
request placement 
change 

Solid 
progress 
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2.4 Explore option of full-time math coach to enhance 
math instruction, math specific-PD, and student outcomes 
in mathematics  
     •2.4.1  Ongoing professional development in research-
based instructional strategies for math teachers. 

district staff, 
principal, District 
Curriculum and 
Instruction Staff 
 

pd time, district 
funding for a full-
time math coach at 
BHS, Access to latest 
secondary 
mathematics 
instructional research 
made available to all 
math teachers 
+instructional 
trainings from both 
internal and external 
sources +travel time 
and funds for math 
teachers to observe 
model programs 
supporting 
mathematics 
instruction 
 
 

ongoing; surveys of 
PD participants; 
articulated strategies 
observable in math 
classrooms 

Initial steps 

2.5  Map overlap between incoming core standards and 
the existing standards already in use.   

• 2.5.1  Develop and implement curriculum and 
assessments that target the overlapping areas. 
• 2.5.2  Administrators to use CSTP 3 (teachers have 
fluency in their standards) as major focus of their 
evaluations / observations, and in their general work 
with teachers. 
 

math teachers, math 
team lead, 
administrators, math 
coach  
 

curriculum 
development time + 
district funding for 
middle school/high 
school collaboration 
for vertical planning 
 

Winter 2012-2013   
 
 

2.6  Investigate courses that work in accelerating math  
skills for struggling students. 

math team lead, 
district or site math 
coach, Math teachers 
and district 
Curriculum and 
Instruction Staff 
 

use existing release 
time, Travel Time 
and Expenses for 
math reps to observe 
and research proven 
models of math 
intervention; 
subsequent work will 
involve briefing of 
the administrative 
team to determine 
best models and 
options for 
implementation at 
BHS in SY 13-14 
 

ongoing  

2.7  Create common study packets for alg1, alg2, and 
geometry. 
 

math teachers, team 
lead 

pd time Summer 2012  

 
 
 
 
 
 

GOAL 3:   
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Create a culture of high expectations for academic achievement. 
 

Growth Targets: 
(Priority targets are highlighted in grayscale.) 

 
 

● Increase growth of students rated proficient on the 9th grade English and math common assessments, as measured on the pre- 
and the post-assessments.  Growth target for each subject will be the average growth between pre- and post-assessments of all 
classes tested in the first year of assessment.     
(For English and math the baseline will be averages from the 2012-2013 year.) 

● 9th grade students:  ELA  
 Pre % 

Mastery 
Post % 
Mastery 

Increase from Pre 
to Post 

9th Grade ELA 
12/13 

25 41 +16 

9th Grade ELA 
13/14 

34 Target=50 TBD 

 
● 9th grade students: Math  

 
Course 

Pre % 
Mastery 

Post % 
Mastery 

Increase from 
Pre to Post 

IMP 2 1 27 +26 
Algebra 1 0 24 +24 
Geometry 0 71 +71 
Algebra 2 0 88 +88 

 
 
 
 
● Maintain or exceed 95% CST participation rate for mathematics and ELA tests for all grades.   
● (2012 ELA percentages below.  Math not included here because too many tests to list.)  

(Note that in 2014 only CST test will be science.  Future version can compare science rates.) 
● CST Participation: 

Grade 2010 ELA 
Rate 

2011 ELA 
Rate 

2012 ELA 
Rate 

2013 ELA 
Rate 

9th 92.2% 97.2% 96.9% 92.4% 
10th 89.7% 98.3% 95.9% 91.7% 
11th 91.9% 97.7% 96.6% 88.5% 

 
 
 
● Meet or exceed state targets for yearly graduation rates: 

 
Graduation Rates 

Class of  
2010-11 

Class of 
2011-12 

Class of 2012-13 
(Target) 

All BHS 86.01 86.43 86.14 
African American 84.19 81.43 82.54 

Hispanic/Latino 85.44 86.06 86.72 
 
 
 

(GOAL 3 growth targets continued) 
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● Increase the percentage of Latino, EL, and African American students taking one or more  AP / IB, or honors classes by 5% in 
next three years (with a “C” or better). 

● Increase the percentage of Latino, EL, and African American students passing one or more  AP / IB, or honors classes by 5% in 
next three years (with a “C” or better). 

● Increase by 5% the number of AP / IB, or honors classes courses taken by Latino, EL, and African American students. 
 

AP-IB-Honors Total Enrollments  
(some students take more than one AP-IB class) 10-11 11-12 12-13 13-14 

Af-Am 376 396 265 295 
Hispanic 521 485 469 517 

ELL 62 53 55 59 
All 3333 3321 3056 3213 

 
AP-IB-Honors Unique Enrollments 
(actual number of students taking classes) 10-11 11-12 12-13 13-14 

Af-Am 209 211 170 179 
Hispanic 269 244 254 266 

ELL 40 33 39 40 
All 1548 1488 1434 1515 

 

Average number of courses taken by a 
student who is in any AP-IB-Hnrs course 10-11 11-12 12-13 13-14 

Af-Am 1.8 1.9 1.6 1.6 
Hispanic 1.9 2.0 1.8 1.9 

ELL 1.6 1.6 1.4 1.5 
All 2.2 2.2 2.1 2.1 

 
AP-IB-Honors Passing (with C or better) 
divided by Total Enrollment 10-11 11-12 12-13 

 
13-14 

Af-Am 76.9% 76.5% 84.9%  
Hispanic 82.1% 82.9% 87.6%  
ELL 64.5% 56.6% 69.1%  
All 91.0% 90.6% 93.9%  

 
Number of AP-IB-Honors Classes Passed 

(remember some students take more than one class) 10-11 11-12 12-13 
 

13-14 
Af-Am 289 303 225  

Hispanic 428 402 411  
ELL 40 30 38  
All 3034 3009 2871  

 
(GOAL 3 growth targets continued) 
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● Increase by 10% in next three years the percentage of Latino, EL, and African American students who have taken ACT or SAT 
tests by the end of their senior year (as percentage of total enrollment for that subgroup).  * Note that data is not available for 
ACT.  Shifts in # of students taking SAT is connected to shift in # of students taking ACT. 

● Maintain average BHS total SAT scores that are at least 100 points above the state average.   
              (Baseline BHS 1694 / state 1500) 
 

SAT Participation 11-12 12-13 % Delta 13-12 
Af-Am 96 70 -37% 

Hispanic 118 93 -27% 
ELL 17 23 26% 

    
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Groups Participating In Goal 3: 
all students, English and math teachers, pd coordinators, pd team leads, instructional coaches, administrators 
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Proposed Expenditures for Goal 3: Estimated Cost: Funding Source: 
assessment development $10,000 stipend / curriculum development 
design & processing time for PD leads $28,000 PD – slc grant 
materials cost TBD indirect, district 

 

 
Priority items are highlighted in grayscale. 

Action Items for Goal 3 Responsible 
Person(s)  

Resources  
Needed   

Timeline / Follow up Status 
Solid progress / 
Initial steps /  
Not Started / 
Modified  

 
3.1  Common Assessments:  

• 3.1.1 Improve use of assessments by developing a 
PD calendar that supports identifying common 
outcomes, assessments and interim assessments and 
provides training in using assessment data to inform 
instruction. 
• 3.1.2 Develop & implement common math 
assessments that reflect incoming common core 
standards. 
• 3.1.3 Create a 9th & 10th grade common reading and 
writing assessments focusing on academic language 
and expository writing 
• 3.1.4 Use existing 9th grade ELA assessments for 
pre- interim, and post- assessments 
• 3.1.5 Develop ELD level assessments in reading, 
writing, listening, and speaking  
• 3.1.6 Develop and administer pre-tests as common 
assessment for all disciplines  
• 3.1.7 Use data from common assessments to inform 
instruction. 

 
Principal, PD team 
leads,  
 

 
 
PD plan / PD time 
/ release time or 
stipend for 
summer, 
Calendar time 
 
time throughout 
year to review 
results and inform 
practice 

 
3.1.1 = spring 2012 
 
3.1.2 -  3.1.7 = ongoing 
for next three years  
/ 
results of common 
assessments shared with 
teachers, team leads, 
admin, SSC, and board 

 
3.1.1:  Solid 
progress 
 
3.1.2:  
Initial steps 
 
3.1.3:  Solid 
progress 
 
3.1.4:  
Initial steps 
 
3.1.5: 
 
3.1.6:  Not 
started 
 
3.1.7:  
Initial steps 
 
 

3.2 State Assessments. 
•3.2.1 Continue to increase student participation in 
CSTs 
•3.2.2  Deepen the use of disaggregated CST to 
inform instruction in all learning communities. 

 
Principal, VPs for 
STAR 
 

PD plan / PD time 
/ release time or 
stipend for 
summer, 
Calendar time 
 
time throughout 
year to review 
results and inform 
practice 

ongoing  
/ 
results of common 
assessments shared with 
teachers, team leads, 
admin, SSC, and board 

 
3.2.1:  
Initial steps 
 
3.2.2:  
Initial steps 
 
3.2.3:  Not 
started 
 

3.3  Common Practices for Teachers: 
•3.3.1 Agendas posted each period. 
•3.3.2 Agenda minimum includes learning objectives, 
language objectives, and activities to support those 
objectives. 
•3.3.3 School-wide use of research-based teaching 
techniques to check for understanding. 
•3.3.4  Teachers will include elements of the “10 
Principles of Instruction” in their daily practice (see 
AFT article from Barack Rosenshine). 
•3.3.5  Grades for assignments posted on 
PowerSchool every two weeks. 
•3.3.6  Attendance taken every period, every day. 
•3.3.7  Teachers adhere to hall-pass policies and 

principal, vice 
principals, dean of 
attendance, 
attendance clerks, 
academic language 
coordinator, Teachers 
with specific 
instructional strategy 
expertise 
 

PD time to train 
teachers; team 
leads meet and 
calibrate their 
expectations, 
Ongoing trainings 
+web-based 
instruction in 
select strategies  
 

Agenda use starts in fall 
2012; all other items 
ongoing 

3.3.1: Solid 
progress 
3.3.2: Initial 
steps 
3.3.3: Initial 
steps 
3.3.4: Initials 
steps 
3.3.5: Initial 
steps 
3.3.6: 
Progress 
3.3.7: 
Progress 
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safety officers enforce them. 
3.4 Support For Struggling Students: 

• 3.4.1  Develop and improve access to CAHSEE prep 
resources to identified students.  
• 3.4.2  Opportunities for CAHSEE test taking, 
strategies, and help in classes. 
• 3.4.3  Expand intervention and counseling directed 
at struggling long Term English Language Learners. 
• 3.4.4  Increase support for existing BHS/BCC 
transition class targeting students with disabilities and 
English Learners. 
• 3.4.5  Increase rates of participation in tutoring of 
students behind in credits. 
• 3.4.6 More 0 or 7 period support classes tied to high-
level classes, such as Algebra 2. 
• 3.4.7  Create a pathway and support for African 
American, EL, and Latino students to take SAT / ACT  
tests. 
• 3.4.8  Create a pathway and support for African 
American, EL, and Latino students to take AP / IB 
and high-level classes. 
• 3.4.9  Offer pre-AP training to teachers in all subject 
areas. 

 
 
intervention 
coordinator, teachers, 
team leads, pd 
coordinators, 
Intervention Team 
Resources (bridge 
program, RISE, OCI 
staff) + Parent 
Resource Center + 
Counselors + african-
american dept, EL 
dept + 
vice principals, 
principal  
 

 
 
funding for new 
prep class; PD 
time / release time 
or stipend for 
summer, increased 
numbers of 
intervention and 
support classes 
+expanded 
publicizing of 
academic support 
options to all 
segments of our 
parent community 
 

 
 
3.4.7 and 3.4.8 = form 
committees by fall 
2012; written program 
proposal by spring of 
2013; all other items  
ongoing  

 
 
 

3.5 Attendance: 
•3.5.1 Recognition, awards, ceremonies for increased 
attendance. 
•3.5.2  Ongoing outreach to truants and their families. 
•3.5.3  Research intervention best practices from other 
schools. 
•3.5.4  Increase staff/parent/student awareness of 
policy changes. 

dean of attendance; 
attendance team, 
Teachers +Special Ed 
Case Managers, 
School resource 
officer, student 
welfare and 
attendance or student 
services 
 
 

funding for prizes; 
network with 
neighborhood 
businesses and 
associations;  
work with district 
to expand capacity 
and increase home 
visits 
 

Fall 2012; ongoing  

3.6  Public recognition of academic success on a regular 
basis, for example honor roll.  

admin; team leads,   Event funds with 
PTSA and local 
businesses 

By spring 2013   

3.7  Common Expectations for Students: 
•3.7.1 Tie eligibility for extracurriculars (sports, rally, 
dances, etc.) to attendance in class. 
•3.7.2 Tie eligibility for extracurriculars (sports, rally, 
dances, etc.) to a minimum GPA 
•3.7.3 Clarify and enforce policy on permission slips 
for any activity or field trip that necessitates students’ 
absence (sports, clubs, dance rehearsals, leadership, 
etc.) 
•3.7.4 Clarify and enforce policy on students in 
hallways during class hours. 
• 3.7.5  Clarify and consistently enforce common 
classroom behavior expectations and discipline 
procedures. 

principal, vice 
principals, dean of 
students, dean of 
attendance; director 
of student leadership; 
athletic director, 
Parent Resource 
Center, Teacher 
Leaders, School 
Safety Officers 
 

teacher leaders 
make agreements; 
announce in 
student 
assemblies; 
student handbook; 
eTree for parents; 
letters home, time 
and funds for 
creation of 
finished document 
outlining all 
policies, 
procedures, and 
expectations for 
BHS 

fall 2012  

 

GOAL 4:   
Improve student engagement and achievement through innovative, standards-based 

curriculum that addresses the range of students’ needs. 
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Growth Targets: 

(Priority targets are highlighted in grayscale.) 
 
 

● Increase graduation rates by annually increasing the percentage of African-American and Latino students starting the 
school year with an “on-track” number of credits:   9th Grade = minimum 55 credits; 10th Grade= minimum 110; 11th Grade=minimum 165. 

Cohort rates for students who 
graduated in June 2012: 
African American 81.4 

Latino:  86.1 
 
 
 
 

 
2011-2012 Ontrack Credits % 9th 10th 11th Graduation rate 

Af-Am 75.0 74.4 74.0 81.4 
Hispanic 75.7 74.5 73.9 86.1 

 
2012-2013 Ontrack Credits % 9th 10th 11th Graduation Rate 

Af-Am 58.2% 57.7% 70.0%  
Hispanic 78.7% 72.3% 85.0%  

 
African American % On Track to Graduate 

Class 
of 9th Grade 10th Grade 11th Grade 

Graduation 
Rate 

2016 58.2 
   2015 75.0 57.7 

  2014 
 

74.4 70.0 
 2013 

  
74.0 

 2012 
   

81.4 
Hispanic % On Track to Graduate 

Class of 9th Grade 10th Grade 11th Grade 
Graduation 

Rate 
2016 78.7 

   2015 75.7 72.3 
  2014 

 
74.5 85.0 

 2013 
  

73.9 
 2012 

   
86.1 

 
 
 
 

(GOAL 4 growth targets continued) 
 

• Increase number of students who report they are engaged in class by 1% for each of the next three years. 
              (Baselines for engagement are in Worrell report, reported by BHS learning community and by subject area.) 

2011-12 baselines for percentage of  
students on track to graduate: 

African American 9th graders 75.0 
African American 10th graders 74.4 
African American 11th graders 74.0 

Latino 9th graders 75.7 
Latino 10th graders 74.5 
Latino 11th graders 73.9 



 

 144 

PERCENTAGE OF STUDENTS WHO REPORT  
FEELING ENGAGED IN SCHOOL * 

 all students African-American 
students 

 
2010-11 na na 
2011-12 mean: 5.05 mean: 4.93 

 
2012-13 na na  

* students self reported their behavior with a 7-point Likert scale.  1 = not at all true; 4 = somewhat true; 7 = very true 
 
 
 
● Decrease percentage of all students with more than 15 unexcused absences by 5% for each of the next three years. 
● Decrease number of African American students with more than 15 unexcused absences by 10% for each of the next three years. 

PERCENTAGE OF STUDENTS WITH 15+ DAYS UNEXCUSED 
 all students African-American 

students 
 

2010-11 13.01 19.67 
2011-12 9.71 16.09 
2012-13 8.80 14.82 

 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Groups Participating In Goal 4: 
• students, course-alike groups of teachers, team leads, district curriculum person 

 
Proposed Expenditures for Goal 4: Estimated Cost: Funding Source: 
peer observations $2,500     bsep – tipd 
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mapping & outline development $30/hour  - total time to be determined 
not to exceed $10,000 

teacher hourly and stipends 
 

 
Priority items are highlighted in grayscale. 

 
Action Items for Goal 4 Responsible 

Person(s)  
Resources  
Needed  

Timeline / 
Followup 

Status 
Solid progress / Initial 
steps /  Not Started / 
Modified  

4.1  Support For Innovative, Standards Based 
Curriculum: 

• 4.1.1 Increase opportunities for teacher-led 
presentations on curriculum. 
• 4.1.2 PD on upcoming new national standards for 
math and ELA. 
• 4.1.3  Develop a standards-based outcome map for 
each course directly related to regular interim 
formative assessments. 
• 4.1.4 All courses align curriculum and assessments 
to the state and new common core standards. 
• 4.1.5 Create vertical and horizontal integration in 
English and social studies classes. 
 

Principal,  PD 
coordinators 

funds for after-
school 
workshops and 
summer 
workshops; 
department 
collaboration 
time 

4.1.2 = by spring 
2013;  
all other items 
ongoing  
/ 
presentations to 
teacher leaderships, 
SSC, and BUSD 
board 

 
4.1.1:  Solid 
progress 
 
4.1.2: 
 
4.1.3:   Not 
started 
 
4.1.4:  Varies 
greatly by LC and 
dept 
 
4.1.5: Varies 
greatly by LC and 
dept 

4.2  Support For Instructional Strategies And 
Assessments That Promote Engagement: 

• 4.2.1  Increase opportunities for teacher-led 
presentations on student engagement. 
• 4.2.2 Develop authentic assessments (include art / 
media models, portfolios, etc) and analyze the results 
to inform instruction. 
• 4.2.3  All departments identify and implement two 
to three common, research-based instructional 
practices from 10 principles of instruction from Barak 
Rosenshine article. 
• 4.2.4   Provide incentives for teachers to observe 
other teachers’ classrooms during the school year. 

Principal funds for after-
school 
workshops and 
summer 
workshops; 
department 
collaboration 
time 

ongoing 
/ 
presentations to 
teacher leaderships, 
SSC, and BUSD 
board 

 
4.2.1:  Initial 
steps 
 
4.2.2:  Initial 
steps 
 
4.2.3: Modified * 
 
4.2.4:  Solid 
progress 

4.3  Coaching and Mentoring:  
• 4.3.1  Use existing CSTPs, Measurements of 
Effective Teaching project, and other research to 
create self-evaluation rubrics and peer observation 
and peer coaching tools for all teachers. 
• 4.3.2  Develop course evaluations that provide 
students opportunities to give direct feedback to 
teachers. 

team leads; PD 
coordinators 

pd time 4.3.1 = draft complete 
by January 2014;  
4.3.2 = version 
available by june 
2014; presentations to 
teacher leaderships, 
SSC, and BUSD 
board 
 
 

 
4.3.1:  Not 
started 
 
4.3.2: Not 
started 
 

4.4  Recognize and acknowledge examples of innovative, 
standards-based curriculum created by BHS teachers. 

•  4.4.1  Provide PD time for teachers to analyze, 
discuss, and learn from colleagues’ exemplary 
curriculum. 

team leads; admin pd time ongoing  

4.5.  Retain PD / Teacher Leader Structure: 
•  4.5.1  Analyze and  document strengths and 
weaknesses of existing model.  
•  4.5.2  Present evidence to board / other stakeholders 
to secure alternate funding when the federal grant 
sunsets in 2014. 

admin; teacher 
leaders; PD 
coordinators, District 
Staff 
 

 Team to 
document and 
present 
evidence of 
current structure 

2012-2013  
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•  4.5.3  Maintain current FTE structure with PD 
coordinators and teacher leaders 
•  4.5.4  Maintain Monday late-start PD meeting time. 

4.6  Post-Secondary Careers and Paths 
•  4.6.1  Increase pathways related to a particular 
career field. 
•  4.6.2  Support for Regional Occupation Programs.  
•  4.6.3  Explore technical education options for BHS 
students. 
• 4.6.4 Expand community service opportunities and 
internship possibilities as an engagement tool. 

 ROP Partners, 
Faculty Internship 
Coordinators (via 
Partnership academy 
grants) 
 

 Continued ROP 
funding; 
additional 
district 
investment in 
career tech ed. 

 Ongoing; 
Quantifiable increase 
in post-secondary 
options; report 
presented to board, 
leadership team, and 
admin team. 

 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

GOAL 5:   
Increase access and utilization of social and emotional support for all students, with an 

emphasis on struggling students. 
 

Growth Targets: 
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(Priority targets are highlighted in grayscale.) 
 

 
● Reduce the percentage of all students who drop out of school before senior year by 1 percentage point for each of the next three 

years with the 2009-2010 Cohort serving as a baseline year.  
● Reduce the percentage of African American and Latino students who drop out of school before senior year by 2 percentage 

points for each of the next three years with the 2009-2010 Cohort serving as a baseline year.   
                                     (***will use 12-13 as baseline cuz state changed definitions ***) 

• Drop out rate: 
 2009-2010 2010-2011 2011-12 

All BHS students 13.5% 10.1% 11.2% 
African American 17.1% 9.8% 14.8% 

Latino 12.2% 10.1% 9.1% 
 
 
 
● Reduce the percentage of total suspensions that were issued to African-American students by 7 percentage points annually  

(2010-11: 59%         2011-12: 52%        change in percentage points:  -7)     (2012-13 rates available in summer) 
● Reduce the percentage of total African-American students who were suspended by 2 percentage points annually  

(2010-11: 16%     2011-12: 14%     change in percentage points:  -2)      
● Reduce total suspensions by 5 percentage points annually 

              (2010-11:   8.8%   2011-12:  7%      change in percentage points:  -1.8)    
• Suspensions: 

 Total Suspensions 
 

Percent of students suspended 

2010-11 2011-12 2012-13 2010-11 2011-12 2012-13 
African 
American  
(Percent of 
all 
suspensions) 

59% 52% 57% 16% 14% 13% 

All BHS 
(Percent of 
all students) 

   8.8% 7% 6% 

 
 
 
 
 
 
 
 
 
 
 
 
 

(GOAL 5 growth targets continued) 
 
● Increase average daily attendance for all students by 1% each year for the next three years 

(Baseline from 2010-2011 is 92.6%) 
● Increase average daily attendance for African-American students by 2% in first year and by 1% in each next two years 

(Baseline from 2010-2011 is 90.5%) 
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ACTUAL YEAR-LONG ATTENDANCE  
(AUG-MAY COMBINED MONTHLY AVERAGES) 

 all students African-American 
students 

 
2010-11 92.27 89.61 
2011-12 93.30 91.23 
2012-13 93.98 91.82 

 
 

 
● Increase the percentage of students who report feeling connected to a teacher or other adult at BHS by 5% annually using the 

California Healthy Kids and Frank Worrell studies with 2011-2012 serving as a baseline year.  
PERCENTAGE OF STUDENTS WHO REPORT  

FEELING CONNECTION TO ADULTS IN SCHOOL 
 all students African-American 

students 
 

2010-11 na na 
2011-12 mean: 3.25 mean: 3.25 

 
2012-13 na na  

* students self reported their feeling with a 4-point Likert scale.  1 = low; 7 =high 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Groups Participating In Goal 5: 

• all students, counselors, dean of attendance and other intervention leaders, health center staff, Parent resource center, OCI staff, 
intervention team (with connections to external partners), drug and alcohol counselors, special-ed case managers, all teachers 

 
 

Proposed Expenditures for Goal 5: Estimated Cost: Funding Source: 
continued funding for intervention and $64,686* 1.2 fte from eia – sce 
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resource providers .27 fte from district bsep 
.53 fte from site bsep 

academic support coordinator $81,000* bsep 
intervention counselor $48,700* bsep 
student welfare & attendnce $58,000* bsep 
parent resource center  $30,000 / $85,000  *  bsep / eia-sce 
bridge program $40,000* expanded course offerings 
rise $12,000* bsep 
student court $ ---? bsep 
EL home school liason $26,826* eia/ell/bsep 

* plus or minus 5% personnel cost variance 
 

 
 

Priority items are highlighted in grayscale. 
 

Action Items Responsible 
Person(s)  

Resources  
Needed 

Timeline / Followup Status 
Solid progress / 
Initial steps /  
Not Started / 
Modified 

 
5.1:  Intervention And Counseling: 

• 5.1.1.  Form intervention support team. 
• 5.1.2 Create comprehensive list of all interventions 
and contact information to provide to teachers and 
staff. 
• 5.1.3 Counselors will meet in first month of school 
with new students who in their previous schools 
struggled with attendance and had scored below basic 
on CSTs. 
• 5.1.4  Through the use of periodic screens of 
attendance, grades, and graduation progress, identify 
students who need intervention and refer to 
appropriate resource / program. 
• 5.1.5  Develop a specific set of responses for when a 
student receives a second suspension in one year. 
• 5.1.6  Students tagged in PowerSchool according to 
the support service / intervention they receive. 

Principal, admin 
team 
  

 develop a filter in 
PowerSchool for 
struggling students 

Intervention team meets 
spring of 2012; quarterly 
meetings begin 2012-2013; 
ongoing 
/ 
list of resources shared 
with staff; intervention 
team focuses on “power 
goals” and tracks growth; 
quarterly meetings with the 
principal with reports by all 
intervention providers 

 
5.1.1:  solid 
progress 
 
5.1.2:   
 
5.1.3:  not 
started 
 
5.1.4: solid 
progress 
 
5.1.5:   
 
5.1.6:  not 
started 

5.2  Increase participation of general education teachers 
in IEP meetings 
   • 5.2.1  When requested, teachers to submit feedback 

forms and/or attend IEP meetings. 

Principal, 
special ed 
program 
supervisor 

None  ongoing 
/ 
Number of teachers 
reported to program 
supervisor 

5.2.1: 
Initial steps   

5.3 Retaining Teachers of Color: 
• 5.3.1  Increase the percentage of TOC at BHS to 
better mirror the demographics of our student 
population. 
• 5.3.2  Provide more leadership opportunities for 
TOC. 
• 5.3.3  Create support groups w/ TOC and allies. 

 

principal; admin 
team 

 regular meetings 
between BHS site 
committee and 
Human Resources 
staff 
 

Ongoing; support group 
formed prior to 2013 
school year; committee 
meets summer 2013  

 

5.4  Health And Wellness: 
•  5.4.1.  Increase awareness of health center services 
among students, staff, and families.  
•  5.4.2  Increase awareness of BUSD and city of 
Berkeley youth services among students, staff, and 
families. 
•  5.4.3 Identify students eligible for free / reduced 

health center 
coordinator; 
admin 
 

yearly presentations 
to staff and students, 
assemblies or visits 
to all classrooms; 
network with city’s 
2020 program 

every fall and every spring  
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possible changes for next version of action plan 
goal one growth target remove or replace the CAHSEE 

ELA w/ CELDT scores 
 
 

goal 3 SAT / ACT add chart that shows # of kids 

lunch, facilitate enrollment, and encourage enrolled 
kids to eat it. 
• 5.4.4  Increase awareness and use of BHS’ universal 
free breakfast for students.  

5.5  School Culture: 
• 5.5.1  Provide ongoing support for strong student 
leadership. 
• 5.5.2  Assemblies that foster positive school-wide 
respect for all (ex: World Cultures Day). 
• 5.5.3 expand capacity for conflict mediation and 
communication during emotional or difficult 
situations with school safety staff.  

director of 
student 
activities, dean 
of students and 
school safety 
officers  
 

  maintain position 
of ASB director 
+contract services to 
support Safety 
Officer training 
 

 5.5.3 training by fall 2012; 
all other items ongoing 

  

5.6  Middle School Partnership: 
• 5.6.1 Identify struggling students before they get to 
BHS.  Provide services to them in summer before 9th 
grade.  

admin; middle 
school 
counselors; 
BHS summer 
bridge 
coordinator 

network with middle 
schools 

every summer and spring  

5.7  Family and Community: 
• 5.7.1  Get feedback from BHS parents on the 
effectiveness of resources currently devoted to 
involving families. 
• 5.7.2  Research existing community involvement 
models in other schools. 
• 5.7.3  Increase awareness and use of parent resource 
center. 
• 5.7.4  Explore possibility of a family literacy project 
for all families. 
• 5.7.5  Recruit more parents of color to join school 
governance venues.  

admin; parent 
resource center 
staff 

 Create survey for 
parents 

ongoing   

5.8  Establish Support Groups: 
• 5.8.1  For students whose parents have a terminal 
illnesses or recently passed away. 
• 5.8.2  For students who are new to Berkeley. 
• 5.8.3  For anger management. 
• 5.8.4  For bullying. 

 

health center 
staff, OCI staff, 
intervention 
team 
 

District funding for 
middle and high 
school counselors 
and administrators to 
analyze incoming 
"at-risk" students for 
proactive supports 
 

 Ongoing; at least one new 
group up and running by 
winter 2013 
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taking either/both tests 
 

 
goal 3 

ap/ib honors add chart showing percentage of 
ethnicities taking # of classes 

all goals replace CST scores with SBAC 
and common assessments 

 
 
 

   
   
   
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Form C: Programs Included in this Plan /  2013-14 projections 

 
The School Site Council intends for this school to participate in the following programs:  
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State Programs Allocation 

 California School Age Families Education  
Purpose: Assist expectant and parenting students to succeed in school $0 

 
Economic Impact Aid/State Compensatory Education  
Purpose: Help educationally disadvantaged students succeed in the regular 
program 

$76,927   

 
Economic Impact Aid/English Learner Program  
Purpose: Develop fluency in English and academic proficiency of English 
learners  *  see budget attached, approved by SSC and ELAC 

$75,191 

 Peer Assistance and Review  
Purpose: Assist teachers through coaching and mentoring $0 

 Professional Development Block Grant 
Purpose: Attract, train, and retain classroom personnel to improve student performance in core curriculum areas $0 

 Pupil Retention Block Grant  
Purpose: Prevent students from dropping out of school $0 

 Quality Education Investment Act 
Purpose: Funds are available for use in performing various specified measures to improve academic instruction and 
pupil academic achievement 

$0 

 School and Library Improvement Program Block Grant  
Purpose: Improve library and other school programs $0 

 School Safety and Violence Prevention Act  
Purpose: Increase school safety $0 

 Tobacco-Use Prevention Education  
Purpose: Eliminate tobacco use among students $0 

 List and Describe Other State or Local Funds (e.g., Gifted and Talented Education) 
 

$0 
 

Total amount of state categorical funds allocated to this school $152,118 
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Federal Programs under the Elementary Secondary Education Act Allocation 

 Title I, Part A: Neglected  
Purpose: Supplement instruction for abandoned, abused, or neglected children who have been placed in an institution $0 

 Title I, Part D: Delinquent  
Purpose: Supplement instruction for delinquent youth $0 

 Title I, Part A: Schoolwide Program  
Purpose: Upgrade the entire educational program of eligible schools in high poverty areas $0 

 Title I, Part A: Targeted Assistance Program  
Purpose: Help educationally disadvantaged students in eligible schools achieve grade level proficiency $0 

 
Title I, Part A: Program Improvement  
Purpose: Assist Title I schools that have failed to meet ESEA Adequate Yearly Progress targets for one or more identified 
student groups 

$0 

 Title II, Part A: Teacher and Principal Training and Recruiting 
Purpose: Improve and increase the number of highly qualified teachers and principals $0 

 Title II, Part D: Enhancing Education Through Technology  
Purpose: Support professional development and the use of technology $0 

 
Title III, Part A: Language Instruction for Limited-English-Proficient (LEP) Students  
Purpose: Supplement language instruction to help LEP students attain English proficiency and meet academic performance 
standards 

$0 

 
Title IV, Part A: Safe and Drug-Free Schools and Communities 
Purpose: Support learning environments that promote academic achievement (NO LONGER FUNDED BEGINNING 
WITH THE 2010-11 SCHOOL YEAR) 

$0 

 Title VI, Part B: Rural Education Achievement Program 
Purpose: Provide flexibility in the use of ESEA funds to eligible local educational agencies $0 

 Other federal funds (list and describe)1 
 $0 

Total amount of federal categorical funds allocated to this school $0 

Total amount of state and federal categorical funds allocated to this school $152,118 
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BERKELEY HIGH SCHOOL 

2012-2013 
Single Plan for Student Achievement  

last updated:  01-30-12 
 
 
 

The items and targets in this plan were selected during the  
2010-2012 WASC Self Study.   

 
They are Berkeley High School’s highest priorities in supporting the achievement of all students, with a 
particular emphasis on raising the academic performance of students not yet meeting state standards. 

 
 
 
 

Glossary of Acronyms: 
ALD  Academic Language Development 
BSEP  Berkeley Schools Excellence Program (city parcel tax that benefits education) 
BUSD  Berkeley Unified School District 
CM  Constructing Meaning (program that supports academic language development) 
CST    California Standards Test  (aka STAR) 
EIA  Economic Impact Aid 
EL  English Learner 
ELA  English Language Arts 
ELAC  English Learners Advisory Council 
ELD  English Learners’ Development 
PD  Professional Development 
SCE  State Compensatory Education 
SDAIE  Specially Designed Academic Instruction in English 
SLC  Small Learning Community 
SPSA  Single Plan for Student Achievement 
SSC  School Site Council 
VP  Vice Principal 
WASC  Western Association of Schools and Colleges 

 
 
 

Percentages vs. Percentage Points: 
This report includes some growth targets listed as percentage points and others listed as percentages. 

 
A percentage point is when you subtract one percentage from another. 

A percentage is when you divide the new value by the old value. 
 

For example, if one of our growth targets increased from 10% to 12%, the difference in percentage points would be +2.   
The difference from 10% to 12%, expressed as a percentage, would be +20%. 
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GOAL 1:  Increase proficiency and performance of all students in academic language, while accelerating 
the proficiency and performance gains of African American, English Learner, and Latino students in 
academic language. 
  
Growth Targets:  
● Increase all students scoring proficient or advanced on the ELA CST by 5 percentage points each year for the next three years.  

(Note that the state assessment system may change in 2014) 
● Increase African American, EL, and Latino students scoring proficient or above on the ELA CST by 7 percentage points each 

year for the next three years.  
(Overall ELA growth from 2010-11 to 2011-12 was +6.6 percentage points.) 
(African American students’ change for same period was -4 percentage points; for EL +4 points; for Latino +6 points.) 

Data To Be Collected: 
• ELA CST scores 
• ELA local pre- and post assessments 
• 10th grade world history pre- and post assessments 

 

Groups Participating In These Goals: 
• all students, district academic lang coordinator, EL staff, 

SDAIE teachers, general-ed teachers, team leads, PD 
coordinators 

 
Proposed Expenditures: Estimated Cost: Funding Source: 
facilitation of CM workshops + 
creation of ALD strategies workshops 

$4,500 
 

bsep tip grants;  title III, part A (indirect) 
 

ongoing EIA / ELL funding 
 

$72,912 * see attached budget el funds 
 

 
 

Action Items Responsible 
Person(s)  

Resources  
Needed 

Timeline / Followup 

1.1  Ongoing support for Academic Language 
using research-based instructional strategies for 
English Learners through professional 
development, coaching and collaborative 
planning. 

• 1.1.1  Continue to offer 3-day workshops for 
Constructing Meaning and related trainings. 

VP in charge of EL, 
admin team 

pd time during year; stipends 
for summer PD; stipends for 
staff to analyze and 
implement most current 
research 

ongoing  
/ 
number of teachers completing 
CM training; teacher surveys on 
the PD 

1.2. Teachers will increase use of academic 
language strategies:  
     • 1.2.1  Daily agendas that include academic 

language learning objectives. 
     • 1.2.2  Structured oral language practice 
     • 1.2.3  Access and build prior knowledge 
     • 1.2.4  Frontloading vocabulary  
     • 1.2.5  Scaffolding 
     • 1.2.6  Use of sentence frames. 
     • 1.2.7  Teaching language for writing 
 

VP in charge of EL, 
admin team,  
 

pd time during year; teacher-
led training sessions; pd 
coordinator sends out a 
monthly research-based 
article supporting 
development of one of these 
instructional-based strategies 

ongoing; one training per quarter 
beginning in second quarter of 
2012-13  
/ 
vice principal’s walk-through 
data; peer observations 
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GOAL 2:  Increase proficiency and performance of all students in mathematics, while 
accelerating the proficiency and performance gains of African American, English Learner, 
and Latino students in mathematics. 
  
Growth Targets:  
● Increase all students scoring proficient or above in all math subject area CST (Geometry, Algebra 1, Algebra 2, Summative 

Math, and Integrated Math Year 1) by 5 percentage points each year for the next three years. 
● Increase African American, EL, and Latino students scoring proficient or above on the math CST by 10 percentage points each 

year for the next three years. 
(Overall math growth from 2010-11 to 2011-12 was +3.4 percentage points.) 
(African American students’ change for same period was +3 percentage points; for EL -2 points; for Latino +2 points.) 
 

Data To Be Collected: 
• math CST scores 
• internal pre- and post- assessements 

 

Groups Participating In These Goals: 
• all students, math teachers, district or site math coach, 

admin team 
 

Proposed Expenditures: Estimated Cost: Funding Source: 
stipends to develop assessments / curriculum $4,500 general fund, teacher hourly/stipend 
common core mapping / training $2,000 indirect 

 

 
Action Items Responsible 

Person(s)  
Resources  
Needed   

Timeline / Follow up 

2.1 Implement common pre-, interim-, and summative 
math assessments that reflect incoming common core 
standards/existing state standards. 

•2.1.1 Develop and administer a common pre-
assessment for incoming 9th graders in algebra 1, 
geometry, and imp2. 
• 2.1.2  Use results of universal screening (pre-
assessment) to identify students in need of 
intervention, and direct to tutoring.   
• 2.1.3  Ongoing professional development in 
research-based instructional strategies for math 
teachers linking results of assessment to instruction.  
• 2.1.4  Administrators to use CSTP 5 (how teachers 
use assessment) as major focus of their evaluations / 
observations, and in their general work with teachers 

VP for math, math 
team leads 

summer stipend to write 
assessments; time in 
school year to analyze 
results 

Winter 2012-2013  
/  
share new assessments with 
VP 

2.2  Map overlap between incoming core standards and 
the existing standards already in use.   

• 2.2.1  Develop and implement curriculum and 
assessments that target the overlapping areas. 
• 2.2.2  Administrators to use CSTP 3 (teachers have 
fluency in their standards) as major focus of their 
evaluations / observations, and in their general work 
with teachers. 
 

VP for math, math 
team leads 

curriculum development 
time + district funding for 
middle school/high school 
collaboration for vertical 
planning 
 

Winter 2012-2013 
/ 
share new curriculum and 
assessments with VP 
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GOAL 3:  Create a culture of high expectations for academic achievement. 
 
Growth Targets:  
● Increase growth of students rated proficient on the 9th grade English and math common assessments, as measured on the pre- 

and the post-assessments.  Growth target for each subject will be the average growth between pre- and post-assessments of all 
classes tested in the first year of assessment.     
(For English and math the baseline will be averages from the 2012-2013 year.) 

● Maintain or exceed 95% CST participation rate for mathematics and ELA tests for all grades.  (2012 ELA percentages below.) 
Grade 2012 ELA rate 
9th 96.9% 
10th 95.9% 
11th 96.6% 

 

Data To Be Collected: 
• pre- and post-assessments for English and math classes 
• CST participation rates for all subject tests 

 

Groups Participating In These Goals: 
all students, English and math teachers, pd coordinators, pd team 
leads, instructional coaches, administrators 
 

Proposed Expenditures: Estimated Cost: Funding Source: 
assessment development $10,000 stipend / curriculum development 
design & processing time for PD leads $28,000 PD – slc grant 
materials cost TBD indirect, district 

 

 
Action Items Responsible 

Person(s)  
Resources  
Needed   

Timeline / Follow up 

3.1  Common Assessments:  
• 3.1.1 Improve use of assessments by developing a 
PD calendar that supports identifying common 
outcomes, assessments and interim assessments and 
provides training in using assessment data to inform 
instruction. 
• 3.1.2 Develop & implement common math 
assessments that reflect incoming common core 
standards. 
• 3.1.3 Create a 9th & 10th grade common reading and 
writing assessments focusing on academic language 
and expository writing 
• 3.1.4 Use existing 9th grade ELA assessments for 
pre- interim, and post- assessments 
• 3.1.5 Develop ELD level assessments in reading, 
writing, listening, and speaking  
• 3.1.6 Develop and administer pre-tests as common 
assessment for all disciplines  
• 3.1.7 Use data from common assessments to inform 
instruction. 

 
Principal, PD team 
leads,  
 

 
 
PD plan / PD time / 
release time or stipend 
for summer, 
Calendar time 
 
time throughout year to 
review results and 
inform practice 

 
3.1.1 = spring 2012 
 
3.1.2 -  3.1.7 = ongoing for 
next three years  
/ 
results of common 
assessments shared with 
teachers, team leads, admin, 
SSC, and board 

3.2 State Assessments. 
•3.2.1  Emphasize the importance of CST testing to 
all stakeholders. 
•3.2.2  Continue to increase student participation in 
CSTs 
•3.2.3  Deepen the use of disaggregated CST to 
inform instruction in all learning communities. 

 
Principal, VPs for 
STAR 
 

PD plan / PD time / 
release time or stipend 
for summer, 
Calendar time 
 
time throughout year to 
review results and 
inform practice 

ongoing  
/ 
results of common 
assessments shared with 
teachers, team leads, admin, 
SSC, and board 
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GOAL 4:  Improve student engagement and achievement through innovative, standards-
based curriculum that addresses the range of students’ needs. 
 
Growth Targets:  
● Increase number of students who report they are engaged in class by 1 percentage point for each of the next three years. 

(2011 baselines for behavior engagement: 74%.  2011 baselines for emotional engagement: 64%.) 
 

Data To Be Collected: 
• student surveys with questions rating level of engagement 

in different classes 
 

Groups Participating In These Goals: 
• students, course-alike groups of teachers, team leads, 

district curriculum person 
 

Proposed Expenditures: Estimated Cost: Funding Source: 
peer observations $6,000     bsep – tipd 
mapping & outline development $30/hour  - total time to be determined 

not to exceed $15,000 
teacher hourly and stipends 

 

 
Action Items Responsible 

Person(s)  
Resources  
Needed  

Timeline / Followup 

4.1  Support For Innovative, Standards Based 
Curriculum: 

• 4.1.1 Increase opportunities for teacher-led 
presentations on curriculum. 
• 4.1.2 PD on upcoming new national standards for 
math and ELA. 
• 4.1.3  Develop a standards-based outcome map for 
each course directly related to regular interim 
formative assessments. 
• 4.1.4 All courses align curriculum and assessments 
to the state and new common core standards. 
• 4.1.5 Create vertical and horizontal integration in 
English and social studies classes. 
 

Principal,  PD 
coordinators 

funds for after-school 
workshops and summer 
workshops; department 
collaboration time 

4.1.2 = by spring 2013;  
all other items ongoing  
/ 
presentations to teacher 
leaderships, SSC, and BUSD 
board 

4.2  Support For Instructional Strategies And 
Assessments That Promote Engagement: 

• 4.2.1  Increase opportunities for teacher-led 
presentations on student engagement. 
• 4.2.2 Develop authentic assessments (include art / 
media models, portfolios, etc) and analyze the results 
to inform instruction. 
• 4.2.3  All departments identify and implement two 
to three common, research-based instructional 
practices. 
• 4.2.4   Provide incentives for teachers to observe 
other teachers’ classrooms during the school year. 

Principal funds for after-school 
workshops and summer 
workshops; department 
collaboration time 

ongoing 
/ 
presentations to teacher 
leaderships, SSC, and BUSD 
board 
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GOAL 5:  Increase access and utilization of social and emotional support for all students, 
with an emphasis on struggling students. 
 
Growth Targets:  
 
● Reduce the percentage of all students who drop out of school before senior year by 1 percentage point for each of the next three 

years with the 2009-2010 Cohort serving as a baseline year.  
● Reduce the percentage of African American and Latino students who drop out of school before senior year by 2 percentage 

points for each of the next three years with the 2009-2010 Cohort serving as a baseline year.   
● Reduce the percentage of total suspensions that were issued to African-American students by 7 percentage points annually  

(2010-11: 59%         2011-12: 52%        change in percentage points:  -7) 
● Reduce the percentage of total African-American students who were suspended by 2 percentage points annually  

(2010-11: 16%     2011-12: 14%     change in percentage points:  -2)      
● Reduce total suspensions by 5 percentage points annually 

              (2010-11:   8.8%   2011-12:  7%      change in percentage points:  -1.8)     
Data To Be Collected: 

• drop-out rates -- by cohorts and by ethnicity 
Groups Participating In These Goals: 

• all students, counselors, dean of attendance and other 
intervention leaders, health center staff, Parent resource 
center, OCI staff, intervention team (with connections to 
external partners), drug and alcohol counselors, special-
ed case managers, all teachers 

Proposed Expenditures: Estimated Cost: Funding Source: 
continued funding for intervention and 
resource providers 

$64,686 1.2 fte from eia – sce 
.27 fte from district bsep 
.53 fte from site bsep 

academic support coordinator $81,000 bsep 
intervention counselor $48,700 bsep 
student welfare & attendnce $58,000 bsep 
parent resource center  $30,000 / $68,000    bsep / eia-sce 
bridge program $40,000 expanded course offerings 
rise $12,000 bsep 
student court $ ---? bsep 
EL home school liason $26,826 eia/ell/bsep 

 

 
Action Items Responsible 

Person(s)  
Resources  
Needed 

Timeline / Followup 

5.1:  Intervention And Counseling: 
• 5.1.1.  Form intervention support team. 
• 5.1.2 Create comprehensive list of all interventions 
and contact information to provide to teachers and 
staff. 
• 5.1.3 Counselors will meet in first month of school 
with new students who in their previous schools 
struggled with attendance and had scored below basic 
on CSTs. 
• 5.1.4  Through the use of periodic screens of 
attendance, grades, and graduation progress, identify 
students who need intervention and refer to 
appropriate resource / program. 
• 5.1.5  Develop a specific set of responses for when 
a student receives a second suspension in one year. 
• 5.1.6  Students will be tagged in PowerSchool 
according to the support service / intervention they 
receive. 
 

Principal, admin 
team 
  

 develop a filter in 
PowerSchool for 
struggling students 

Intervention team meets spring of 
2012; quarterly meetings begin 
2012-2013; ongoing 
/ 
list of resources shared with staff; 
intervention team focuses on 
“power goals” and tracks growth; 
quarterly meetings with the 
principal with reports by all 
intervention providers 

5.2  Increase participation of general education teachers Principal, None  ongoing 
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Form C: Programs Included in this Plan /  2012-13 projections 

 
The School Site Council intends for this school to participate in the following programs:  
 

State Programs Allocation 

! California School Age Families Education  
Purpose: Assist expectant and parenting students to succeed in school! $0 

 
Economic Impact Aid/State Compensatory Education  
Purpose: Help educationally disadvantaged students succeed in the regular 
program 

$64,686 

 
Economic Impact Aid/English Learner Program  
Purpose: Develop fluency in English and academic proficiency of English 
learners  *  see budget attached, approved by SSC and ELAC 

$72,912 

 Peer Assistance and Review  
Purpose: Assist teachers through coaching and mentoring $0 

 Professional Development Block Grant 
Purpose: Attract, train, and retain classroom personnel to improve student performance in core curriculum areas $0 

 Pupil Retention Block Grant  
Purpose: Prevent students from dropping out of school $0 

 Quality Education Investment Act 
Purpose: Funds are available for use in performing various specified measures to improve academic instruction and 
pupil academic achievement 

$0 

! School and Library Improvement Program Block Grant  
Purpose: Improve library and other school programs $0 

! School Safety and Violence Prevention Act  
Purpose: Increase school safety $0 

! Tobacco-Use Prevention Education  
Purpose: Eliminate tobacco use among students $0 

 List and Describe Other State or Local Funds (e.g., Gifted and Talented Education) 
 

$0 
 

Total amount of state categorical funds allocated to this school $115,912 

in IEP meetings 
   • 5.2.1  When requested, teachers to submit feedback 

forms and/or attend IEP meetings. 

special ed 
program 
supervisor 

/ 
Number of teachers reported to 
program supervisor 
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Federal Programs under the Elementary Secondary Education Act Allocation 

 Title I, Part A: Neglected  
Purpose: Supplement instruction for abandoned, abused, or neglected children who have been placed in an institution $0 

! Title I, Part D: Delinquent  
Purpose: Supplement instruction for delinquent youth! $0!

! Title I, Part A: Schoolwide Program  
Purpose: Upgrade the entire educational program of eligible schools in high poverty areas! $0!

 Title I, Part A: Targeted Assistance Program  
Purpose: Help educationally disadvantaged students in eligible schools achieve grade level proficiency $0 

 
Title I, Part A: Program Improvement  
Purpose: Assist Title I schools that have failed to meet ESEA Adequate Yearly Progress targets for one or more identified 
student groups 

$0 

 Title II, Part A: Teacher and Principal Training and Recruiting 
Purpose: Improve and increase the number of highly qualified teachers and principals $0 

 Title II, Part D: Enhancing Education Through Technology  
Purpose: Support professional development and the use of technology $0 

 
Title III, Part A: Language Instruction for Limited-English-Proficient (LEP) Students  
Purpose: Supplement language instruction to help LEP students attain English proficiency and meet academic performance 
standards 

$0 

 
Title IV, Part A: Safe and Drug-Free Schools and Communities 
Purpose: Support learning environments that promote academic achievement (NO LONGER FUNDED BEGINNING 
WITH THE 2010-11 SCHOOL YEAR) 

$0 

 Title VI, Part B: Rural Education Achievement Program 
Purpose: Provide flexibility in the use of ESEA funds to eligible local educational agencies $0 

 Other federal funds (list and describe)1 
 $0 

Total amount of federal categorical funds allocated to this school $0 

Total amount of state and federal categorical funds allocated to this school $115,912 
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 FUNDING SOURCES LISTED IN THIS SPSA: 
 

BSEP total = $750,000 
 

BSEP tip grant = just under $16,000 
 

Title III = district budget 
 

EL / eia funds =  $72,912 * see below for details 
 

SCE / eia funds = $64,686 for parent resource center 
 

Teacher stipend = $15,000 
Teacher hourly = $15,000 

 
SLC grant = (in final phase, is about to sunset) $1.7 million over five years: 

currently $170,000 funds teacher-leader structure, part of PD coordinators, part of data manager 
 
 
 

EIA / ELL Budget and Funding: 
 
EIA/ELL* projected total: $72, 912  
 
Projected carryover $12,000 
 
*State money to only be used for English Learner students 
 

Carry-Over 
Priorities for 
EIA/ELL from 
ELAC:   
1.  Bilingual tutors                                                                         
$ 8,000 
2. PD for teachers                                                                        
$ 2,000 
3.  Instructional 
Materials/ Office 
Supplies 
$2,000 for EL 
Program/ LTEL 
program 
4. College 
resources/field 
trips/transportation 
for EL students 
$1,000 
5. Equipment for EL 
Program/ LTEL 
program  $1000 

 
.60 FTE EL Lead Teacher $ 43,490 
 
.47 FTE EL Bilingual Home School Liaison $ 26,826 
 
Parent Involvement (ELAC meetings) $1000 
Travel/Conferences (PD training for teachers) $1, 596 
 
Other Money is a BSEP Grant, approved in BSEP Committee Meeting—pending 
SSC and board approval: 
.53 FTE Bilingual Home School Liaison 
Bilingual Academic Tutors/Youth Advisors (see attached BSEP grant )   
 
BHSDG to pilot EL Family Literacy and Parent Involvement class (see grant attached) 
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How This Single Plan for Student Achievement Was Written: 
 
The items and targets in this plan were selected during the 2010-2012 WASC Self Study. In looking for 
implications of our data, BHS followed an extensive process of data inquiry.   In the start of the 2010-
2011 school year, faculty groups examined CST English and Math proficiency rates for the school 
overall, as well as for disaggregated subgroups.  A month later the staff did the same with CAHSEE data.   
 
The CST and CAHSEE analysis days served as a foundation for early 2011, when home groups examined 
the self-study’s community profile.  All Berkeley High School home groups read a rough draft of the first 
chapter of our report.  Each home group chose what it found most compelling among the BHS data and 
those home-group lists were forwarded to our WASC leadership team.  The leadership team examined the 
lists and discussed the data, and then winnowed down the home groups’ submissions and selected our 
critical academic needs.  We had home groups and focus groups for teachers, classified staff, students, 
parents, and administrators.  The School Site Council also served as a focus group. 
 
Over the next year, our WASC home groups and focus groups continued to meet and analyze student 
performance data, through the filter of our critical academic needs and thus built the action plan.  Focus 
groups and home groups nominated goals, growth targets, and action items.  Final selections were made 
by the WASC leadership team, which included students, teachers, parents, administrators, district 
representatives, and a board member.  Further details on this whole process can be read in our WASC Self 
Study Report, which can be downloaded from the BHS website. 
 
Once our WASC action plan was finished, funding sources and funding projections were added to it to 
create the first draft of SPSA.  An SPSA working group was formed, composed of two SSC parent 
representatives, an SSC student representative, an SSC teacher representative, a BSEP representative, an 
EL teacher representative, the WASC coordinator, and the BHS principal.  After the administration added 
funding sources, this working group reviewed SPSA and revised it for clarity, and the plan was then 
presented to the SSC for approval.  The SSC requested additional data and discussion and, in the SSC 
meeting of November 20th, the SPSA was approved by a majority of SSC members present, but a quorum 
was lacking.  The SPSA was resubmitted to SSC on December 19th, and approved by quorum.  SSC 
requested the following caveat be inserted in this document:   
 
“Because the primary work done on the plan to date was done by the school staff through its WASC process last year and 
translated into a draft SPSA this summer, the SSC has not been given the opportunity for an in-depth review of the plan.   
Therefore, our approval of the plan means only that we see nothing on its surface that would militate against pursuing it this 
year while we evaluate how and in what form it should continue.  We have not had the opportunity to analyze any of the 
following factors or to discuss them with staff or among ourselves as a deliberative body: 
●  The research showing evidence that the action items chosen are likely to achieve the school’s goals, as implemented. 
●  The types of data that must be collected to show implementation or effectiveness of the action items. 
●   Whether alternate action items might be better supported in research as more likely to achieve the school’s goals. 
 
Doing those analyses, with the assistance of school staff, will be the work of this year.  Our approval of the draft 2013-2014 
plan this spring will be dependent upon successful resolution of the SSC’s need for meaningful engagement with school staff on 
each of these three factors.” 
 
 
 
 
 
 

BERKELEY HIGH SCHOOL 
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2012-13 
School Site Council Membership 

 
 
 
 

 
 

Names of Members 

Pr
in
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Bugarini, Janelle  x    

Burch, Eli (alternate)     x 

Bussaca Ryan, Anne  x    

Ehnle, Landi    x  

Himes, Rita  (chair)    x  

Kudera, Diana (alternate)    x  

Lopez-Tello, Jessica   x   

Nakayama, Michelle (alternate)    x  

Olaya-Hermes, Sophia     x 

Otero-Amad, Farah (alternate)     x 

Pace, Alyssa     x 

Rao, Satish    x  

Rodney, Laurie      

Roos-Collins, Margit    x  

Rothman, Shira     x 

Scuderi, Pasquale  x     

Skeels, Wyn  x    

Stevens, Dave   x   

Van der Vegt, Robin  x    

Walton, Cooper     x 

Zinabadine, Salma (alternate)     x 

 Numbers of members in each category 1 4 2 6 7 
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BERKELEY HIGH SCHOOL 
2012-13 

Recommendations and Assurances 
 

The school site council (SSC) recommends this school plan and proposed expenditures to the district governing 
board for approval and assures the board of the following: 
 

1. The SSC is correctly constituted and was formed in accordance with district governing board 
policy and state law. 

 
2. The SSC reviewed its responsibilities under state law and district governing board policies, 

including those board policies relating to material changes in the Single Plan for Student 
Achievement (SPSA) requiring board approval. 
 

3. The SSC reviewed the content requirements for school plans of programs included in this SPSA 
and believes all such content requirements have been met, including those found in district 
governing board policies and in the local educational agency plan. 
 

4. This SPSA is based on a thorough analysis of student academic performance. The actions 
proposed herein form a sound, comprehensive, coordinated plan to reach stated school goals to 
improve student academic performance.  
 

5. This SPSA was adopted by the SSC at a public meeting on: 12/18/12. 
 

6. This SPSA was reviewed by the BHS English Learner Advisory Committee on 11/29/12. 
 
 
 
Attested: 
 
 

_Pasquale Scuderi___  _________________________________  _______ 
School Principal   Signature       Date 
 
 
         Rita Himes           _________________________________  _______ 
SSC Chair     Signature       Date 
 
 
__Ivonne Padilla___  _________________________________  _______ 
ELAC Chair   Signature       Date 
 
 
__Neil Smith         ___  _________________________________  _______ 
Assistant Superintendent,  Signature       Date 

      Educational Services 
 
 
 
 
 

Note:  signatures are on file at BHS and second copy of signatures provided to superintendent’s office. 


